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during feedback during info sessions.  The composition of the committees has been diverse by design, and 
Truth’s founding team has made deliberate e ort to include not only individuals that were already enthusiastic 
and passionate about the design process but also individuals that have historically played marginalized roles in 
their school communities.  During the empathy interview process, for example, the interview team 
intentionally sought out students and parents that had experienced struggles with academic achievement, 
discipline, or attendance.  These experiences, together with weekly design committee meetings and ongoing 
parent info sessions, have contributed signi cantly to Truth’s model and approach - from our Deep Dive 
Learning Cycles and the number of seat hours Truth high school students will experience for each class, to the 
inclusion of mindfulness exercises during middle school extended work blocks. 

 
B. Education Plan    
 

PART 1: Curriculum 
 

 
The Sojourner Truth School believes rmly in the principles of backwards design, and particularly in the 
model of Schooling by Design presented by Wiggins and McTighe (2007).  In accordance with this model, all 
aspects of The Sojourner Truth School are derived directly from Truth’s school mission.   Truth’s curriculum 
choices, culture plans, student and sta  structures, design of professional learning communities, 
student and sta  policies, and use of resources have all been deliberately selected to most e ectively 
breathe life into the mission and truly empower Truth graduates to transform the world. 

Truth’s theory of change (see in appendix) envisions that the mission will be achieved when students fully 
embody Truth’s four core values: (1) honor self-development, (2) pursue justice everywhere, (3) design for 
positive impact, and (4) challenge the mind, body, and soul.  The observable and measurable student behaviors 
that demonstrate these values can be found in the appendix in the Truth Competency Framework, and this 
framework will be the foundation for Truth’s assessment and student feedback systems.   
 

 
Figure 15:  The key design elements of Truth’s Competency Framework 
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Truth will employ the Montessori principles of extended, self-directed work blocks, meaningful work with real 
life application, and the deliberate design of learning environment as the means to promote the development of 
these core values.   In the application of each of these key Montessori principles towards curricular and 
instructional purposes, priority has been put on advancing critical academic skills and habits of deep 
learning rather than on breadth of content.   This has informed the design of The Truth Competency 
Framework, the school’s selection of assessments, and the instructional methods it will employ.  

Truth uses the Understanding by Design (UbD) framework to design and plan curriculum.  In alignment with 
UbD principles, the curriculum plan presented here will be in sequence of the three stages of a UbD plan: (1) 
the identi cation of desired results and outcomes, (2) the determination of acceptable evidence to demonstrate 
learning, and (3) the speci c learning experiences designed to provide students with the skills and knowledge 
necessary to achieve the intended outcomes. 

STUDENT LEARNING STANDARDS   

UBD Stage 1:  Identification of Desired Results 

 
Truth’s mission calls for a dynamic, personalized instructional approach that fosters agency and deep learning 
rather than lock-step adherence to an outsourced and static scope and sequence.  To this end, Truth has 
developed a competency framework that will be used to measure student growth with respect to 
standards-based academic skills as well as core value-based skills.  The framework is multi-disciplinary and 
applicable across all school and life contexts and can thus be used in any facet of the school day. 

The Truth Competency Framework is a synthesis of validated, rigorous, established learning standards 
including: 

Ɣ CCSS for ELA and math 
Ɣ WIDA for English language development 
Ɣ NGSS for science 
Ɣ C3 for social studies 
Ɣ NCAS for arts 
Ɣ ATFL for foreign language 
Ɣ ISTE for technology 

In many cases the Framework has fully integrated each of these standards, and exceptions are explicitly noted. 
These standards were identi ed using a set of quality criteria, ensuring that those selected: 

1. Emphasize skills and discipline-relevant habits of learning rather than breadth of content. 
2. Align vertically through the middle and high school years, in support of a competency-based 

approach with a natural and explicit progression of skills from one stage of mastery to the next. 
3. Originate with a nationwide, collaborative group of experts, with targets based on evidence and 

research. 
4. Have been adopted by a wide range of states (including OSSE) with broad and diverse populations. 
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5. Align and integrate with other selected sets.  ( As an example, the NGSS and C3 were expressly 
designed to complement the CCSS) 

 

ENGLISH LANGUAGE ARTS AND MATH 

The Truth School considers the  Common Core State Standards (CCSS) for English Language Arts 
(ELA) and math  to be the most consistent and research-based guidelines for what every student should know 
and be able to do in kindergarten through 12th grade.  The CCSS put a priority on skill development over rote 
content recall, aligning directly with Truth’s curricular philosophy and competency focus.  The Truth 
Competency Framework encompasses all CCSS ELA standards for Reading Literature (RL), Reading 
Informational Texts (RI), and Writing (W), and almost all Speaking and Listening and Language standards. 
The Framework also encompasses all CCSS math practice standards (see Figure 16). 

LANGUAGE DEVELOPMENT FOR ENGLISH LEARNERS 

The Truth School will use the  World-class Instructional Design and Assessment (WIDA) standards , 
can-do descriptors, and tools and resources to inform instruction for English language learning students. 
When used in direct conjunction with ACCESS scores, the WIDA standards and can-do descriptors give 
comprehensive guidance for the development of appropriate, speci c, skill-based, and personalized learning 
targets for each language-learning student during any given lesson, activity, or task.  Truth’s can-do descriptors 
provide a clear, data-informed approach to tailoring instruction to English learners in reading, writing, 
speaking, and listening.  Each of the can-do domains is directly covered in the Truth Competency Framework. 

SCIENCE 

For science, The Truth School believes that the core ideas, practices, and crosscutting concepts of the  Next 
Generation Science Standards (NGSS)  are the highest quality standards available, and Truth has thus 
adopted the NGSS as the learning targets for science.  The NGSS Disciplinary Core Idea Progression will 
inform the scope and sequence of science content covered during the middle school years, and also those of 
high school Biology, Chemistry, Physics, and Environmental Science classes.  The NGSS identi es eight 
speci c  practices of science and engineering  that are “essential for all students to learn,” and The Truth 
Competency Framework encompasses all eight (https://www.nextgenscience.org/). 

SOCIAL STUDIES 

The Truth School has identi ed the  College, Career, and Civic Life (C3) framework  as the ideal set of 
standards for learning in social studies.  The four dimensions of the C3 align with The Truth School’s e orts to 
promote skill development over content coverage, and directly in�uenced the skill expectations of the Truth 
Competency Framework.  The Truth Competency Framework includes all four dimensions of the College, 
Career, and Civic Life framework. 

VISUAL AND PERFORMING ARTS 

For visual and performing arts, Truth has adopted the  National Core Arts Standards (NCAS) .  The NCAS 
promote cross-curricular skills such as analysis, organization, and synthesis of information from multiple 
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sources, and have organized their anchor standards around the artistic processes of creating, responding, 
connecting, presenting, and performing.  These artistic processes, particularly around creation, response, and 
connection, directly in�uenced Truth’s core value of designing for positive impact, and all ve of the NCAS 
anchor standards are encompassed in The Truth Competency Framework. 

PHYSICAL EDUCATION 

For Health and Physical Education, The Truth School has adopted  OSSE’s Health and Physical Education 
Standards . These standards were developed with consultation from not only the Society for Health and 
Physical Educators (SHAPE) America, but also from local DC stakeholders.  By adopting and planning 
backwards from OSSE’s Health and Physical Education Standards, The Truth School will develop SHAPE’s 
goal of “physically literate individuals who have the knowledge, skills, and con dence to enjoy a lifetime of 
healthful physical activity.”  This goal has direct connection to Truth’s core value of  challenge the mind, body, 
and soul,  and the Truth Competency Framework directly covers all ve of the OSSE’s Health and Physical 
Education Standards in the Framework’s  physical well-being  skill. 

WORLD LANGUAGE 

The Sojourner Truth School uses the  ACTFL World-Readiness Standards as the learning targets for 
world language classes .  These particular standards were chosen due to their emphasis on real world 
application.  The World-Readiness Standards encourage connections across disciplines and align with The 
Sojourner Truth School’s philosophy of cross-curricular skills and habits of learning.  There are ve speci c 
standards covered by the ACTFL ( Communication, Cultures, Connections, Comparisons,  and  Communities) , 
and the Truth Competency Framework includes direct connections to all ve. 

TECHNOLOGY 

In adherence to the Montessori principle of deliberate, carefully designed learning environments, The 
Sojourner Truth School will adopt the  International Society for Technology in Education (ISTE) 
standard framework  to ensure a thoughtful and responsible integration of technology.  ISTE has standards 
for students, educators, leaders, and instructional coaches, and each will be used to inform the Truth approach 
to blended learning and technology integration.  There are seven student goals ( Empowered Learners, Digital 
Citizens, Knowledge Constructors, Innovative Designers, Computational Thinkers, Creative Communicators, 
and Global Collaborators ), and each has a direct relationship to a least one skill represented in the Truth 
Competency Framework (https://www.iste.org/standards).  The educator and coach standards have and will 
be used to inform pedagogy and classroom look-fors, and the leader standards have in�uenced and will 
continue to in�uence the systems and structures that Truth employs to maintain an environment where 
technology is used appropriately as a tool to optimally supplement learning. 

ADVANCED PLACEMENT COURSES 

Students in the high school program at The Sojourner Truth School will have the opportunity to take 
Advanced Placement (AP) courses in a range of subjects.  These courses will adopt the big ideas, enduring 
understandings, essential knowledge targets, and learning objectives speci cally predetermined by the College 
Board.  These targets align with Truth’s overall philosophy of supporting the deep learning of academic habits 
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and skills rather than rote content, and thus serve as a natural extension of the aforementioned standards that 
The Truth School has identi ed for each subject.  Starting in 2011, the College Board began unrolling its 
revamped curriculum and exams, which now focus on bigger concepts and are meant to stimulate analytic 
thinking rather than absorption of content (Drew, 2011).  These updated versions of AP courses are meant to 
help students think more like scientists, historians, and other professionals, and thus will not only promote 
success on AP exams but also align to The Truth School’s philosophical approach and adhere to its criteria for 
selecting standards. 

EMPLOYABILITY SKILLS 

Student engagement with meaningful and authentic professional work is integral to both Truth’s middle 
school enterprise program and its high school internship program.  There is not yet a single, widely recognized 
set of employability standards, however, that t Truth’s criteria for standard selection.  Informed by research 
from the American Institutes for Research, the Perkins Collaborative Resource Network, and DCPS’s 
Tenacity Employability Skills Curriculum, Truth will nd or create an employability skills curriculum 
supporting growth in three speci c character traits demonstrated with evidence to make students successful in 
professional careers: poise, initiative, and perseverance (CCRS Center, PCRN, and DCPS Tenacity, 2018). 
 

The Truth School Competency Framework 

Directly in�uenced by and aligned to the CCSS ELA, CCSS math, C3, NGSS, NCAS, ACTFL, ISTE, and 
OSSE Physical Education standards,  The Sojourner Truth School has developed a competency 
framework with grade-level learning targets for six academic competencies and four Truth Core 
Value competencies  (see the full Truth Competency Framework in appendix).  Each individual competency 
has been broken down into a set of discrete skills, and it is these skills rubrics that will be used to assess skill 
growth across the curriculum.  The breakdown for the six academic competencies and four core value 
competencies are in gures 16 and 17, with indication of the related skills and alignment to the 
aforementioned standards:  

The Truth Competency Framework 

Competenc
y 

Skill  Alignment to Standards 

Examine 
texts 

Determine theme and central idea  CCSS.ELA.R.2; C3 D,2 D3; NGSS Prac ce 8 

Determine purpose, point of view, 
and perspec ve 

CCSS.ELA.R.6; C3 D2,  D3; NGSS Prac ce 8; NCAS 
Anchor Standard #7 

Explain how an author develops an 
idea or theme 

CCSS.ELA.R.3; C3 D2, D3 

Examine author’s choice in text 
structure 

CCSS.ELA.RI.5; C3 D2, D3; NGSS Prac ce 8 

Use 
Evidence 

Determine relevance in sources  CCSS.ELA.RI.7, W.1, W.7, .W.8, W.9; C3 D2, D3.1; 
NGSS Prac ce 8 

Understand the context of a source  C3 D2, D3.2; NGSS Prac ce 8; NCAS Anchor 
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Standard #4 

Synthesize evidence from mul ple 
sources 

CCSS.ELA.RI.7, RI.9, .W.8; C3 D1, D3; NGSS Prac ce 
8 

Inquire  Ask ques ons  CCSS.ELA.W.7; C3 D1.1; NGSS Prac ce 1 

Create hypotheses  CCSS.MATH.PRACTICE.MP1; NGSS Prac ce 3 

Create a plan to answer the 
ques on 

CCSS.MATH.PRACTICE.MP1; NGSS Prac ce 3; ISTE 
Standard 4 

Analyze 
and 
synthesize 
ideas and 
data 

Compare and contrast  CCSS.ELA.R.7, R.9; CCSS.MATH.PRACTICE.MP1; C3 
D1.2,  D2; ACTFL Comparisons 

Connect ideas and making 
inferences 

CCSS.ELA.R.1, R.9; CCSS.MATH.PRACTICE.MP1, 
MP2, MP7; C3 D1.3, D2,  D3.3, D4; NGSS Prac ce 
2; ACTFL Connec ons; ISTE Standard 3 

Model  CCSS.MATH.PRACTICE.MP4; NGSS Prac ce 2; ISTE 
Standard 5 

Interpret data  CCSS.ELA.R.1; CCSS.MATH.PRACTICE.MP3, MP7; 
C3 D2, D4; NGSS Prac ce 4 

Jus fy and explain  CCSS.MATH.PRACTICE.MP3; C3 D1.4, D4; NGSS 
Prac ce 4 

Evaluate reasoning of others  CCSS.ELA.RI.8, W.9.B; CCSS.MATH.PRACTICE.MP8; 
C3 D2, D4; NGSS Prac ce 1 

Write  Develop a thesis  CCSS.ELA.W.1; CCSS.MATH.PRACTICE.MP3; C3 D2, 
D3.4, D4.1; NGSS Prac ce 8 

Create claims and counterclaims  CCSS.ELA.W.2; CCSS.MATH.PRACTICE.MP3; C3 D2, 
D4; NGSS Prac ce 6 

Select relevant evidence  CCSS.ELA.W.1, W.2, C3 D1.5, D2, D3.3, D4; NGSS 
Prac ce 7 

Explain evidence  CCSS.ELA.W.1, W.2.B; CCSS.MATH.PRACTICE.MP3; 
C3 D2, D4; NGSS Prac ce 6 

Organize  CCSS ELA.W.4; C3 D2; NGSS Prac ce 6; NCAS 
Anchor Standard #2 

Introduce and conclude  CCSS.ELA.W.1, W.2; C3 D2, D4; NGSS Prac ce 8 

Write and develop a narra ve  CCSS.ELA.W.3 

Present  Contribute to a discussion  CCSS.ELA.SL.1; C3 D3; ACTFL Communica on 

Ac vely listen and comply to norms  CCSS.ELA.SL.1; C3 D3 

Style and language  CCSS.ELA.L.3, L.6; CCSS.MATH.PRACTICE.MP6; 
ISTE Standard 6 

Present orally  CCSS.ELA.SL.4, SL.6 

Adhere to conven ons  CCSS.ELA.L.1, L.2 

Express ideas with precision  CCSS.MATH.PRACTICE.MP6; ACTFL 
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Communica on 

Figure 16:  Summary of the six aca demic competencies in the Truth School Competency Framework 
 

Competency  Skill  Alignment to Standards 

Pursue 
jus ce 
everywhere 

Build understanding of context and 
engage effec vely 

NCAS Anchor Standard #11; ACTFL Cultures 

Examine conflict and dynamics of power   

Understand iden ty and its role  NCAS Anchor Standard #10; ACTFL Cultures 

Honor self 
developmen
t 

Set goals  ISTE Standard 1 

Reflect and self-monitor  NCAS Anchor Standard #3 

Fulfill roles and responsibili es  ISTE Standard 2,  7 

Value personal achievement   

Design for 
posi ve 
impact 

Iden fy community needs and frame 
problems 

ACTFL Communi es 

Explore a specific problem   

Generate a plan to help solve the 
problem 

 

Implement the plan    

Challenge 
the mind, 
body, and 
soul 

Physical well-being  OSSE P.E. Standard 1, 2, 3, 5 

Cul vate joy and self-worth   

Development of a life plan   

Figure 17:  Summary of the four core value competencies in the Truth School Competency Framework 
 
Grade level expectations for each skill have been further articulated to show the progression expected for a 
student as she or he moves through middle and high school.  An abridged version of the  Use evidence 
competency is presented in Figure 18 highlighting a supporting skill:  Determine relevance in sources.   The 
unabridged framework, with comprehensive articulation of all supporting skills and the expectations for each 
grade level, can be found in the appendix. 
 
Competency  Skill  Grade 6  Grade 8  Grade 10  Grade 12 

Use 
evidence 

Determine 

relevance 

in sources 

Chooses 
relevant 
informa on 
(from 
different 
formats), 
from 
sources that 
are 
provided, in 
order to 
gather 

Chooses 
varied 
sources that 
give 
relevant 
and 
adequate 
informa on 
with which 
to approach 
the 
research 

Chooses 
varied sources 
that give 
credible, 
relevant 
informa on 
that allow for 
a 
comprehensiv
e context by 
which to 
approach the 

Chooses varied sources that 
give credible, relevant 
informa on that allow for a 
comprehensive context by 
which to approach the 
research ques on at a 
complex level that is 
appropriate for the purpose 
of the research and for the 
audience. 
  
Gaps in the sources’ 
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informa on 
with which 
to approach 
the research 
ques on. 

ques on. 
  
Sources 
contain 
varied 
perspec ve
s where 
appropriate. 

research 
ques on. 
  
Sources 
contain varied 
perspec ves 
where 
appropriate. 

informa on is discussed and 
the impact of these gaps is 
acknowledged. 
  
Sources contain varied 
perspec ves where 
appropriate. 

Figure 18:  An abridged example of The Truth School Competency Framework, showing the articulated expectations for 
Determine relevance in sources  and  Understand the context of sources , which are two of the three skills supporting the  Use 

of evidence  competency; the full Truth School Competency Framework can be reviewed in the appendix 
 
The six academic competencies were designed not just with the selected standards in mind, but also with heavy 
in�uence from the Summit Public Charter School Cognitive Skills Rubric and research from Marzano, 
Norford, Bushway, Dodge, and others (Summit Public Schools, 2018 and Marzano and Norford, 2017 and 
Bushway, Dodge, Long, and Laitinen, 2018). 

The skills and speci c learning targets for each of the four core value competencies were developed by Truth’s 
Academic Design Team with feedback and in�uence from Truth’s Parent Design Team and empathy 
interviews with community members.  The team deliberately endeavored to set expectations for each core value 
that are not re�ective solely of dominant cultural values, but rather in�uenced by a diverse set of stakeholders. 
To this end, the team actively and intentionally sought input not only from its original design committee 
members but also from potentially marginalized members of the educational landscape, including individuals 
with disabilities, the LGBTQI+ community, and from migrant communities.  The team also collaborated with 
DC public middle and high school students with higher than average incident rates of suspension and truancy 
over the 2017-2018 school year.  Input from these groups was synthesized and is articulated in the current 
version of The Truth School Competency Framework.  An abridged version of the  Set goals  skill, which is part 
of the  Honor Self Development  core value and competency, can be reviewed in Figure 19: 

Competency  Skill  Grade 6  Grade 7  Grade 8  Grade 9 

Honor Self 
Development 

Set 
Goals 

When 
presented with 
a straight- 
forward task, 
student can 
explain how 
long she or he 
thinks the task 
will take and 
why. 
 
Student can set 
goals that are 
specific and 
me-bound 

that relates 
directly to the 
comple on of 
the task. 

Student can use 
details about a 
task to explain 
how long she or he 
thinks the task will 
take, and what 
specific skills or 
knowledge are 
involved. 
 
Student can set 
goals that are 
specific, 
measurable, 
me-bound, and 

relate to how well 
he or she will 
complete a specific 
task. 

Student can use 
details about a 
task to explain 
how long she or 
he thinks the 
task will take, 
and what 
specific skills, 
knowledge, 
tools, and 
processes are 
involved. 
 
Can set a 
SMART goal that 
relates to how 
well she or he 
will complete a 
specific task or 
project. 

Student can provide a 
detailed appraisal of 
the project, including 
resources needed (ex: 
me, people, 

equipment) for 
successful comple on. 
 
Can assess readiness 
for a project or task. 
 
Can structure a series 
of SMART goals 
designed to help 
successfully measure 
mul ple dimensions of 
progress on a project 
or task. 

Figure 19:  An abridged example of The Truth School Competency Framework, showing the articulated expectations for  Set 
goals , which is a skill supporting the  Honor Self Development  core value competency; the full Truth School Competency 

Framework can be reviewed in the appendix 
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ASSESSMENT   
   

UbD Stage 2:  Determination of Acceptable Evidence to Demonstrate Learning  

 
Once learning targets have been identi ed, the second stage of the UbD curriculum planning process 
challenges the designer to determine evidence that will acceptably demonstrate whether or not a student has in 
fact mastered the targets.   The Truth School will use a wide variety of assessments, and we place utmost 
value on building students' academic skills and habits.  We believe that the best assessments require 
students to transfer their learning between contexts while completing tasks that are authentic and 
purposeful .  Additionally, while certain end-of-year assessments such as PARCC may be considered 
summative, an advantage of Truth’s vertically-aligned competencies (and standards) is that all assessments, 
including those such as PARCC, provide data that will inform future personalized instruction and are thus 
formative at their core. 

The description of assessments at The Sojourner Truth School will be organized into the following categories: 

       
Cyclical and 

Project-Based  
Ongoing  End of Year  Interim 

 

Cyclical and Project-Based Assessments ( during content sessions ) 

Students will engage in one  Deep-Dive Learning Cycle  (described in detail on page 44) 
during each 5-week session, culminating in the presentation of a personal Passion 
Project.  For middle school students, the Deep-Dive Learning Cycle will alternate every 

ve weeks  between Humanities and STEM.  Thus, over a 40-week period, middle school 
students will engage in four total Humanities Deep-Dive Learning Cycles and four total 

STEM Deep-Dive Learning Cycles.  When a class is not engaged in the Deep-Dive Learning Cycle, it is engaged 
in a 5-week Capacity-Building Session (or “Cap Session”) where teachers are able to cover discrete units of 
content and skill, engage in re-teach lessons based on need analysis from interim or project assessments, or lay 
foundational skills for an upcoming Deep-Dive Cycle. 

High school students at Truth will have separate content classes in social studies, math, ELA, and science in 
their schedule each term, and will engage in a rotation of Deep-Dive Learning Cycles between each of these 
courses.  Over a 40-week year, each high school student will engage in two Deep-Dive Learning Cycles with 
Passion Projects in each class. 
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Figure 20:  A calendar demonstrating Truth’s 5-week units and the specific course that will be engaging in the Deep-Dive 
Learning Cycle for each unit 

All Passion Projects, regardless of subject or topic, will be assessed using Truth’s Competency Framework, and 
will align with an overall schoolwide thematic anchor for that 5-week session (e.g.  community ), a focused 
writing style (e.g.  argumentative ), and a focused math skill (e.g.  presenting math visually ).  This thematic 
approach is part of the Montessori Method for adolescent programs, and will allow for cohesive, school-wide 
initiatives supporting deep coverage and development of each speci c topic, skill, and style.  For a schedule of 
schoolwide anchors, writing focuses, and math skill focuses see Figure 23 on page 43). 

Each Passion Project is the nal product of a 5-week  Deep-Dive Learning Cycle  consisting of four main stages: 
(1) launch and meaning-making, (2) investigation with research and analysis, (3) creation and revision of draft 
project products, and (4) presentation and communication of project products.  Teachers will select target 
competencies from the Truth Competency Framework, curate resources, and design learning experiences, but 
signi cant student choice will be built into each project (for more detail, see the  Deep-Dive Learning Cycle 
section and Figure 24 on page 44).  An 8th grade Humanities teacher, for example, may design a project 
around the  Write  and  Design For Positive Impact  competencies that requires students to identify a perceived 
injustice in the DC community, determine a course of action by which to address the injustice, and write a 
persuasive essay to convince DC residents to promote the course of action that would reverse the injustice. 
One student may choose to investigate the economics and politics that have led to food deserts in certain 
neighborhoods of DC, and then write her essay attempting to persuade readers to advocate for legislative 
policies that will promote increased accessibility to healthy food in a ected neighborhoods.  Another student 
may choose to investigate the controversy around naming the Washington, DC NFL team the Redskins, and 
write her essay as an e ort to convince readers to boycott Redskins games and the purchase of licensed 
merchandise until the name is changed. 

 The Sojourner Truth School 36



3/7/2019 Final A-D for submission (3.4.2019) - Google Docs

https://docs.google.com/document/d/1WTxf76M73CKxhM_EoY4PA9oHcivmbfdZmOo8gAZMkoQ/edit 37/124

Each Passion Project product will assess targeted academic skills from The Truth Competency Framework. 
The sample Humanities project above  might assess  Create claims and counterclaims ,  Select relevant evidence, 
Explain evidence , and  Organize  from the  Write  competency .   The framework has been crosswalked not only 
with the CCSS, C3, NGSS, NCAS, ACTFL, ISTE, and OSSE Physical Education standards, but also the 
PARCC writing rubric to ensure alignment (see Figure 21 below).   

 
Figure 21 : This PARCC rubric for Research Simulation Tasks and Literary Analysis has been annotated to demonstrate its 

alignment with academic skills from The Truth Competency Framework (in green). 

 

Ongoing Assessments  

Students will provide evidence of learning on regular, ongoing formative assessments 
such as exit tickets, in-class quizzes, and on-demand tasks.  Class sessions will always be 
designed around speci c, competency-based learning objectives, and so these in-class, 
teacher-created assessments will serve as checks for understanding and measures to 
inform upcoming instruction.  Monday’s 7th grade math exit ticket assessing the Truth 

Competency Framework skill of  justifying and explaining  (aligned to CCSS math 7.RP.A.3), for example, 
might provide data to inform the station groupings during Tuesday’s lesson on compound interest.  An 
on-demand writing task in 9th grade ELA might assess the Truth Competency Framework skill of  compare and 
contrast  by asking students to compare how Maya Angelou and Gwendolyn Brooks use gurative language in 
Still I Rise  and  We Real Cool  to elicit emotion in the reader.  This will serve as a barometer for the e ectiveness 
of the prior day’s lesson on comparing and contrasting authors’ use of language.  The results then inform any 
necessary reteaches or remediation about comparing and contrasting, and also future instruction and 
di erentiation for other competency skills of writing such as  selecting relevant evidence  or  explaining evidence . 

Teachers will also use assessments from online modules to measure student learning.  Students will largely 
access these modules during extended, self-directed work time in pods.  Modules can be di erentiated for 
English language learners to match their needs based on WIDA can-do descriptors and students with 
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disabilities, based on IEP recommendations.  Students will be able to 
access content from the modules while outside of school, but the 
assessments will always be taken at school and under the supervision of a 
teacher.  The module assessments will typically measure skills that are 
relatively low on Bloom’s Taxonomy (such as recall, understanding, and 
application), while Passion Projects require and measure higher-order 
skills such as creation, evaluation, and analysis.  For example, 7th grade 
students might take an assessment for their Humanities class on a 
module called “Theme” in order to measure their progress with respect 
to the Truth Competency Framework skill of  identifying central idea 
and theme  (aligned to CCSS ELA RL.6-11.2).  Sample assessment and material for a   module on “Theme” can 
be found in the appendix.  During the same pod time, those Humanities students might also take another 
assessment from a module called “Colonial North America” to introduce and assess content on European 
colonization of North America from the late 15th century until the incorporation of the United States of 
America (aligned to C3 standard D1.5.6-12).   

Truth has negotiated with Summit and is being considered as a possible partner to utilize Summit Learning as a 
resource and curriculum management platform beginning in SY2020-2021.  A number of Truth’s key 
leadership has signi cant experience and demonstrated success with Summit Learning, ranging from 
participation in Summit’s rst cohort of partner schools in SY2015-2016 to contracting with Summit to train 
teachers and leaders from other schools around the country on adoption and implementation of best practices.   

Summit Learning would provide a platform by which Truth can create, deliver, and track its own online 
modules based on competency framework-driven objectives such as:  Students will be able to differentiate 
between a theme and a topic in a text .  Teachers will be able to access information regarding which students have 
attempted end-of-module assessments, how many times each student has attempted, and who has passed. 
Teachers will use this data to schedule support workshops with speci c individuals or groups of students 
during self-directed pod time or class sessions.  Modules will also include a playlist of interactive material to 
build knowledge (ex: readings, video clips, slide decks), checks for understanding, and an end-of-unit quiz to 
demonstrate mastery, generating a wealth of data for teachers to use to personalize instruction.  
 

 

End of Year Assessments 

Students in grades 6-10 at The Sojourner Truth School will take the Partnership for 
Assessment of Readiness for College and Careers (PARCC) exams for ELA and math in the 
spring of each school year.  The ELA and math PARCC exams each consist of three units, 
and each unit requires critical thinking, clear writing and communication, and the 
application of grade-level understandings of Common Core State Standards to solve 

problems and answer questions.  While it is a conviction of The Sojourner Truth School that no single test is 
the most appropriate way to assess understanding for each and every student,  Truth strongly believes in the 
quality and rigor of the PARCC exam and that students who receive scores of Level 4 or Level 5 on 
PARCC have demonstrated a level of mastery indicative of being on track for success in college and 
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careers .  Scores on the PARCC exam, with a focus on scale score and year-to-year growth, will be used on an 
individual level to inform students’ personalized learning plans, and on a school level to inform evaluation of 
the overall quality and e ectiveness of curriculum.  PARCC scores will be one element of the student’s data 
pro le that he or she uses when setting goals for the school year ( described in more detail later in this section ), 
and also by  teachers when identifying the necessary challenges or supports to ensure signi cant scale score 
growth over the coming school year. 

All English language learner students with overall ACCESS scores from the prior year below 5 will take the 
ACCESS 2.0 exam in the spring to assess their growth in each of the language domains -- reading, writing, 
speaking, and listening.  Growth from prior scores will be used on a school level to evaluate the quality of 
Truth’s supports and instruction for English language learners, and also on an individual level to inform the 
use of WIDA standards and can-do descriptors for the design and implementation of sca olds. 

Truth students enrolled in Advanced Placement courses will take the relevant AP exams in the spring.  Most 
AP exams consist of only one day but are typically split into at least two sections, one or more of which is 
multiple choice and one or more of which is constructed response.  As with PARCC exams, The Truth School 
has a great deal of con dence in the quality of AP assessments, and results will be used on a schoolwide level to 
evaluate the quality of curriculum, not just in that year’s course but also in the multi-year, vertically-aligned 
experience leading up to the course. 

The Sojourner Truth School will participate in any additional OSSE-mandated end of year exams such as 
Health (and 8th grade science and 9th grade biology), and any federally mandated tests such as NAEP for 8th 
graders, but does not anticipate opting in to any end of year exams for social studies, science, the arts, or world 
language. 

 

Interim Assessments 

In order to assess growth throughout the year and to inform goal-setting and any 
necessary interventions, extensions, or re-teaches, The Sojourner Truth School will 
engage in two di erent patterns of schoolwide data cycles: one for NWEA MAP in 
ELA/reading and math, and another for school-created and PARCC-aligned interims in 

ELA and math (or AP-aligned interims in all relevant AP courses for an 11th or 12th grader). 

The NWEA MAP (Measures of Academic Progress) exam is a CCSS-aligned adaptive assessment that provides 
speci c and standards-based feedback on strengths and areas for growth.  Students will track their own 
performance and use scores to set goals, create action plans, and monitor progress. Teachers will use the data to 
inform individual needs for di erentiation and class-wide instructional needs.   
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Test Cycle  Beginning-of-year [BOY]  Middle-of-year [MOY]  End-of-year [EOY] 

Purpose  Identify students needing 
reading and math interventions 
or enrichment extensions 

Assess the e ectiveness of 
supports and determine 
adjustments 

Assess overall e ectiveness of 
year’s interventions, 
extensions, and instruction 

Figure 22 : Intended use of interim assessment data 

Truth will also engage in school-created interim exams twice during the school year for all grade 6-10 ELA and 
math classes and all AP classes.  The ELA and math interims for grades 6-10 will consist of PARCC-released 
questions or others that meet the rigor and style of the PARCC 
exam, with speci c alignment to the standards and skills that have 
been taught during that period.  To e ectively simulate a PARCC 
experience, each ELA interim will consist of paired texts, with part A 
and part B multiple choice questions where, as in the actual PARCC 
exam, part B asks for the speci c evidence to support the answer 
from part A.   Each ELA interim will also include a writing task that 
is either a literary analysis (such as the one students will experience 
during Unit 1 of PARCC), a social-studies or science based research 
simulation (such as that on Unit 2 of PARCC), or a narrative (such 
as that on Unit 3 of PARCC).  AP interims will consist entirely of questions from released AP exams.  All 
interims will be scored in the same manner as the actual PARCC and AP exams.  For ELA in grades 6-10, this 
means that points for part B questions will be given only when part A was also correct, and that the proper 
PARCC writing rubric will be used to assess the given writing task.  In math for grades 6-10, PARCC-released 
rubrics will be used for all type II and type III questions where possible, and in the cases where PARCC-like 
problems were created rubrics will also be created (in the model of those released by PARCC).  The 
appropriate released AP rubrics will be used for AP interim scoring.  

While these PARCC and AP-aligned interim exams will be valued for their ability to measure progress and 
serve as predictors for PARCC and AP performance, Truth’s education plan puts a priority on the The Truth 
Competency Framework and project-driven Deep-Dive Learning Cycles, and wants to deliberately ensure that 
PARCC and AP-aligned interims do not overshadow these more central elements of the model, which Truth is 
con dent will prepare students for rigorous external assessments.  For that reason, Truth is intentionally 
planning to give only two PARCC-aligned (or AP-aligned) interim assessments over the course of the year, 
rather than the four to six that recommended by models such as those presented in Bambrick-Santoyo’s  Driven 
by Data , and Truth teachers will not be expected to participate in comprehensive interim prediction analysis 
(2010). 

In support of Truth’s core value of honoring self development and the pursuit of students being the ultimate 
owners of their learning and data, students will ll out personal interim data re�ection sheets with goal-setting 
and action planning components.  Research shows that students who track their own performance with 
respect to learning targets show 32 percentile point gains in achievement compared to those that do not 
(Marzano, 2009).  Teachers, meanwhile, will review data and create instructional action plans that describe any 
necessary intervention plans and how the results will inform their instruction over the next 5-week session that 
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they are  not  engaging in a Deep-Dive Learning Cycle (in other words, a Deep-Dive Learning Cycle will always 
take priority over a re-teach plan, and the re-teach can be postponed until after Passion Projects are completed). 
An excerpted sample of a progress-monitoring, re�ection, and action plan sheet that might be given to an 8th 
grade Humanities student at Truth is shown in the appendix.   Interim data will be shared with parents via 
progress report mailings and, along with student progress on the Truth Competency Framework, will serve as a 
foundation for parent conferences each semester. 

Evaluating Instructional Methods and Adjusting as Needed 

Each of the discussed forms of assessment will be used to assess the e ectiveness of instructional strategies at 
both schoolwide and individual student levels.  Daily classroom assessments such as exit tickets or 
end-of-lesson products will inform teachers of the need for whole-group reteaches or di erentiated, 
small-group remediation.  This attention to individual needs and providing each student with a unique and 
appropriate learning experience is a foundational element of the Montessori Method and part of Truth’s 
personalized, competency-based approach.  Performance on interim exams will provide sta  not only with data 
on which speci c students are in need of intervention or extension support, but also with important indicators 
to assess alignment between student performance on competency-focused Passion Projects and PARCC or 
AP-released tasks.  Data meetings will focus not only on instructional adjustments that need to be made, such 
as small-group interventions during extended work blocks or full-group reteaches of a particular skill during 
content classes, but also curricular planning adjustments to the skills being studied and learned during future 
units, and even directly to structural adjustments to the language and expectations of the Truth Competency 
Framework.  If, for example, it is found that 9th grade students are meeting expectations on the  Use Evidence 
portion of the Truth Competency Framework but then earning low marks   on PARCC questions related to 
CCSS RI 9-10.1 ( “ Cite strong and thorough textual evidence to support analysis of what the text says explicitly 
as well as inferences drawn from the text”) , then Truth sta  will engage in a process to determine whether 
the gap may be due to a need for more rigorous interpretation of the  Use Evidence  expectation on the 
Competency Framework or perhaps a direct adjustment to the expectations in the Framework to improve 
alignment with CCSS expectations. 

There will be a number of di erent intervention supports at Truth for students whose data or performance 
indicates a need.  Students with reading lexile scores that are below grade level, for example, will receive reading 
support in the form of a Read 180 pull-out during extended work time or individual work on a personalized 
application like Reading Plus.  Students with MAP or i-Ready scores below grade level in math will do 
individual work on i-Ready’s adaptive math support application and, depending on their level, also get pulled 
for leveled, small group support during extended work blocks.  Students that demonstrate the need for 
behavioral interventions will have Behavior Intervention Plans (BIPs) created by a support team including the 
social worker, counselor, classroom teachers (and mentor), dean, assistant principal, and parent. 

Truth will implement Response to Intervention (RTI) for early identi cation of and support for students with 
extra needs.  All students at Truth will receive Tier 1 intervention supports, which means that every student 
will have high-quality instruction within a carefully managed and monitored environment.  This will ensure 
that any di�culties that students have with learning or are not due to inadequate systems or instruction. 
Students in Tier 1 that are not making the expected learning progress will be moved to Tier 2 and receive 
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further interventions.  A support team made up of the student’s mentor teacher, a social worker, a counselor, 
the dean, an assistant principal, and a parent or guardian will meet and consult with literature such Stephen B. 
McCarney’s  Pre-Referral Intervention Manual  (PRIM) to determine the most appropriate and research-based 
Tier 2 supports for the student (2007).  Teachers will implement the recommended intervention strategies and 
collect data on progress, and if for any reason the student is still not making progress then she or he will be 
moved to Tier 3.  The support team will meet once again, and come up with a revised set of individualized 
strategies in response to the data collected in Tier 2.  If the student is still not making the expected progress 
after teachers are implementing Tier 3 supports, then she or he will be referred for a comprehensive evaluation 
and eligibility for special education supports. 
 

INSTRUCTION AND RESOURCES 

UbD Stage 3:  The Instruction and the Learning Experiences Planned to Provide Students with the Skills 
and Knowledge Necessary to Successfully Achieve the Desired Results 

 

Unit Anchors and Alignment Across Curricula 

Each ve-week unit of instruction at The Sojourner Truth School will be presented with a thematic anchor, 
with all key aspects of the school aligning to common anchors.  During the rst ve weeks of school, for 
example,  Community  will be the anchor for both middle and high school.  Passion Projects will include explicit 
connections to the  Community  anchor, daily mindfulness practices in Pods supporting social-emotional 
learning will be tied directly to community, and cultural components such as the character trait of the month, 
student of the week awards, and Pod assemblies will focus on the many facets of building and maintaining a 
strong community. 

Each ve-week unit will also highlight one speci c schoolwide writing focus and one speci c schoolwide math 
focus.  The writing focus during the rst unit, for example, might be writing expository essays.  This means 
that teachers across all disciplines will be aligned in their expectations, approach, and instruction for expository 
writing.  In Humanities, for example, 7th grade students might be reading about the history of the DC 
Council and its legislative process, and then writing objective summaries that synthesize information from 
di erent sources (Truth Competency Framework skill of  Synthesizing evidence from multiple sources , aligned to 
CCSS RI.7.2).  In their STEM class, the same 7th graders will be studying ratios and proportions, and will be 
writing constructed response essays describing how unit rates can be used to compute the distance a cyclist will 
go in 35 minutes if she rides at 17 miles per hour (Truth Competency Framework Skill of  Justify and explain , 
aligned to ELA CCSS W.7.2). 

The schoolwide math focus during this same period of time might be  representing math visually .  The 
aforementioned students studying the DC Council and its legislative process might create timelines to show 
the relative periods of activity and inactivity of the Council over time, or create pie charts to show the 
composite percentages of legislation based on commerce, education, transportation, health and other facets of 
community governance (Truth Competency Framework skill of  Modeling , aligned to CCSS 
math.practice.mp4).  In the STEM class, those 7th grade students might use a graph to demonstrate how the 

 The Sojourner Truth School 42



3/7/2019 Final A-D for submission (3.4.2019) - Google Docs

https://docs.google.com/document/d/1WTxf76M73CKxhM_EoY4PA9oHcivmbfdZmOo8gAZMkoQ/edit 43/124

unit rate problem involving the cyclist could be solved visually based on a linear function graph of her 
movement at 17 miles per hour (also Truth Competency Framework skill of  Modeling.  but aligned to math 
CCSS 7.RP.A.2.D).  A possible schedule of schoolwide, grade 6-12 unit anchors and focuses for writing and 
math are shown in Figure 23. 

  Unit Anchors and Alignment Across Curricula 

  Anchor  Writing Focus  Math Focus 

Unit 1 
Weeks 1-5 

Community  Expository  Representing math visually 

Unit 2 
Weeks 6-10 

Roles and Responsibilities  Persuasive and 
Argumentative 

Number sense 

Unit 3 
Weeks 11-15 

Identity  Narrative  Patterns and Relationships 

Unit 4 
Weeks 16-20 

Con�ict  Analytical  Representing math visually 

Unit 5 
Weeks 21-25 

Innovation  Persuasive and 
Argumentative 

Number sense 

Unit 6 
Weeks 26-30 

Power Dynamics  Narrative  Patterns and Relationships 

Unit 7 
Weeks 31-35 

Economics  Analytical  Representing math visually 

Unit 8 
Weeks 36-40 

Service  Persuasive and 
Argumentative 

Number sense 

Figure 23 : Proposed sequence of schoolwide anchors, writing focuses, and math focuses 

Truth’s Deep-Dive Learning Cycle 

Teaching and learning at Truth will also include regular engagement with Truth’s Deep-Dive Learning Cycle, 
which embodies Truth’s focus on advancing critical academic skills and 
habits of deep learning rather than on breadth of content.  The cycle 
draws on research from InspirED that demonstrates how the thinking 
necessary for success on rigorous academic performance tasks across all 
disciplines and almost all nal products follows a common set of 
underlying processes (InspirED, 2018).  These processes include an 
exploration of the task’s genre, choice regarding a speci c topic, 
determination of audience and purpose, engagement in research and 
analysis, selection of supporting evidence, creation of an outline and 
draft, and then revision and editing (ReDesign, 2018).  With this in mind, during each 5-week session students 
at Truth will engage directly in Truth’s Deep-Dive Learning Cycle for one particular content class, which will 
culminate in an interest-driven Passion Project from each student.  The course in which the Deep-Dive 
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Learning Cycle occurs will rotate every ve weeks (see Figure 20 on page 36), so that over the course of the year 
students will engage in multiple Deep-Dives and Passion Projects for each discipline.  The stages of the 
Deep-Dive Learning Cycle are summarized in Figure 24: 

 

The Truth School Deep-Dive Learning Cycle 
Stage  Activities 

(1) Launch and 
Meaning-Making 
(typically 3-5 class periods) 

Ɣ Introduction of unit, project, product, and expectations 
Ɣ Review of exemplars in the genre of the nal product 
Ɣ Examination of the competencies and skills being assessed 
Ɣ Assess exemplars using the Competency Framework 
Ɣ Activation of prior knowledge and the building of new background knowledge 

and skills 

(2) Investigation 
(typically 7-12 class periods) 

Ɣ Exploration of relevant questions, with students generating questions of their 
own 

Ɣ Selection of topic 
Ɣ Research and analysis of texts 
Ɣ Gathering of details and evaluation of evidence 
Ɣ Creation of new schema to make connections and synthesize information 
Ɣ Practice and receive continuous feedback on skills from the target competency 
Ɣ Formulation of central idea 

(3) Creation and Revision 
(typically 5-8 class periods) 

Ɣ Determination of audience and purpose 
Ɣ Application of skills and learning to draft a new and personally meaningful 

product 
Ɣ Self-assessment, peer review, and teacher feedback 
Ɣ Revision 

(4) Presentation and 
Communicatio n 
(typically 2 class periods) 

Ɣ Presentation of product to an authentic audience and in a relevant forum 
Ɣ Re�ection on the learning cycle and nal product 

Figure 24 : The sequence and structure of learning during Truth’s Deep-Dive Learning Cycles, which are based on research 
from InspirEd and reDesign and will occur over 5-week sessions, culminating in interest-driven student Passion Projects 

Because Truth puts an instructional priority on the development of skill competencies rather than broad 
content coverage, sca olding at Truth will shift away from the traditional simpli cation of content, and 
towards the more transferable and capacity-building skills of how to more e ectively think and analyze. 
Sca olds during the Deep-Dive Learning Cycles take the form of 
temporary supports to break down higher order thinking skills (such as 
ways of analyzing and organizing ideas), thus allowing students to grow 
towards more autonomy while still pursuing personal interests in their 
Passion Projects.  In this way, Truth’s model aims to focus on learning 
and not to sca old the task but rather the critical  skills  need to complete 
the task.  These might be templates to organize thinking, texts that have 
been pre-annotated to draw particular attention to thesis or supporting 
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details, or small group workshops with the teacher while others work independently.  The Truth Competency 
Framework is a helpful tool in these cases, because a teacher can reference a student’s prior performance in a 
given skill to determine the exact elements that she or he has not yet mastered - and thus sca old to her or his 
exact needs (similar to the way the WIDA can-do descriptors are best used with English language learners). 
The table below contrasts Truth’s practices of sca olding with those that often occur in more traditional 
settings: 

SAMPLE SKILL AND TASK FOR GRADE 8 HUMANITIES 

Target COMPETENCY:                                            Target SKILL:  
Write                                                                         Create claims and counterclaims 
 
SKILL DESCRIPTOR FOR GRADE 8 ( see Competency Framework for full skill band): 
Clear claims and subclaims are introduced, and clear connec ons are made to connect the subclaims to the 
claims.  Specific counterclaims are described and dis nguished from claims. 
 
TASK:  Write an argumenta ve essay on whether the U.S. Census should ask respondents whether they are 
documented U.S. ci zens.  Include a claim and counterclaim in your argument. 
 

Sca�olds Implemented In Traditional Settings  Sca�olds At Truth 

Teacher leads all students through a full-class 
discussion on two opinion pieces regarding the U.S. 
Census, and then creates an anchor chart for the board 
that has clear and text-based examples of support for 
both arguments. 
 
Teacher then creates a set of handouts for students in 
need of scaffolding that has sentence starters such as:  
 
Ɣ The U.S. Census should/should not  (pick one)  ask 
respondents whether they are documented U.S. 
ci zens. 

Ɣ This is because ___, ___, and ___. 
Ɣ Some might argue the opposite, and say that the 
Census should/should not.  This is not a good 
argument, however, because ___. 

 
Students pull elements from the anchor chart (or, for 
some more advanced students, the readings) and 
insert them into the sentence stems to form a coherent 
product.  
 
KEY NOTE: While students have created a coherent 

product, they were not asked to develop and transfer 

the targeted skills.  The teacher scaffolded the 

product , not the  skill . 

 

Addi�onally, students prac�ced iden�fying claims and 

counterclaims in someone else’s wri�ng, but never 

created their own. 

Prior to the lesson, teacher reviews class data in the target 
skill and iden fies specific students in need of scaffolding. 
 
For iden fied students, teacher conducts a small-group 
workshop where students are asked to take a posi on on 
the school uniform policy and generate five statements on 
why their opinion is correct. 
 
Students cluster their personal statements into related 
groups, iden fying the hierarchical rela onship between 
claims and subclaims.  Teacher models using a think-aloud, 
and coaches as needed.  Students then transfer their claim 
groups to a hierarchical graphic organizer.  
 
Teacher models a counterclaim and challenges students to 
include one on their own graphic organizer.  
 
Teacher provides fresh hierarchical graphic organizers, and 
students develop their own claims, subclaims, and 
counterclaims regarding their posi on on the U.S. Census 
policy towards ci zenship ques ons.  When organizers are 
complete, students transfer their ideas to narra ve form. 
 
KEY NOTE: Students in this process will have truly 

prac�ced and been challenged to transfer the target skill. 

The teacher in this process scaffolded the  skill  rather than 

the  product . 

 

While it might take longer to reach comple�on of the final 

product with this process (as compared to in a tradi�onal 

scaffolding se�ng), Truth’s process encourages the 
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development of individual ideas and their expression in 

diverse products. 

 

Figure 25 : Examples of how Truth will focus any necessary scaffolds on the development of  skills  rather than the completion 
of product 

 
In the above example from Figure 25, it should be noted that traditional sca olds often lead to the appearance 
of a polished product, as a signi cant portion of the writing was actually done by the teacher and not the 
student.  These sca olds do not, however, help each student develop, hone, and transfer the target skill.  The 
Truth sca olds, on the other hand, are designed to build the student’s actual capacity to demonstrate and 
transfer the target skills.  In short, sca olds at Truth will focus on skills rather than products. 

Further bene ts of the Deep-Dive Learning Cycle are that it gives students the opportunity to practice 
rigorous work similar to that of professionals and post-secondary academics, and also to provide opportunities 
for remediation as needed with respect to any skill gaps or lack of background knowledge. 

Learning will occur in three di erent contexts during the school day at The Sojourner Truth School: 

 

 
 
 

Pod-time 
Extended, self-directed 

work blocks 

 
 
 

Content-Class Sessions 

 
 
 

On-site Enterprises (MS) 
or  O -Site Professional 

Internships (HS) 

 

Pod-time: Extended, Self-Directed Work Blocks 

Students in grades 6-10 will spend signi cant time each week in extended, self-directed 
work blocks.  These work-block groups will be organized into Pods, each of which is 
comprised of three Advisory groups of around 13 students.  Each Advisory group will 
be a multi-age team led by a teacher-mentor (6th, 7th, and 8th grade students will be 
integrated with one another in middle school Advisory groups, and 9th and 10th 

graders will be integrated in high school Advisory groups), and students will loop and stay with the same 
mentor throughout their 3-year middle school experience or their 9th and 10th grade high school experience. 
Teacher-mentors will serve as school-to-family liaisons for each student, and will be the main point of contact 
for parent communication around academics, attendance, and re-enrollment. 

Three Advisory groups will join to form a multi-age Pod of roughly 40 students and 3 teacher-mentors. Each 
Pod has at least one Humanities-focused teacher and one STEM-focused teacher. These self-directed work 
blocks, as discussed in Part A: Establishing the Need, are a Montessori-aligned and research-based approach for 
promoting student choice and a degree of control within the boundaries of clear and de nite limits (Marshall, 
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2017). Pod-time will be used for data-informed goal-setting, coaching conversations with a mentor, and the 
creation and implementation of individualized, student-created and mentor-supported learning plans. 
Learning plan activities may include individual or collaborative engagement with modules (see sample module 
in appendix), small-group workshops with teachers, English language support for English Learners (ELs), a 
physical and social-emotional activity, targeted support from SPED teachers for students with disabilities 
(SWDs), work towards Passion Projects, and extension or remediation work for math and reading.  

Students and mentors will also engage in work around core value-aligned competencies like self-development, 
and social-emotional learning around skills such as self-regulation and positive collaboration, and positive 
identify formation and respectful relationships amongst community members. The details of how Pod-time is 
used will be speci c to the student and his or her needs and interests, but the usage of two sample 180-minute 
Pod-time blocks are presented below in Figure 22. 

 

Sample 180-minute Pod-time: Student Learning Plan 

Mariana  Erick 
Mariana is an 8th grade ELL student with an ACCESS score 

of 2.4.  She came to Truth in the 7th grade with no prior 

Montessori experience.  She has a reading inventory lexile 

level in English of 510, which puts her at about 3rd grade 

level.  Her i‑Ready score is a 495, which puts her about 

one grade level behind in math. 

Erick is an 8th grader that came to Truth in the 7th grade 

with prior Montessori experience from one of D.C.’s 

Montessori public charter schools.  He has a reading 

inventory lexile level of 1240, which puts him at the 

expected level for a 10th grader.  He has an i‑Ready score 

of 465, which puts him at the expected level in math for a 

5th grader. 

12:30pm 

 

 

 

 

 

 

 

 

 

 

 

1:30pm 

 

 

 

 

 

 

 

 

 

2:30pm 

 

 

 

10 mins: Goal-se ng (ok’d by Ms. Smith, 
Mariana’s mentor over the last two years, and 
her 7th grade STEM teacher from last year) 
 
10 mins: Crea on of daily learning plan (ok’d 
by Ms. Smith) 
 
35 mins: The Branches of U.S. Government 
module prac ce for Humani es (with a 
partner) 
 
30 mins: The Branches of U.S. Government 
module assessment a empt 
 
 
 
 
30 mins: Yoga break with medita on prac ce 
co-facilitated by Mr. Young (Truth’s Dharma 
Yoga DC resident) and Ms. Smith 
 
 
10 mins: Coaching conversa on with Ms. 
Smith 
 
25 mins: English prac ce on DuoLingo 

12:30pm 

 

 

 

 

 

 

 

 

 

 

 

1:30pm 

 

 

 

 

 

 

 

 

 

2:30pm 

 

 

 

5 mins: Goal-se ng (ok’d by Mr. Thomas, 
Erick’s mentor over the last two years and his 
8th grade Humani es teacher) 
 
10 mins: Crea on of daily learning plan (ok’d 
by Mr. Thomas) 
 
45 mins: i-Ready math 
 
 
 
 
20 mins: Reading Independent Reading book 
( Things Fall Apart ) 
 
30 mins: Yoga break with medita on prac ce 
co-facilitated by Mr. Young (Truth’s Dharma 
Yoga DC resident) and Ms. Smith (another 
mentor in Erick’s pod and his 7th grade STEM 
teacher from last year) 
 
25 mins: Systems of Equa ons module prac ce 
for STEM (working independently) 
 
 
20 mins: Visits another pod for a Systems of 
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(individual) 
 
 
30 mins: Workshop for ELLs with Mr. Johnson, 
an ESL teacher (and one of the other mentors 
in Mariana’s Pod) 

 

 

 

 

 

 

Equa ons workshop with Ms. Jackson, the 8th 
grade STEM teacher) 
 
 
25 mins: Systems of Equa ons module 
assessment a empt 

Figure 26 : The usage of a 3-hour extended, self-directed work block (Pod time) for two sample students 

 
Goal-Setting During Pod-time 

Goal-setting and the creation and implementation of individual student work plans are fundamental to 
productive extended Pod-time work blocks.  These activities, when done deliberately, foster student agency, 
build ownership of data and learning, and will allow key opportunities for students to practice and grow with 
respect to The Truth School core value competency of  honoring self-development .  Considerable focus will be 
put on developing students’ executive functioning and abilities to learn and work without constant redirection. 
Daily goal-setting activities at Truth will require students to re�ect upon their current status relative to 
expectations for module and Passion Project completion, along with the relative progress being made with 
respect to data-driven and overarching personal goals for reading and math.  Once a set of daily SMART goals 
has been created and approved by a mentor, students must plan the steps they will take during Pod-time to 
meet these goals.  Mariana from Figure 26, for example, may have chosen to prioritize the beginning of 
Pod-time for work on her Humanities module because this is the one module in which she is behind schedule 
and also because she feels that she can most productively collaborate with a partner during this early time 
frame.  Erick, on the other hand, may have chosen to prioritize the rst 45 minutes of self-directed time for 
individual i-Ready remediation because his overarching goal for the year is to grow three grade levels in math so 
that his trajectory would put him fully on grade-level by the end of his 9th grade year.  He may be all caught up 
with his modules, but nevertheless is working on Systems of Equations for math because he anticipates this one 
being the most challenging for him to pass. 

English language learners with WIDA ACCESS scores of 2.9 or below will be cohorted such that they are 
distributed across Advisories of a common Pod, and Truth’s English as a Second Language (ESL) teacher will 
be one of the three teacher-mentors for this Pod (Mr. Johnson, in the above example for Mariana).  Based on 
Truth’s current projections of about 15% of students being ELs, this means that if there are 280 total middle 
schoolers then there will be 42 total ELs.  If 30% of these ELs are ACCESS Level 1 or Level 2, then there will 
up to 14 total ELs to cohort into a single Pod.  Because each Pod has about 40 total students, this will mean 
that 35% of this particular Pod is an ELL Level 1 or Level 2 (and 65% is not), and that each of these ELs will be 
able to get direct support not only via coaching and mentoring, but also in small groups and daily, 
objective-driven ESL sessions that take place during Pod time.  The ESL teacher will co-teach with Humanities 
and STEM teachers during class session time, and will support whichever teacher is in the Deep-Dive Learning 
Cycle.  This system for supporting EL students has been designed with the goal of creating the most inclusive 
and integrated environment possible while still supporting students’ language acquisition needs. 

SPED students will also be cohorted strategically during Pod time, in order to allow for Truth’s SPED support 
team to provide the necessary accommodations and service hours detailed in each student’s Individualized 
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Education Plan (IEP).  SPED teachers will not have responsibilities as Advisory mentors, and instead can move 
from Pod to Pod and focus to ensure that the students on their caseloads get their needed supports and 
accommodations. 

A sample daily goal sheet and action plan for a middle school student is in gure 27 for reference: 

Beginning of Pod  me 

Big SMART goal(s):  What module are you trying to 
master? What other skills or work will you aim to 
accomplish? 
 

 

Daily Plan:  What ac on items will you complete during 
Pod  me today?  Be sure to explain the specific strategies 
you will use as you engage in each task! 

 

(Student response)   I am go��� to ma���r t�e Qu�d���ic 
Fun����n� mo���� b� Wed���d��, an� fini�� t�e fir�� 
d�a� of m� s�i��c� Pas���� Pro���t b� Thu��d��. 
 
 

 

(Student response)   I wi�� us� co���l� no��� on ob���t��e 
nu���r 1 fo� t�e Qu�d���ic Fun����n� mo����, an� t�e� I 
wi�� at���d t�e fu��t���� wo��s��� wi�� m� te����r at 
2:15p�. 
 

 

End of Pod  me 

Reflect : Did you meet your goal? Why or why not?  Plan : What will you do differently or the same to master 
your goals tomorrow? 

 

(Student response) 
 

 

(Student response) 
 

Figure 27 : A goal-setting and reflection template for a middle schooler during an extended, self-directed work block (“Pod 
time”) 

E ective Pod-time will require:  

Ɣ An environment where clear routines are in place to provide a structure for productive self-direction 
Ɣ Attention given to the ongoing development of Truth core-value competencies around goal-setting, 

re�ection, active learning, and executive function 
Ɣ Teachers who create data-driven, personalized learning experiences for students, small-group workshops 

as needed, and ongoing coaching check-ins (Summit Learning, 2018).   

Truth will target a student-to-mentor ratio of 13:1, and will require su�cient technology and internet capacity 
for all Pod students to have laptop and wi  access.  In addition, it will require a carefully selected Learning 
Management System (LMS) such as Summit Learning in order to meet the design needs of The Truth School 
program.  Signi cant professional development around personalized learning and competency-based 
instruction will be integral, as well as clearly articulated sets of systems and expectations around student 
processes like goal-setting and action planning and teacher processes such as mentoring and leading 
data-informed workshop groups.  More speci c information regarding the professional development plan is 
detailed in Part C: The Management Plan. 
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Class Sessions and Instructional Methods 

Each middle school student will attend class sessions each day in humanities, STEM, 
and an elective such as art, physical education, music, or foreign language.  High School 
students will attend class sessions each day in ELA, science, math, social studies, and up 
to two electives.  Sample daily schedules are in Figure 28: 

  

MIDDLE SCHOOL SCHEDULE      HIGH SCHOOL DAILY SCHEDULE 

    
Figure 28 : Sample bell schedules for middle and high school 

Lessons will be designed to support the mastery of speci c, competency-based objectives, and will typically 
maintain a consistent and four-part gradual-release format: (1) opener, (2) mini-lesson, (3) independent 
practice, and (4) product. 

Lesson openers might take the form a starter quiz, a provocative reading, a discussion, or some other 
compelling hook, but should always include clear presentation of the lesson’s goals or learning objectives.  It 
should be noted that, particularly for a class that is in a Deep-Dive Learning Cycle unit, these goals may vary 
for di erent students in the room depending on their stage of meaning-making, investigation, creation, or 
revision, but that each student should always have a clear goal for the class session.  If students are in the 
Investigation  stage of a cycle (stage 2 of the Deep-Dive Learning Cycle, as noted in Figure 24), for example, one 
student may be in the research and analysis of sources stage and have “ identify patterns and trends in available 
information ” as a goal while another student is in the process of developing her central idea and has the goal 
“ determine a clear claim with logical support from evidence .” These goals should always be in direct support of a 
speci c competency skill (the rst, in the example above, supports the  Synthesize evidence from multiple sources 
skill of the  Use evidence  competency, and the second supports the  Create claims and counterclaims  skill for the 
Write  competency).   

Mini-lessons should then introduce any new concepts or skills, and may be whole class or small group 
depending on the levels of mastery that have been demonstrated.  Independent practice should always be in 
direct alignment to each student’s learning goal for the lesson, and should involve the creation of a product of 
some kind that the teacher can assess to determine whether the intended learning or growth is occurring.  The 
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nal product of the lesson might be a culmination of the independent practice, or it could take the form of a 
separate exit task requiring skill transfer to a new scenario or task. 

A sample unit plan for a Deep-Dive Learning Cycle in Social Studies for an 8th grade Humanities class is below 
in Figure 29.  The project is called “Community Justice,” and requires students to identify and argue against an 
injustice in their community, and then to create and implement an action plan by which to address to it. 

Humanities Deep-Dive Learning Cycle 8th Grade Unit Plan 
Community Justice 

Stage 1 Desired Results 

 
ESTABLISHED 
COMPETENCY SKILL 
GOALS 

 
Class Score 

Averages  from prior 

assessments for 

each target skill 

(from previous 

Passion Projects or 

in‑class 

diagnos�cs)... 

 

Create Claims and 
Counterclaims 5.5 
Select Relevant 
Evidence: 6.0 
Iden fy Community 
Needs and Frame 
Problems: 6.5 
Generate a Plan to 
Help Solve the 
Problem: 7.0 
 
Goals for the Project 
(created by teacher 

based on current 

class score averages, 

expecta�ons, and 

needs)... 

 

Create Claims and 
Counterclaims: 7.5 
Select Relevant 
Evidence: 7.0 
Iden fy Community 
Needs and Frame 
Problems: 7.5 
Generate a Plan to 
Help Solve the 
Problem: 8.0 
 
 

Transfer 
 
Truth Competency Framework Skills Being Assessed… 
 
TRUTH COMPETENCY: WRITE 
TARGET SKILLS :  
Ɣ Create Claims and Counterclaims (aligned to CCSS ELA W.8.1a) 
Ɣ Select Relevant Evidence (aligned to CCSS ELA W.8.1b and CCSS ELA W.8.1c) 
 
TRUTH COMPETENCY: DESIGN FOR POSITIVE IMPACT 
TARGET SKILLS : 
Ɣ Iden fy community needs and frame problems (aligned to C3 D3) 
Ɣ Generate a plan to help solve the problem (aligned to C3 D4)  
 
Performance Task:   Students will write  argumenta ve essays  taking a posi on on a local 
problem or conflict and the ac on that community members should take in order to solve or 
mi gate. 
 

Meaning 
 
ENDURING UNDERSTANDINGS: 
 
The concepts of jus ce and injus ce are complex. Our 
worldview and morals are o en defined by what we think is 
just, and people in different  me periods and parts of the world 
have had different ideas of what cons tutes just acts and unjust 
acts.  It can be difficult to challenge injus ce, but these kinds of 
challenges throughout history have led to significant social 
progress. 
 
Injus ces exist everywhere, and individuals can draw on 
mul ple disciplinary lenses to analyze and address them.  By 
assessing as many aspects of a problem as possible and then 
applying a range of delibera ve and democra c procedures, 
individuals can take ac on that can lead to real and posi ve 
change. 
 
Claims and subclaims must be clearly introduced, and with 
clear connec on.  Specific counterclaims must be described 
and dis nguished from claims.  All chosen evidence used in a 
paper should directly support the main claim or subclaims. 
 
A er iden fying problems, it is important to then name and 
explain them to others.  When explaining, it is important to 

 
ESSENTIAL QUESTIONS: 
 
What is jus ce? How do 
we know when 
something is unjust? 
What are some examples 
of injus ce in our 
community, and what are 
the most effec ve ways 
to address them?  
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provide the context, to describe a course of ac on to address it, 
and then to explain how that course of ac on will affect 
different groups of stakeholders. 
 

Acquisi on 
Project objec ves 
 
DEEP-DIVE LEARNING CYCLE STAGE 1: LAUNCH/MEANING-MAKING  (~4 lessons) 
 
SWBAT... 
-Iden fy an author’s specific thesis in an argumenta ve text. 
-Iden fy and evaluate the ideas an author presents to support a thesis. 
-Establish criteria for a high quality argumenta ve essay and use it to assess exemplar texts. 
-Describe the par es affected by the Homestead Act of 1862, including who benefited and 
who was hurt, and how. 
-Create a shared defini on of “jus ce” and “injus ce”. 
 
DEEP-DIVE LEARNING CYCLE STAGE 2: INVESTIGATION  (~11 lessons) 
 
SWBAT... 
-Describe the North Carolina  Bathroom Bill  of 2016, and the events that then led to a 
replacement law. 
-Create an argument for why the  Bathroom Bill ’s replacement law was just or unjust, with at 
least two ideas from research to support the argument. 
-Write a clear and focused thesis. 
-Choose evidence to support a thesis and related ideas. 
-Organize relevant ideas to support an established thesis. 
-Compare and contrast two historical responses to injus ce. 
-Iden fy at least two possible injus ces that affect students at school, and two that affect the 
broader D.C. community. 
-Select a par cular community injus ce for deeper examina on. 
-Iden fy relevant and reliable sources. 
-Establish an argument and organize suppor ng ideas. 
 
 
DEEP-DIVE LEARNING CYCLE STAGE 3: CREATION and REVISION  (~7 lessons) 
 
SWBAT... 
-Iden fy the specific audience and purpose for wri ng. 
-Establish a clear argument in a concise thesis statement. 
-Write an effec ve argument for the need to address a specific injus ce in the community, 
and describe the op mal path to enact posi ve change. 
-Self-assess based on the Truth Competency Framework. 
-Provide competency-specific feedback to peers. 
-Revise essays according to construc ve feedback. 
 
DEEP-DIVE LEARNING CYCLE STAGE 4: PRESENTATION and COMMUNICATION  (~2 days) 
 
SWBAT... 
-Research and pursue avenues to have their essays published for review by the intended 
audience (ex: community blog, local newspaper, D.C. councilmembers, neighborhood A.N.C..) 
-Reflect on how the process of the Deep-Dive Learning Cycle enabled them to develop and 
support a coherent argument. 
 

Stage 2 - Evidence 
Evalua ve Criteria  Descrip on of the project 
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Truth Competency 
Framework 
expecta ons for 
each iden fied skill 
 

In this project, students will read the short story "The Lo ery" by Shirley Jackson and then 
explore themes of jus ce and injus ce in the community. They will learn about historical 
examples of injus ce and their effects on different groups.  They will then iden fy a current 
injus ce in the community and create an essay that argues why and how it should be 
addressed with an ac on plan.  This project will culminate in published essays advoca ng 
students’ posi ons to an authen c audience. 
 

 
End-of-module 
assessments 

OTHER EVIDENCE:  
 
Students should engage in and pass the following modules… 
 

-Thesis statements and suppor ng arguments 
-Types of Evidence 
-Research Processes 
-The Civil Rights Era 
 

Stage 3 – Learning Plan 
 

See daily and weekly lesson plans. 
 

Figure 29 : A sample Understanding by Design (UbD) plan for an 8th grade social studies unit called “Community Justice” 

 
To provide ELL students appropriate accommodations throughout the four stages of the Deep-Dive Learning 
Cycle, ESL teachers will co-teach with the content teachers that are implementing the cycle.  Because ESL 
teachers will not have speci c advisory groups during Pod-time, they can rove and push into the Pods that need 
them most and tailor language supports (including the delivery of ESL lessons).  This support strategy for 
ELLs will also ensure that these students experience Humanities, STEM, and elective classes alongside their 
non-ELL peers. 

Truth will implement an inclusion model for SPED instruction, and students will be strategically scheduled so 
that SPED teachers can support their students during content classes in a co-teaching context.  All teachers, 
and not just SPED teachers, will become familiar with IEP goals for each student.  All teachers will be held 
accountable for implementing the expected accommodations, and SPED teachers will support their non-SPED 
colleagues by co-planning and helping to design appropriate supports and extensions.  Truth’s speci c systems 
in service of students with IEPs is detailed later in this chapter. 

Well-designed and implemented lessons at Truth will include the following: 

Ɣ Clear alignment to the advancement of a particular skill from Truth’s Competency Framework (or, if 
appropriate, a speci c CCSS or other standard) 

Ɣ A supportive classroom community 
Ɣ A personalized approach that is responsive to each student’s demonstrated level of skill or 

understanding 
Ɣ A student-centered experience where students are engaged in practical and meaningful work.   

 
Classroom coaching and evaluation will be done cyclically and will provide feedback based on these four 
components.  More details on this are presented in Part C: The Management Plan. 
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A sample sequence of daily lessons for the example unit is in Figure 30: 

Schoolwide anchor:  Community   
Schoolwide wri ng focus:  Argumenta ve   
Schoolwide math focus:  Displaying math visually 

Lesson  Day 2  Day 3 

Relevant Truth 
Competency/Skill 

WRITE : Create Claims and Counterclaims 
WRITE : Select Relevant Evidence 

WRITE : Create Claims and Counterclaims 
WRITE : Select Relevant Evidence 

Learning goal(s)  SWBAT iden fy an author’s specific thesis 
in an argumenta ve text. 
 
SWBAT evaluate the ideas an author 
presents to support a thesis. 
 

SWBAT generate criteria for a high quality 
argumenta ve essay, and use them to evaluate 
exemplar texts. 

Lesson Structure 
and Descrip on 

OPENER:   Watch 3‑minute video clip of a 

debate regarding the Washington Redskins 

name.  Students must then represent each 

debater’s argument in a single sentence. 

 
MINI-LESSON: 

Ɣ Classroom read of a text arguing 
against the Redskins name; teacher 
models iden fica on of thesis and 
suppor ng ideas. 

 
INDEPENDENT PRACTICE: 

Ɣ Students read a text arguing in favor 
of the Redskins name; with a partner, 
students iden fy thesis and 
suppor ng ideas. 

 
EXIT PRODUCT: 

Ɣ Redskins text with thesis and ideas 
iden fied. 

OPENER:  Students review the two Redskins 
essays from the previous day, and name two 

things that each writer did that was effec�ve in 

arguing for her or his posi�on. 

 
MINI-LESSON: 
Ɣ Classroom discussion (table talk and 

share-outs) answering the ques on  What 

makes a “great” argumenta�ve essay? 
Ɣ Class collec vely determines  a shared set 

of criteria for a quality argumenta ve essay. 
Ɣ Teacher models using the established 

quality criteria to assess one of the 
Redskins ar cles. 

 
INDEPENDENT PRACTICE: 
Ɣ Students independently read of an editorial 

on D.C.’s Ini a ve 77 
Ɣ Students independently apply the 

established quality criteria to assess the 
ar cle. 

 
EXIT PRODUCT: 
Ɣ Assessment of the Ini a ve 77 ar cle 

Key Points  Thesis statements in an argumenta ve 
essay establish a clear posi on and provide 
a roadmap for the rest of the essay. 
 
Suppor ng ideas should provide direct 
evidence to validate the posi on taken in 
the thesis statement. 

There are specific elements of well-wri en 
argumenta ve essays. 
 
These elements can be used as criteria to assess 
the quality of an argumenta ve essay. 

Poten al 
Misunderstandings 

Students may have trouble discerning 
rhetoric from valid evidence. 
 
Students may have trouble differen a ng 
topic from thesis. 
 
Some students may find it challenging to 
assess quality of suppor ng ideas. 

Confla ng agreement with an author’s 
argument and quality of the argument’s 
construc on.  

Challenge 
Ques ons to Assess 
Deep 
Understanding 

What is the value of presen ng a 
counterclaim that contradicts your thesis? 
 
What makes ___ suppor ng idea stronger 

What could have made ____’s argument 
stronger? 
 
Which elements of the criteria do you think are 
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than ___?  most important? Least important? 

Accommoda ons  (Will depend on the specific ACCESS levels 

and IEP details of students in the class...) 

 
ELL: Include sub tles in the opener video 
clip; teacher works with small group of 
Level 1s and 2s during independent 
prac ce. 
  
SPED: [depends on IEP, but one possibility 
might be…] Pre-mark the Redskins text to 
narrow down op ons when iden fying 
thesis statement and ideas. 

(Will depend on the specific ACCESS levels and 

IEP details of students in the class...) 

 

ELL: Provide a pared down version of the 
Ini a ve 77 editorials (making sure that it s ll 
contains the original thesis statement and that 
each suppor ng idea is s ll present). 
  
SPED: [As needed, depending on IEP, one 
possibility might be…] Teacher works with small 
group for the read and assessment on Ini a ve 
77. 
 

Daily Product  Sample argumenta ve essay marked to 
iden fy thesis and suppor ng ideas 

Assessment of the Ini a ve 77 ar cle using the 
class’s established quality criteria 

Homework  Watch or read an adver sement, and write 
the thesis statement and suppor ng 
evidence used by the adver ser. 
 
Review module on  thesis statements and 

suppor�ng arguments  by Friday. 

Read counter-editorial argument for Ini a ve 
77 and assess using the quality criteria. 
 
Review module on  thesis statements and 

suppor�ng arguments  by Friday. 
 

Figure 30 : A sample two-day sequence of lessons during the Launch and Meaning-Making phase of the Deep-Dive 
Learning Cycle for the “Community Justice” unit. 

Truth has included funding in its budget for curriculum work throughout the planning year so that all units 
are fully prepared and ready for when teachers arrive in the summer of 2020.  Scopes and sequences for all 
non-Advanced Placement courses will be determined prior to the summer, and will be organized to align with 
Truth’s 5-week structure for Deep-Dive Learning Cycles and Capacity Sessions (see Section G of the 
application and the appendix for sample scopes and sequences for 8th grade Humanities, 8th grade STEM, 9th 
grade Algebra, 9th grade ELA, 9th grade World History 1, and 9th grade Biology).  Due to Truth’s focus on 
skill development, cultural responsiveness, and deep learning dives, the model requires adaptation and 
adjustment from selected curriculum options.  Truth’s math curriculum will utilize sequences and activities 
from Illustrative Math as a foundation for middle school STEM and high school Algebra and Geometry 
classes.  Curriculum and resources from Achievement First, CommonLit, and Summit will provide a 
foundation for middle school Humanities and high school ELA classes, and Discovery Education will be an 
additional resource for lesson modules and texts to support both social studies and science content at all grade 
levels.   Thematic Learning Objectives from AP Course Frameworks in relevant courses will serve as a guide for 
important content themes to include for grade 6-10 scopes and sequences as well. 

Design work for Truth’s curriculum has been in progress since the fall of 2018, and curriculum work will 
continue over the next twelve months so that all year one courses are ready for implementation, with 
curriculum pre-loaded onto the learning management system by April of 2020.  More details regarding 
curricular resource selection can be found later in this chapter, and systems by which teachers will get time and 
support for revising and planning units and lessons is described in the professional development section of 
Chapter C: Management Plan . 
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Enterprises and Internships 
 
By year three, all students at Truth will have regular participation in meaningful and 
practical work through a middle school enterprise, and by year four all high school 
juniors and seniors will participate through the internship program.  In the middle 
school, one block of Pod time per week will be devoted to an in-house, public-facing 
micro-economy enterprise such as the school’s urban farm and farmer’s market.  This 
enterprise work will be largely practical in nature, with students engaging in the 

hands-on labor necessary to keep the enterprise functioning.  Enterprises will build shared responsibility and 
sense of community, but also o er direct and meaningful application wherever possible of the academic skills 
learned in Humanities and STEM classes.  Enterprise work on budgeting, accounting, soil science, and form 
productivity will draw from STEM lessons, and economic analysis on supply and demand and the creation of 
persuasive enterprise promotional materials will draw from Humanities lessons.  Due to their direct curricular 
connections, these Enterprises will o er ideal, real-life support opportunities for SPED teachers to serve their 
students and move towards IEP goals and for the ESL teacher to provide English acquisition support in a 
relevant, real-life context.   

Advisory mentors, along with the enterprise director, will facilitate enterprise management and engagement. 
Mentors will target speci c core value competency goals from Truth’s Competency Framework during each 
5-week session, making the enterprises sources for cyclical feedback for skills such as  Fulfill Roles and 
Responsibilities ,  Explore a Specific Problem , and  Generate a Plan to Help Solve a Problem .  This Pod system with 
direct mentor and co-teacher involvement will also allow seamless supports for EL students and SPED students 
throughout enterprise work.  Because it is an extension of Pod-time, the ESL teacher and SPED teachers are 
already built in to the Enterprise structure. 

Once in high school, students at Truth will participate in the professional internship program.  During their 
9th and 10th grade year, Advisory mentors, along SPED and EL teachers as appropriate, will facilitate lessons 
on employability skills during Pod time during Pod time.  Curriculum and approach will draw heavily from 
DCPS’s research-based  Tenacity Employability Skills Curriculum , which organizes lessons around the units 
covering three key character elements: poise, initiative, and the tenacious pursuit of success.   During their 11th 
and 12th grade years, students will then be matched with o -site internships in an industry that aligns to career 
goals that they have expressed during conversations with their mentor and in their annual family goal-setting 
meeting.  Mentors will then work with each student and her or his industry internship supervisor to develop a 
work-based, semester-long project.  Projects will vary signi cantly based on the nature of the profession and the 
needs of the supervisor, but each will culminate in a Capstone presentation where students describe their 
project and also connect their work to at least four academic skills and three core value skills from The Truth 
Competency Framework, as well as speci c courses and units of study from their high school experience. 
Truth will also maintain on-campus opportunities for internships - such as key managerial roles within middle 
school business enterprises - which will be ideal for students whose IEP (or other) need for direct support 
hours can then be best accommodated. 

 

 The Sojourner Truth School 56



3/7/2019 Final A-D for submission (3.4.2019) - Google Docs

https://docs.google.com/document/d/1WTxf76M73CKxhM_EoY4PA9oHcivmbfdZmOo8gAZMkoQ/edit 57/124

Course listing 

The following courses will be o ered in the middle school and high school: 

Middle School Course Lis ng (by grade level) 

6th grade  7th grade  8th grade 

6th grade Humani es 
 
6th grade STEM 
 
Elec�ves : 

Physical Educa on 
Art 
Music 
Spanish 

7th grade Humani es 
 
7th grade STEM 
 
Elec�ves: 

Physical Educa on 
Art 
Music 
Spanish 

8th grade Humani es 
 
8th grade STEM 
 
Elec�ves: 

Physical Educa on 
Art 
Music 
Spanish 
 

Figure 31 : Course offerings for middle school ( *note: Elective courses at Truth will be non-core - STEM, Humanities, math, ELA, 
science, or social studies - courses where, once at capacity, the student and her or his family are given choice from a set of options 

High School Course Lis ng (by discipline) 

Math  ELA  Social Studies  Science  Elec ve/Other 

Algebra (1.0 
credits) 
Geometry (1.0) 
Algebra II (1.0) 
Pre-Calculus (1.0) 
Probability & 
Sta s cs (1.0) 
AP Calculus (1.0) 

ELA I (1.0 credits) 
ELA II (1.0) 
ELA III (1.0) 
ELA IV (1.0) 
AP English 
Language (1.0) 
 

World History I (1.0 
credits) 
World History II 
(1.0) 
U.S. History (1.0) 
U.S. Government 
(0.5) 
D.C. History (0.5) 
AP Human 
Geography (1.0) 
AP Psychology (1.0) 

Biology (1.0 credits) 
Chemistry (1.0) 
Physics (1.0) 
Environmental 
Science (1.0) 
AP Biology (1.0) 
AP Environmental 
Science (1.0) 

Physical Educa on I 
(0.5 credits) 
Physical Educa on II 
(0.5) 
Health (0.5) 
Art I (0.5) 
Art II (0.5) 
Art III (0.5) 
Art IV (0.5) 
Music I (0.5) 
Music II (0.5) 
Music III (0.5) 
Music IV (0.5) 
Spanish I (0.5) 
Spanish II (0.5) 
Spanish III (0.5) 
Spanish IV (0.5) 
Internship (1.0) 

Figure 32 : Course offerings for high school 

 
Grading 

Student scores on the Truth Competency Framework will serve as the largest component of their grades for 
each core content (Humanities, STEM, math, ELA, social studies, and science) course.  Final grades in 
non-math courses will be calculated based on the following breakdown: 

Ɣ 75% scores on The Truth Competency Framework 
Ɣ 25% assessments (including content modules) 
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Final grades in all math courses (including middle school STEM) and high school Advanced Placement courses 
will be calculated with the inclusion of an additional  practice and application  component.  Truth acknowledges 
the need that these courses have for more content coverage relative to others, as demonstrated by the larger 
breadth of CCSS math standards relative to CCSS ELA standards.  The Truth Competency Framework best 
assesses higher-order thinking skills such as the ability to model, to justify and explain a solution, or to evaluate 
reasoning, while traditional means can be used to assess whether a student arrived at the right solution for a 
system of equations or slope of a line.  Thus, nal grades in math and Advanced Placement courses will be 
calculated based on the following: 

Ɣ 50% scores on The Truth Competency Framework 
Ɣ 25% practice and application classwork 
Ɣ 25% assessments (including content modules) 

For any given skill competency, work that meets expectations for a grade level will be considered a  B  and work 
that exceeds expectations for a given grade level will receive an  A . Work that is one grade level below 
expectations will be earn a  C , and work that is two grade levels below expectations will earn a  D .  Work that is 
three or more levels below expectations will be considered an  F .  

Promotion Requirements 

After nal marks have been determined using the breakdown above, students will pass if they have received an 
average score of  D  or higher.  Students that receive an  F  for a course will not receive credit, and will be expected 
to take mandatory summer school to remain eligible for promotion.  These students will need to complete 
(when possible with participation from a parent or guardian) an action plan for the given course or courses and 
will need to complete the necessary work over the summer to demonstrate the mastery needed to earn a passing 
grade and move to the next level.  Each high school student will be classi ed as a  freshman , a  sophomore , a 
junior , or a  senior  based on the level of ELA course in which she or he is enrolled, so a student must pass ELA I 
before she or he is considered a sophomore. 
 
Truth will apply to OSSE for a competency-based waiver for awarding credits, but its current design allows for 
compliance with DC graduation regulations per Chapter 22 Subtitle A of Title 5 of the DC Municipal 
Regulations (DCMR).  The table in Figure 33 provides an example by which a Truth high school student 
might follow a course sequence satisfying municipal regulations for graduation: 
 

Courses needed  Credits 
needed 

Sample Truth Courses  Credits earned 

English  4.0  ELA I, ELA II, ELA III 
AP English Language 

4.0 

Math (must include Algebra I, 
Geometry, and Algebra II) 

4.0  Algebra I, Geometry 
Algebra II, Probability & Statistics 

4.0 

Science (must include 3 lab sciences)  4.0  Biology, Chemistry, Physics 
AP Biology 

4.0 
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Social Studies (must include World 
History I and II, US History, US 
Government, and DC History) 

4.0  World History I, World History II 
U.S. History, U.S. Government 
D.C. History 

4.0 

World Language  2.0  Spanish I and II  2.0 

Art  0.5  Art I  0.5 

Music  0.5  Music I  0.5 

Physical Education/Health  1.5  Physical Education I and II 
Health 

1.5 

Electives/Other  3.5  Internship, Internship, Spanish III, 
Spanish IV, Music II, Music III, 
Music IV, Art II, Art III, 
Employability Skills I, 
Employability Skills II 

7.5 

Total  24.0    28.0 

Figure 33:  Potential course listing for a high school graduate at Truth 

 
All 9th and 10th graders at Truth will earn employability skills class credits by engaging in a Tenacity-aligned 
employability curriculum facilitated by their Advisory mentor during extended, self-directed Pod work time. 
11th and 12th graders will then spend two afternoons per week in o -site professional internships to earn their 
internship elective credits.  These internship experiences will culminate in capstone projects where students 
present a long-term, practical-work task that they completed for their internship.  Presentations will connect 
their internship project to at least four academic skills and three core value skills from The Truth Competency 
Framework, as well as speci c courses and units of study from their high school experience.  Because Truth has 
a traditional sequence of high school courses and the Truth Competency Framework is directly aligned to 
widely accepted and normed standards, there should be no problems transferring credits to or from Truth and 
another high school. 

In alignment with Truth’s philosophy around personalization and students monitoring their own progress, all 
high schoolers will maintain progress-towards-graduation trackers that are reviewed on a term by term basis 
with their mentors.  Students will be the main proprietors of the tracker documents, but they will be shared 
with mentors and counselors for feedback and also an additional level of monitoring.  These trackers will allow 
counselors and support sta  to target particular students for graduation interventions such as credit recovery or 
summer school. 
 
Resources and Instructional Materials 

As with all other elements of the school’s design, the decisions 
regarding Truth’s instructional resources and materials were based 
on the degree to which the resources support the overall school 
mission and align to Truth’s philosophy of prioritizing 
advancement of critical academic skills and habits of deep learning. 
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Non-Advanced Placement math classes at Truth will use Illustrative Math as a curricular foundation. 
Illustrative Math provides a comprehensive K-12 scope and sequence deliberately designed to support the 
CCSS, and middle and high school STEM and math teachers will use it to undergird both Deep-Dive Learning 
Cycles and Capacity Sessions.  Truth will draw from existing curricular resources such as CommonLit, 
Achievement First, the Buck Institute, Summit Learning’s base curriculum, and Discovery Education’s Science 
and Social Studies Techbooks to provide a culturally responsive curriculum for ELA, science, and social studies 
that aligns with Truth’s mission and instructional approach.   Truth strongly believes that a culturally 
responsive and culturally sustaining curriculum must be created by those who work in the 
community and understand the interests and needs of the students therein.  Further, Truth believes 
that the research and creative process of curriculum design promotes teachers to become content 
experts.  It encourages ownership, re ection, and intellectual stimulation, and it messages to teachers 
that their abilities are valued. 

The table below summarizes Truth’s choices in curricular resources: 

Curricular Resource  Value added and jus fica on 

Illustra ve Math 
( all STEM and Math classes) 

● Problem‑based core curriculum directly aligned to CCSS Math 

● Research‑based 

● Top‑rated math curriculum by EdReports (based on focus, coherence, and rigor) 

● Includes scope, sequence, unit plans, tasks, and assessments for all middle and 

high school grade levels 

● Resources can be flexibly implemented during both Truth Capacity Sessions and 

Deep Dive Learning Cycles 

CommonLit 
( all Humani�es and ELA 

classes) 

 

● Aligned to CCSS ELA 

● Flexible units and text sets aligned to skills that can be easily matched to support 

specific Truth Competency Framework skills 

● Units organized by theme fit well with Truth’s thema�c anchor approach 

● Research‑based and easily differen�ated by lexile level 

Discovery Educa on 
Science and Social 
Studies Techbooks 
( all STEM, Science, 

Humani�es, and Social 

Studies classes) 

● Aligned to NGSS, C3, and CCSS 

● Includes model lessons, student ac�vi�es, and assessments that can be flexibly 

used and matched based on thema�c anchors 

● Extensive resources that can be accessed by students during Passion Project 

research 

● Blends text and media and includes opportunity for differen�a�on with 

text‑to‑speech and lexile and language adjustment 

Achievement First 
( all STEM, Science, 

Humani�es, ELA, and Social 

Studies classes) 

● NGSS, C3, and CCSS aligned 

● U�lized in DC with posi�ve results at Washington Leadership Academy 

● Scopes, sequences, unit plans, texts, assessments and other resources that can be 

adjusted to fit a Capacity Session or Deep‑Dive Learning Cycle 

Summit Learning 
(all middle school and high 

school classes) 

● NGSS, C3, and CCSS aligned 

● Base curriculum covering all middle and high school grade levels, with both 

modules and projects that have been improved upon by feedback from over 100 

schools over Summit’s last 5 years of large‑scale implementa�on  

● All modules and projects are open access and, if taken, can be adjusted by user 

Buck Ins tute 
( all STEM, Science, 

● NGSS, C3, and CCSS aligned 

● Na�onally recognized providers of project‑based learning curriculum resources  
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Humani�es, ELA, math, and 

Social Studies classes) 
● Resources aligned to Truth’s 4‑stage Deep Dive Learning Cycle 

Figure 34 : Curricular resources and justification 

To ensure that middle school students are exposed to rich experiences in science and social studies, each middle 
school STEM and Humanities course will have a predetermined scope and sequence that covers a set of 
non-negotiable science and social studies content.  These scopes and sequences will align to those being used in 
DCPS, so for example the non-negotiable Life Science content for a 7th grade STEM class will include the 
chemistry of living things, photosynthesis and cellular respiration, DNA and genetics, evolution and natural 
selection, and ecology.  Teachers will design their courses to include these non-negotiables, which will be 
covered during Deep-Dive Learning Cycle units, Capacity Sessions (when other courses are engaged in the 
Deep-Dive Learning Cycle), or with content modules that students access during extended, self-directed 
blocks.   For assurances that Truth’s curriculum is rigorous and appropriately aligned, Truth will both 
utilize the Instructional Materials Evaluation Tool from Achieve the Core to review internally and 
also contract with an outside curriculum auditor such as CenterPoint for extra support and 
accountability (IMET, 2019).  

Truth will need a learning management platform capable of housing not only projects and content modules for 
all of a student’s core classes, but also allowing for the easy sharing of live documents so that teachers can 
provide fast and actionable feedback.  The system will need to be compatible with Truth’s Competency 
Framework, and also its expectations around module assessments.  It should be able to provide students with 
up to date information regarding their grades in any given course, and it should also be fully accessible to 
parents and guardians.  The most likely management platform, due to its inclusion of all of the aforementioned 
features, is Summit Learning.  Truth’s executive director, founding principal, board chair, and founding 
instructional coach all have demonstrated records of success utilizing Summit Learning as a platform with 
public middle and high school students in DC, and if Truth does partner with Summit then Truth will use its 
own curriculum rather than Summit’s, and the agreement would strictly be for use of the Summit Learning 
platform as a tool.  For evidence of Truth’s discussions with Summit regarding a partnership for SY2020-2021 
and standing relationships between Truth’s leadership team and Summit’s management, please reference the 
letter from Summit in the appendix.  

For remediation support, Truth will use Read 180 for reading, i-Ready  for math, and IXL for both math and 
ELA.  Read 180 is a research-based blended learning program with signi cant data demonstrating positive 
results with students in DC Public Schools, and it allows for a personalized student experience in both small 
group and online settings.  At least one middle school teacher will receive Read 180 training so that middle 
school students identi ed as needing support can get a daily, teacher-facilitated Read 180 workshop during 
Pod-time. I-Ready is an adaptive application that gives the student a scale score that can be used to identify 
grade level (and can be cross-referenced with NWEA MAP indicators), and it then targets and provides lessons 
in the speci c areas of support each student needs to acquire the necessary skills to make it to the next level. 
For intense and teacher-facilitated support, students identi ed for math support sessions will get regular, 
small-group workshop support during Pod-time. IXL is a CCSS-aligned resource that can be informed by 
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Truth’s interim exams to provide speci c, standards-based support on an individualized basis to whichever 
students are identi ed as being in need. 

 

PART 2: Support for Learning 
 

 
School culture 

The vision for Truth’s culture and climate are based upon the school mission.  Speci cally, the mission 
describes a school where students  serve as active agents in the construction of peace , and where they are 
prepared to  make a powerful contribution  in  any space .  Further, it calls for a  learning environment 
deliberately designed to enable student engagement in meaningful, authentic work  and the fostering 
of  a close-knit community where students pursue justice and practice stewardship .  The Truth theory 
of change (see appendix) a�rms the belief that this mission will be attained when students are fully embodying 
the four core values of The Sojourner Truth School: (1) honor self-development, (2) pursue justice everywhere, 
(3) design for positive impact, and (4) challenge the mind, body, and soul.  As previously mentioned, 
community-shared understanding of what actions and behaviors constitute the expected embodiment of each 
core value are articulated in the Truth Competency Framework. 

Visitors to Truth will see a learning community where students are empowered to truly own their learning and 
design their learning pathways.  Consider the following narrative of a potential visit: 

A visit to a middle school Pod shows a diverse group of students - multi-age, of various skill levels, and racially 
integrated - engaging in a variety of activities.  Three 8th graders are at a whiteboard quizzing one another on 
linear functions, while a 7th grader tutors two 6th graders on the difference between a theme and a topic in 
literature.  Another 7th grader is engaged in a coaching conversation with his Pod teacher-mentor, and is 
explaining why he plans to begin decreasing the amount of time he spends on i-Ready for math each day.  The 
student points to the growth he has already shown from his BOY to his MOY i-Ready assessment, and presents an 
argument for why his time would be better spent with extra revision to his Passion Projects, where his competency 
levels have been showing him about one level lower than the goal scores he has set for himself.   A number of 
students of different grade levels are on laptops and actively scribbling notes in notebooks as they work through 
modules on various subjects - exponents, the cell cycle, systems of government, and author’s purpose.  When two of 
these students get off track and begin joking about something that happened in yesterday afternoon’s soccer game, a 
third lets them know he’s getting distracted and the two re-direct themselves back to their modules.  Four students 
sit in different positions throughout the room while they read independently, and a group of eleven English 
language learners are engaged in a workshop on verb tense from an additional teacher-mentor.  The one thing 
that every single student in the Pod has in common is that each can tell the visitor exactly what her or his goals are 
for the session, why they personally chose them, and how what they are currently doing will bring them closer to 
achieving their goals.  

When the visitors walk into a 9th grade ELA classroom, they see a class that is in the Creation and Revision stage 
of their Deep-Dive Learning Cycle.  Students are finishing up a mini-lesson on rubric-based feedback, and are now 
moving to various parts of the room based on their stage in the Passion Project process.  Four students have finished 
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initial drafts of essays comparing the choices in text structure that two different authors made in order to create 
tension in their stories.  All four students are using Toni Morrison and her choices in The Bluest Eye, but each is 
comparing it to a different independent reading novel of her or his choice.  These four students are in one corner of 
the room and pairing up to review and provide rubric-based feedback to one another’s essay.  Six others are in the 
middle of the room and shuffling through graphic organizers and notes as they draft.  The teacher sits with five in 
another corner, as they work together through an activity that requires them to sift through three different texts 
and rate them based on the quality of their support for a given thesis.  Seven additional students are at the front of 
the room, and all seem to be finishing up research from the Investigation stage of the learning cycle.  Each of these 
students is reading a different text, but each can tell the visitor why they chose the text with which they are engaged. 

As the visitor walks down the hallway, she might notice three students sitting at a table in an office, with an adult 
sitting separately in the corner.  Students are taking turns talking, and the student in the center is facilitating the 
conversation.  After a few minutes, it becomes clear that two of the students were in a physical conflict that 
morning during their Pod work period, and that the third is mediating a restorative justice discussion while the 
dean of students observes. 

When the visitor leaves the building to head to the parking lot, she notices a large group of students working 
outside on an urban farm plot.  At first it is difficult to tell where the adults are, but then she notices that there is an 
enterprise director as well as a Pod mentor at work with the students.  One of the students seems to have a 
leadership role among a group that is grooming the weeds around a line of seedlings, and another is a directing a 
team of five that are working together to lead three wheelbarrows full of soil to site on the far side of the farm.  A 
separate group of students are pulling up root vegetables from a line of plantings.  When one student in particular 
is struggling to get the tubers out without damaging the root, a second intervenes and demonstrates a technique she 
has found useful. 

In order to foster and maintain the type of culture observed in the narrative above, Truth will have a clearly 
articulated set of culture and climate systems that are directly aligned to the mission and to core value 
expectations.  The Truth team has already incorporated ideas and feedback from the design team, parents, 
potential Truth students and also students from other DC public middle and high schools, and rmly believes 
that a strong culture and climate plan will require ongoing input from these stakeholders throughout the 
planning year and into future. 

The Truth School Climate Committee (SCC) is currently a subcommittee of the Academic Design Team, but 
upon school charter approval will become an independent group.  When Truth is at full sta  capacity, the SCC 
will include the Executive Director, Principal, Director of Operations, Assistant Principals, Dean of Students, 
Instructional Coaches, at least two parents, at least one Board Member, at least two teachers, and at least two 
students.  The Committee will meet on a monthly basis to review data and progress towards climate goals. 

There are multiple key components of the cultural experience at Truth, and the SCC will ensure that there is 
consistent goal setting and progress monitoring for each: 

Ɣ Community stewardship and restorative 
practices 

Ɣ Deep-Dive Learning and its associated habits 

Ɣ Personal development towards Truth’s core 
values 

Ɣ Personalized learning 
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Ɣ Support for students with Individualized 
Education Programs (IEPs) 

Ɣ Support for English language learners 

Ɣ Social-Emotional Learning 

 

Each component and the speci c data points being used to measure progress are described in more detail 
below. 

Community Stewardship and Restorative Practices 

Truth builds on the Montessori commitment to grace, courtesy, and development of a supportive and inclusive 
community.  When behaviors occur that detract from the climate Truth envisions, the school’s immediate 
priority will be on community repair and restoration.  Restorative circles and restorative conversations are 
research-based strategies to not only build and rebuild positive relationships across the school, but also to 
support Truth’s mission of creating a warm and student-centered environment where students know that they 
are rst and foremost valued and welcomed rather than pushed out with suspensions (Winn, 2018).  To this 
end, Truth will have a group of RJ-trained sta  members (including the Dharma Yoga DC residents) to serve as 
role models, and Truth will also create a cadre of student-leaders that are trained to engage as peer-mediators. 
Restorative justice, peer-mediators, and community circles are all strategies that Truth’s executive director, 
founding principal, founding instructional coach, and board chair have implemented with success at the 
middle and high school level in their experience in DC Public Schools. 

DATA : Data will be collected on the number of students trained as peer-mediators, the number of infraction 
incidents (as well as demographic details on those involved), the number of restorative circles or mediations held, 
and students responses to surveys regarding their feelings towards stewardship and their community culture. 
Reviews of this data will inform the team as to whether there are inequitable patterns or trends in the students 
being written up for infractions, whether the number of trained mediators correlates with the number of 
infractions, the overall effect of the restorative practices on the number of infractions, and whether students 
themselves feel that Truth’s community is meeting its goals with respect to support and inclusivity. 

Truth is making the intentional choice not to implement a positive behavior intervention and supports system 
(PBIS).  This is based on research that shows that extrinsic reward systems often have the unintended e ect of 
devaluing the desired behavior when it is no longer connected to PBIS rewards such as pizza parties or eld 
trips.  Instead, Truth adheres to the Montessori commitment to preserving and honoring intrinsic rewards, and 
emphasizing the natural rewards of personal achievement that go with desirable behaviors (Stoll Lillard, 2017). 

Deep-Dive Learning and its Associated Habits 

Commitment to the Deep-Dive Learning Cycle is integral to 
fostering a culture that prioritizes the deep and meaningful thinking 
that is necessary for success on rigorous academic and professional 
performance tasks across all disciplines.  To this end, Truth will 
organize its calendars and curriculum planning so that units of study 
take place in 5-week chunks that allow for project launch and 
meaning-making, investigation, creation and revision, and 
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presentation and communication.  There will be regular, schoolwide celebrations at the conclusion of each 
cycle, with a focus on culminating presentations. 

DATA : Data will be collected on the number of projects completed and presented each cycle, as well as student 
scores with respect to all assessed competency skills.  This will allow for a clear understanding of both fidelity to the 
model and also student progress towards mastery.  The Academic Leadership Team (ALT) will also conduct 
calibration exercises on student projects each term in order to get gauge how consistently teachers are interpreting 
and using the Competency Framework. 

Personal Development Towards Truth’s Core Values 

Ongoing re�ection and progress towards the embodiment of Truth’s core values is fundamental to achieving 
Truth’s mission.  The four core values will be on prominent display around the school building and in every 
classroom.  Pod teacher-mentors will assess status and progress in each core value competency on a 10-week 
basis, and each classroom Passion Project will assess not only academic competency skills but also at least one 
core value competency skill.  This process ensures that core value behaviors such as  providing peers with 
relevant, constructive criticism  and  recognizing the positive in situations and other people  - each of which moves 
Truth closer to realizing its culture goals - are given the same emphasis and opportunity for feedback cycles as 
academic skills. 

DATA : The School Culture Committee (SCC) will track student performance in core value competencies as a 
means to monitor whether or not students are in fact receiving feedback and scores in these areas, and also to assess 
whether progress is being made over time.  Additionally, the SCC will interview at least one student per grade level 
at the conclusion of each cycle and ask a series of questions:  What are Truth’s four core values? Which value or 
values were you assessed on during this last Deep-Dive Learning Cycle?  What score did you receive, and what 
do you need to do in order to move to the next level? 

Personalized Learning 

Truth will empower students with the agency to self-direct their learning.  Rather than participating passively 
in sequences of activities and lessons always directed by adults, students at Truth will set their own goals, design 
and implement plans by which to achieve those goals, re�ect regularly on progress, and learn to adjust their 
learning plans accordingly.  All of this will require trained and skilled mentor teachers, full investment from 
sta , education for parents around what personalized learning means and what challenges their students will 
face as they adapt, and most importantly open conversations with students about the challenges but also the 
value and importance of a personalized learning experience. 

Truth believes rmly that personalized learning not only leads to increased academic achievement, but that it 
also builds invaluable habits of success like goal-setting, self-regulation, and resilience.  For these reasons it is in 
many ways more challenging than traditional schooling, and so students that are not accustomed to it often 
experience initial frustrations.  Truth’s Summer Bridge program will reinforce the culture of personalization 
prior to each school year and provide an acculturation opportunity for new students.  In addition, Truth will 
hold regular parent workshops on the research and best practices behind personalizations, and also guidance 
and support for how to handle any accompanying growing pains for unaccustomed students. 
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DATA : Students will create learning plans during Pod-time on a daily basis, and teachers will share, review, and 
calibrate expectations towards the learning plans during grade level meetings.  This will not be done weekly, but 
rather on a spiraling basis throughout the year.  Student and parent surveys administered by the SCC each 
semester will also ask questions to determine what stakeholders think is going well and what the biggest challenges 
are, so that staff can be responsive by acknowledging challenges and directly addressing them with targeted support 
(such as Pod-time lessons, grade-level assemblies, and parent workshops).  

Support for Students with Individualized Education Programs (IEPs) 

Truth’s personalized approach makes it an ideal setting to promote challenge and growth for any student, 
including those with unique and special needs.  Truth will attempt to get as much IEP information as possible 
from parents and prior schools upon registration, but a universal screening procedure will be put in place from 
the very beginning of the year in order to try and identify additional students within the rst month of school 
that are in need of extra support services.   

To illustrate the systems and supports in place for students with IEPs, consider two hypothetical student 
examples and what his and her support experiences at Truth would look like: 

Student : Jonathan, 7th grade 

Service  Se ng  Time/Frequency 

Mathema cs  Outside General Educa on  60 min per day 

Reading  Outside General Educa on  30 min per day 

Wri en Expression  General Educa on  30 min per day 

 
Ɣ Jonathan receives specialized instruction from the 7th grade SPED teacher, Mr. Jackson, on a daily 

basis.  Mr. Jackson co-teaches with Jonathan’s Humanities teacher each day during 2nd period, and is 
thus able to give Jonathan direct writing support within his general education class.  Mr. Jackson 
co-plans each lesson with the Humanities teacher, and visitors to the room often cannot tell which 
teacher is the lead Humanities teacher and which is the SPED instructor.  During work time in 
particular, however, Mr. Jackson is typically facilitating a small group that includes Jonathan so that 
he is able to give direct support. 

Ɣ Jonathan is in a small is in an Advisory with Ms. Smith, and so he has Pod-time with Ms. Smith and 
two other teachers each afternoon from 12:30pm to 3:30pm.  During this extended and self-directed 
work block, Mr. Jackson visits the Pod and works directly with Jonathan both individually and 
sometimes in a small group setting.  For math support, Mr. Jackson often works one-on-one with 
Jonathan in math, but they also sometimes work in a small group of up to four students that are 
having overlapping challenges with a given topic or skill.  The Pod environment is a dynamic one with 
students and teachers working both individually and in small collaborative groups all around the 
room, and so Mr. Jackson’s math support almost always takes place directly in the Pod classroom.  If 
and when appropriate, however, they move to Mr. Jackson’s o�ce and the session can take place 
there.  During the last sixty minutes of Pod-time, Mr. Jackson facilitates a small-group reading 
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support workshop called Read-180™ where Jonathan and four other students engage in station 
rotations that engage them in a group read followed by online work with adaptive reading software 
and nally a small-group discussion on the reading. 

Student : Ana, 9th grade 

Service  Se ng  Time/Frequency 

Mathema cs  General Educa on  60 min per day 

Reading  Outside General Educa on  90 min per day 

Speech-Language Pathology  Outside General Educa on  60 min per week 

 
ƔAna receives specialized instruction from the 9th grade SPED teacher, Ms. Adams.  Ms. Adams 

co-teaches with Ana’s Algebra I teacher, and is thus able to give Ana direct math support in her 
general education environment.  As is the practice with all SPED teachers at Truth, Ms. Adams and 
the math teacher have received training on co-teaching and do so seamlessly and such that visitors 
typically have a hard time identifying who is the lead math teacher and who is the SPED teacher. 
During work time, however, Ms. Adams makes regular check-ins with Ana or works in a small group 
with her, and the two check in for ve minutes after each lesson so that Ms. Adams can assess the day’s 
progress. 

ƔAna takes a Read-180 reading support class with Ms. Adams as an elective, and thus gets direct 
support outside of a general education environment.  The Read-180 class is with seven other students, 
and gives Ana 55 minutes of extra support in reading each day.  The additional 35 minutes of reading 
support outside of general education come from a pull-out that Ms. Adams does during Ana’s ELA 
block.  This pull-out typically comes during the nal 35 minutes of class, during work time, and Ms. 
Adams and Ana work together in Ms. Adams’ o�ce for extra and personalized support. 

ƔTruth contracts with an outside service for Speech-Language Pathology, and Ana has an appointment 
each Thursday afternoon that takes place during the rst hour of her Pod-time - which allows her to 
avoid missing core class time and her Read-180™ support class. 

DATA : Truth will regularly monitor both compliance to the support hours mandated by each student’s IEP and 
also progress towards each student’s specific IEP goals.  Teachers will include accommodation plans on their weekly 
lesson plans and receive feedback on both the plans and their implementation. 

Support for English Language Learners 

All teachers at Truth receive training in best practices in how to use ACCESS scores in each language domain 
(reading, writing, speaking, and listening) with WIDA can-do descriptors in order to tailor assignments and 
expectations to the right level of accessibility and challenge for each student.  Further, ESL teachers at Truth are 
not responsible for serving as Advisory mentors during Pod-time, and are instead available for facilitating daily 
ESL workshops.  At the high school level, ESL is structured as a daily class during a regular class period, and 
takes the place of the student’s foreign language class.  In middle school, however, the ESL workshops take 
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place during Pod-time, which means that the middle school ESL teacher can then co-teach daily with 
Humanities and STEM teachers.  This system ensures that an ACCESS level 4 student in the 6th grade receives 
appropriate accommodations during Humanities and STEM classes, even though he may be at a high enough 
level to not need to participate in a daily ESL session.  A classmate that is level 1 or 2, however, will not only 
receive more accommodations in Humanities and STEM but will also participate in a daily ESL workshop 
facilitated by the ESL teacher.  

DATA : Truth will conduct annual analysis of ACCESS progress with respect to each of the four language 
domains.  In addition, the ESL teachers will track progress from beginning of the year diagnostics in reading, 
writing, speaking, and listening using an adaptive assessment such as DuoLingo™.  Teachers will include 
accommodation plans for their English language learners on their weekly lesson plans and receive feedback on both 
the plans and their implementation. 

Social-Emotional Learning 

Social-emotional learning (SEL) is embedded throughout the aforementioned elements such as teacher 
mentoring, the Truth core values, and restorative practices, but there will also be a concerted e ort to ensure 
that it is supported with an explicit and research-based curriculum with regular routines and an arc of 
supporting Pod-based lessons.  The SEL curriculum is being designed in partnership with Dharma Yoga DC, a 
research-based group with experience supporting successful and data-driven SEL initiatives in DCPS and other 
local schools.  The curriculum will align to the schoolwide unit anchors ( Community, Identity, Conflict , and 
others; see Figure 23), and will be co-facilitated during Pod time by a Dharma Yoga DC instructor and a Pod 
teacher-mentor.  Each week, students will engage in an SEL-oriented activity in their 13-student Advisory 
groups, followed by a physical and then meditative practice.  The SEL activities will each introduce a new 
self-regulation strategy, and the weekly yoga and meditation lessons will introduce new strategies as well. 
Following the week’s lesson, Pods will engage in daily physical and mental breaks to practice the strategies.  As 
all Truth classroom teachers are also Pod teacher-mentors, awareness of curriculum and self-regulation 
strategies will be pervasive and can be drawn upon throughout the day. 

DATA : Pod-time walk-thrus will measure adherence to SEL initiatives.  A major aim of these lessons will be to 
increase students’ abilities to self-regulate, and it is Truth’s firm belief that higher capacity to self-regulate will 
lead to more on-task behavior and thus fewer behavior infractions.  Thus, the SCC will regularly review data on 
behavior infractions in order to monitor the efficacy of the SEL program. 

Discipline Policy 

The two main aims of Truth’s discipline policy are to maintain a positive, learning-centered school 
environment and to ensure student safety.  The discipline policy for both the middle and high school will be 
based on a tiered system of infractions outlined in Figure 35 (and in�uenced by DC Municipal Regulations 
and the  DCPS Chapter 25 Discipline Code ): 

Level of infrac on  Example behaviors  Disciplinary responses can include 

Tier 1 
(Cause disrup�on 

profanity towards peers, 
off-task behavior, disrespec ul 

Truth’s 4-steps: (1) redirec on, (2) formal warning, (3) parental 
contact and in-school consequence such as a deten on, (4) and 
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to academic 

environ‑ 

ment) 

 

language towards peers or 
staff 

a documented referral 
 
May also result in temporary removal from classroom and a 
behavior contract 

Tier 2 
(Damage to school 

property or minor 

harm to self or 

others) 

 

leaving class without 
permission, throwing objects, 
profanity towards staff 

Truth’s 4-steps: (1) redirec on, (2) formal warning, (3) parental 
contact and in-school consequence such as a deten on, (4) and 
a documented referral 
 
May also result in temporary removal from classroom and a 
behavior contract 

Tier 3 
(Cause disrup�on 

to academic 

environ‑ 

ment and could 

harm self or 

others) 

 

Inappropriate use of 
technology, personal threats 
(verbal, physical, wri en), 
academic dishonesty, bullying, 
demonstra ng gang or crew 
affilia on, persistent Tier II 
infrac ons 

parental contact, temporary removal from classroom, 
deten on or other school-based consequence, behavior 
contract, grade reduc on, in or out of school suspension 

Tier 4 
(Cause significant 

disrup�on to 

school opera�ons 

or some harm to 

self or others) 

 

Vandalism, the , sexual 
harassment, figh ng with 
significant poten al for injury, 
persistent Tier III infrac ons 

parental contact, temporary removal from classroom, 
deten on or other school-based consequence, behavior 
contract, grade reduc on, in or out of school suspension 

Tier 5 
(Cause significant 

harm to self or 

others) 

 

Vandalism or the  resul ng in 
loss of $500 or more, assault, 
use or threatened use of a 
weapon, persistent Tier IV 
infrac ons 

behavior contract, in or out of school suspension, expulsion (if 
student poses a real and significant safety threat to staff or 
another Truth student) 

Figure 35 : Tiered discipline system for both middle and high school 

All sta  will be trained in the Truth 4-Step Discipline Process, which will be the way that low-level infractions 
are handled by teachers on a classroom basis: (1) verbal redirection, (2) formal warning, (3) parent contact and 
in-school disciplinary action (such as detention), (4) documented referral. 

As mentioned earlier, the culture and climate plan’s goal is to create a warm and student-centered environment 
where students know that they are rst and foremost valued and welcomed rather than pushed out with 
suspensions.  To that end, out-of-school suspensions will be used sparingly and only when student safety is a 
concern.  The only circumstance under which an expulsion will be considered is one of a repeated and clearly 
demonstrated safety threat to sta  or another student. 

To make sure that the discipline code is implemented as equitably as possible, there will be ongoing sta  
trainings and also ongoing data collection and analysis by subgroup.  During a weekly leadership meeting, the 
dean of students will update the team on infractions from the prior week, including a breakdown by subgroup. 
The leadership team will use this data to inform the necessary professional developments.  It should be noted 
that Truth will not have a dean of students until its fourth year of operation, and so in the rst two years this 
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data collection and update will be the responsibility of the principal and in the third year it will be the 
responsibility of the assistant principal. 

Structure of the school day and year 

The middle school will follow a daily schedule that includes three 55-minute class sessions and one three-hour 
extended, self-directed work block (345 total class minutes per day).  Students will change elective courses every 
10 weeks.  Once a week, students will work in their on-site, public-facing micro-economy enterprise rather than 
the extended, self-directed work block.  Middle school teachers will each have a one-hour planning period per 
day. 
 

Time  Block  Example 

8:45am-9:40am  Content Session #1  STEM 

9:40am‑9:45am  Transi�on  Transi�on 

9:45am-10:40am  Content Session #2  Elec ve (Art) 

10:40am‑10:45am  Transi�on  Transi�on 

10:45am-11:40am  Content Session #3  Humani es 

11:40am-12:30pm  LUNCH  LUNCH 

12:30pm-3:30pm  Extended, self-directed work block in Pod 
(*once a week this block is used for enterprise work) 

Self-directed Pod  me 

Figure 36 : Middle school bell schedule 

The middle school will open at 8:00am for a breakfast snack prior to the school day starting.  After school there 
will be an optional extended day program with both academic and enrichment opportunities.  The extended 
day program will be tuition-based, and Truth will use funds from tuition-paying families to subsidize as 
appropriate for families that demonstrate need.  The middle school plans to have extracurricular teams for 
sports such as boys and girls soccer, boys and girls basketball, and boys and girls track, and will partner with 
organizations such as D.C. Scores where possible.  There will also be after-school clubs for students that are 
interested in robotics, poetry, newspaper, and other opportunities. 
 
The high school will follow a daily schedule with six 55-minute class sessions (330 class minutes per day), and 
two days a week they will engage in extended, self-directed work blocks (for 9th and 10th graders) or o -site 
professional internships (for 11th and 12th graders).  High school teachers will each have a 55-minute planning 
period per day. 
 

  Monday  Tuesday  Wednesday  Thursday  Friday 

8:45am- 
9:40am 

BLOCK A 
ex: Biology 

BLOCK A 
Biology 

BLOCK A 
Biology 

BLOCK D 
Algebra I 

BLOCK A 
Biology 
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9:45am- 
10:40am 

BLOCK B 
ex: ELA I 

BLOCK B 
ELA I 

BLOCK B 
ELA I 

BLOCK E 
World History I 

BLOCK B 
ELA I 

10:45am- 
11:40am 

BLOCK C 
ex: PE I 

BLOCK C 
PE I 

BLOCK C 
PE I 

BLOCK F 
Spanish I 

BLOCK C 
PE I 

11:45am- 
12:30pm 

LUNCH  LUNCH  LUNCH  LUNCH  LUNCH 

12:30pm- 
1:25pm 

BLOCK D 
Ex: Algebra I 

POD-TIME  
grades 9/10 

 
or  
 
OFF-SITE 
INTERNSHIP 
grades 11/12 

BLOCK D 
Algebra I 

POD-TIME  
grades 9/10 

 
or  
 
OFF-SITE 
INTERNSHIP 
grades 11/12 

BLOCK D 
Algebra I 

1:30pm- 
2:25pm 

BLOCK E 
Ex: World History I 

BLOCK E 
World History I 

BLOCK E 
World History I 

2:30pm- 
3:25pm 

BLOCK F 
Ex: Spanish I 

BLOCK F 
Spanish I 

BLOCK F 
Spanish I 

Figure 37 : High school bell schedule 

The high school will open at 8:00am for a breakfast snack prior to the school day starting.  After school there 
will be opportunities for both extracurricular sports and also clubs.  Like the middle school, the high school at 
Truth plans to have interscholastic sports such as soccer, basketball, and track for both boys and girls, and also a 
myriad of interest-based and partner-supported clubs. 

Truth’s year-long calendar will include 182 student days of school and 199 teacher days of school.  It will 
follow a traditional calendar, with a rst day of school for students in the fourth week of August and a nal day 
of school for students after two full weeks in June.  Teachers that are veterans to Truth will report for ten days 
of professional development and classroom setup prior to the rst day with students, and teachers new to 
Truth will report for an additional two days prior to the start for veterans.  There will be one professional 
development day without students each quarter, one day of parent conferences each semester, and then one 

nal close-out and re�ection day for teachers at the end of the school year after students have left. 

There will be summer bridge programs for students that are new to Truth, and also competency-based summer 
school programs for any students that received failing marks during the school year.  Summer programs will 
begin during the last week of June and run until the nal week of July. 

Truth’s Summer Bridge Program 

Research suggests that, on average, students return from summer break and perform at academic levels one full 
month behind their performance levels prior to the break.  These same studies show that this learning loss 
a ects individuals di erently, with low-income students experiencing disproportionately negative e ects 
(McCombs et al, 2011).  Truth recognizes the importance of summer learning programs, and will thus expect 
all middle school and high school students to participate in a two week Truth Summer Bridge program.  The 
goals of the program will be to engage in academic activities to mitigate summer learning loss and to 
acculturate students to the Montessori principles upon which Truth is founded.  Students will become familiar 
with Truth’s core values and personalized, competency-based culture, spending four-hour days at Truth 
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engaging in a condensed and introductory version of the Deep-Dive Learning Cycle, culminating in a project 
fair on the nal day.  Each day will include goal-setting, project-planning, and re�ection in order to begin 
preparing students for Truth’s norms and expectations for each.  In addition, Dharma Yoga DC will partner 
for social-emotional and community-building lessons to help set a supportive culture and also to lay a 
foundation for their work throughout the school year.  The summer bridge program will be a high priority 
even leading up to Truth’s year one, and thus has been accounted for in Truth’s budget workbooks. 

Family engagement 

Families are crucial members of the Truth community, and a number of systems will be set up to ensure that 
parents have a clear understanding of Montessori principles for middle and high school, as well as an 
understanding of (and in�uence on) Truth’s mission, core values, programs, and policies, and that they have 
ongoing opportunities to partner around the educational and holistic development of their students.  Truth’s 
leadership has spent a combined twelve years leading in a DCPS school where the majority of parents were 
non-English speakers, and recognize the importance of setting up systems to ensure that all family 
communications are accessible to 100% of families.  To this end, all families will be surveyed for the language in 
which they are most comfortable receiving information, and Truth will contract with a language service to 
make sure robo-calls, text messages, and mailings can accommodate family language preferences.  Family info 
sessions will be done in both English and Spanish, and when appropriate will include translators for other 
languages as well.  

Truth will set up family onboarding sessions over the summer and throughout the fall for families that are new 
to Truth.  These sessions will serve as introductions to Montessori philosophy, Truth’s mission and core values, 
the Truth Deep-Dive Learning Cycle and Passion Projects, personalized learning, and the goals and outcomes 
of extended, self-directed learning blocks.  They will also serve as opportunities for Truth to introduce its LMS 
to parents, and to share important information about not only how to log in but also how to navigate and 
interpret the progress data. 

Truth will host a Back-to-School Night where families can meet their students’ teachers and become familiar 
with general expectations, and teacher-mentors will make beginning of the year home visits to each of their 
mentees in order to begin building strong relationships.  This relationship with the teacher-mentor is a 
particularly important one because the mentor will loop with her or his students over the course of their 
middle school years or high school years and will serve as the general liaison between family and school.  These 
initial home visits will also serve as family goal-setting meetings, where students and their families will re�ect on 
and share goals for the school year, for ensuing years at Truth, and also for their post-graduation life.  Goals will 
include (but not be limited to) academic and core value targets on the Truth Competency Framework, and 
families will also get to choose one non-academic goal on which they would like to receive report card feedback 
from the teacher mentor (examples: asking more questions in class, making new friends, or taking more 
detailed notes during class). Truth will also host parent workshop meetings every two weeks co-facilitated by an 
administrator, a counselor, and an instructional coach to address climate, SEL, and instructional updates. 

Families and friends will be invited to participate in student Passion Project presentations at the close of each 
5-week Deep-Dive Learning Cycle, and also in fall and spring conferences.  Conferences will be student-led, 
with a data-based focus on progress with respect to academic and core value competencies, MAP growth in 
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reading and math, growth on standards as made evident by interim exams, and also the goals set during the 
beginning of year family goal-setting meeting. 

How the Truth team has engaged the community the design process 

The community has been involved with The Truth School’s planning from the very beginning of the design 
process.  The original idea for a public Montessori middle and high school came from a group of parents at 
local public Montessori elementary schools.  These parents were interested in a public middle and high option 
that aligned with the Montessori principles they had sought out and invested in for elementary school, but they 
felt limited by current DCPS and PCS options.  In response to their advocacy, a group of leaders and teachers 
from DCPS and PCS Montessori elementary schools formed the original design team. 

Adolescent Montessori programs are both less common and typically more variable than primary and 
elementary programs, and so the design team next sought out Montessori Method expertise and design 
in�uence from partnerships with nationally and internationally recognized Montessori organizations such as 
the National Center for Montessori in the Public Sector (NCMPS), The Montessori Public Policy Institute 
(MPPI), and the Association Montessori Internationale (AMI).  Once these connections were made, the team 
created design outlets for parents both inside and outside of D.C.’s existing public Montessori community. 
Parents without Montessori experience were engaged with cold-call empathy interviews, and those from within 
the Montessori community were introduced to the idea via open houses and invited to join biweekly Academic 
Design Team and biweekly Parent Design Team meetings.  These two teams have been integral to the 
development of Truth’s current model, and have had in�uence on all aspects of the school - from the courses 
o ered to the employability skills training that will precede professional internships to the support structures 
throughout the day for English language learners and students with disabilities.  These two design teams were 
also the source of various sub-committees for planning on topics such as curriculum and school culture. 

Families that signed up on Truth’s contact list during open houses and info sessions have been kept up to date 
on progress via email, and community contact increased as lead parents from each of the public Montessori 
elementary schools then widened exposure by posting these updates to parent and school Facebook groups and 
other social media outlets. 

As the model continued to take shape, Truth engaged more partner organizations in the community such as 
Mary’s Center, Hard Bargain Farm, Dharma Yoga DC, and others for support and potential day-to-day school 
services.  Partners were considered based on their ability to provide services in alignment with and in support of 
Truth’s mission, particularly when the design team felt it would bene t from outside expertise and the 
increased capacity that a community partner could bring.  Hard Bargain Farm is a good example of this type of 
partner, as it is working with the Truth team to create a rural, land- and farm-based beginning and end of year 
retreat experience for students that would never be possible on Truth’s urban, DC campus. Truth’s Director of 
Operations will serve as the liaison and responsible manager of community partnerships. 

Truth is committed to continuing active and regular engagement with the o -campus community.  Middle 
school enterprises and high school professional internships will put students in position to make direct and 
meaningful contributions to the broader community.  One of Truth’s fundamental goals as an institution is to 
increase public access to Montessori education, and so community interaction at events such as local DC 
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farmers markets, where middle schoolers will be selling produce directly from their farm, will provide 
opportunity to share real-life Montessori experiences and options with families who might otherwise be 
unaware. 

Charter Goals 

Truth will adopt the Performance Management Framework as goals.  Truth acknowledges that from an 
academic skills perspective the PMF is largely based on PARCC performance as a  product  of learning, and looks 
forward to thinking and working with the DC PCSB regarding ways that the  processes  of school and learning 
might also be used in the future to assess school rating. 

 
 
C. Management Plan   
 

PART 1: Founding and Leadership 
 

 
The notion of a public Montessori middle and high school in Washington, DC was rst conceived and 
advocated for by parents in the current public Montessori elementary school community.  Conversations 
between stakeholder families and school leaders occurred separately at Lee Montessori, Breakthrough 
Montessori, and Capitol Hill Montessori at Logan (DCPS), and in early 2016 leaders from these schools and 
from the National Center for Montessori in the Public Sector (NCMPS) met to discuss how to make the 
middle and high school a reality.  By the summer of 2016, this initial design team was meeting regularly to draft 
a mission statement and create the vision for what has become The Sojourner Truth School.  This Founding 
Design Team grew in size and met biweekly until governance was formally transitioned to the Founding Board 
of Directors in February of 2019.  Meanwhile, a number of other design committees continue to meet 
regularly, including an Academic Design Committee made up of 
teachers, parents, and leaders from Latin American Montessori 
Bilingual PCS (LAMB), Lee Montessori, Breakthrough 
Montessori, Capitol Hill Montessori, and other non-Montessori 
DCPS schools, a Parent Design Committee made up of volunteer 
parents from public Montessori elementary schools, and a Culture 
and Climate Design Committee made up of teachers, leaders, and 
parents. 

The ultimate goal of each of Truth’s design teams and its members is to breathe life into the Truth 
mission and to design an environment with the culture, systems, and resources to empower students 
to transform the world.   The table below provides an introductory matrix of Design Team, Board of Trustee, 
and founding sta  members along with their areas of experience and expertise: 
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