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farmers markets, where middle schoolers will be selling produce directly from their farm, will provide 
opportunity to share real-life Montessori experiences and options with families who might otherwise be 
unaware. 

Charter Goals 

Truth will adopt the Performance Management Framework as goals.  Truth acknowledges that from an 
academic skills perspective the PMF is largely based on PARCC performance as a  product  of learning, and looks 
forward to thinking and working with the DC PCSB regarding ways that the  processes  of school and learning 
might also be used in the future to assess school rating. 

 
 
C. Management Plan   
 

PART 1: Founding and Leadership 
 

 
The notion of a public Montessori middle and high school in Washington, DC was rst conceived and 
advocated for by parents in the current public Montessori elementary school community.  Conversations 
between stakeholder families and school leaders occurred separately at Lee Montessori, Breakthrough 
Montessori, and Capitol Hill Montessori at Logan (DCPS), and in early 2016 leaders from these schools and 
from the National Center for Montessori in the Public Sector (NCMPS) met to discuss how to make the 
middle and high school a reality.  By the summer of 2016, this initial design team was meeting regularly to draft 
a mission statement and create the vision for what has become The Sojourner Truth School.  This Founding 
Design Team grew in size and met biweekly until governance was formally transitioned to the Founding Board 
of Directors in February of 2019.  Meanwhile, a number of other design committees continue to meet 
regularly, including an Academic Design Committee made up of 
teachers, parents, and leaders from Latin American Montessori 
Bilingual PCS (LAMB), Lee Montessori, Breakthrough 
Montessori, Capitol Hill Montessori, and other non-Montessori 
DCPS schools, a Parent Design Committee made up of volunteer 
parents from public Montessori elementary schools, and a Culture 
and Climate Design Committee made up of teachers, leaders, and 
parents. 

The ultimate goal of each of Truth’s design teams and its members is to breathe life into the Truth 
mission and to design an environment with the culture, systems, and resources to empower students 
to transform the world.   The table below provides an introductory matrix of Design Team, Board of Trustee, 
and founding sta  members along with their areas of experience and expertise: 
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FIGURE 38:  This table demonstrates some of the specific areas of experience and expertise that each member of Truth’s Design Team, 

Board of Trustees, Academic Design Committee, Parent Design Committee, and Founding Staff brings to Truth’s work 

The speci c objective and role of each team is outlined below, along with key team members and their 
contributing areas of expertise. 
 
FOUNDING DESIGN TEAM 

The Founding Design Team served as the initial catalyst for Truth’s creative development.  Over the last two 
years, the Design Team conducted visits to adolescent Montessori programs in Ohio, Texas, Colorado, and 
California, and also visited other progressive secondary school models in Rhode Island, Massachusetts, and 
across the DC, Maryland, and Virginia region.  This team worked with stakeholders to draft the initial Truth 

 The Sojourner Truth School 75



3/7/2019 Final A-D for submission (3.4.2019) - Google Docs

https://docs.google.com/document/d/1WTxf76M73CKxhM_EoY4PA9oHcivmbfdZmOo8gAZMkoQ/edit 76/124

mission statement and core values, and managed The Sojourner Truth School’s evolution from an idea 
brought forth by families to its incorporation as an o�cial non-pro t organization with bylaws and 501(c)3 
status.  This team includes multiple individuals with extensive Montessori experience, teaching experience, and 
DC public charter school startup and management experience.  Until Truth transitioned into an organization 
governed by a formal Board of Trustees in February of 2019, the Founding Design Team acted as the interim 
governing board and had overall responsibility for its management as an organization. 
 

Founding Design 
Team Member & 
Contributing 
Expertise 

Biography 
 

(note: all team member resumes can be found in the appendix) 

Katie Brown 
  
● Montessori expertise 

● Published author of six 
peer-reviewed research 
articles on the e�cacy of 
Montessori in closing 
gaps in urban, public 
schools 

Katie Brown is the DC Regional Coordinator and Research Associate for the National Center for 
Montessori in the Public Sector (NCMPS), and brings over 10 years of experience in public 
education and expertise in public Montessori schools. A native of Southern California, Katie 
began her career as a middle and high school English teacher in both district and charter schools, 
in traditional and alternative program settings. She was first introduced to Montessori education 
while working at the South Carolina Department of Education, a state with over 40 public 
Montessori programs. This experience inspired her to pursue a PhD in urban education at the 
University of North Carolina at Charlotte, where she studied outcomes for students of color in 
public Montessori schools. Katie previously served on the board of Countryside Montessori School, 
an independent school in Charlotte, NC, and Breakthrough Montessori in Washington, DC. 

Emily Hedin 
 
● Experience founding 

and leading a DC public 
charter school 
(Breakthrough 
Montessori) 

● Experience founding a 
non-pro t (Executive 
Director of Building 
Dignity) 

● Community 
engagement  

● Montessori expertise 

Emily is the Executive Director of Breakthrough Montessori, and served on Breakthrough’s 
founding administrative team in 2016 as the Director of Community Engagement.  She 
participated in strategic planning and overall school designing during Breakthrough’s planning 
year.  She developed the recruitment and enrollment strategy, which resulted in a fully enrolled 
school, and she has overseen Breakthrough’s deliberate increase in lottery applications from 
low-income and at-risk population each year since its inception.  Emily has spearheaded 
Breakthrough’s deepening focus on equity by founding the Equity Working Group, co-designing 
an Equity Study protocol, leading equity discussions among staff and families, and planning 
equity-focused professional development.  

Emily has eight years of experience in education and youth development. Prior to her work with 
Breakthrough Montessori, she was the Founding Executive Director of Building Dignity, a 
non-profit in Peru, where she oversaw Montessori-inspired programming for 150 students ages 4 
to 22 years. She has led international education projects in diverse settings through positions with 
the Inter-American Development Bank, the United Nations, and various non-profits in the 
United States, Latin America, and West Africa. 

Rachel Kimboko 
 
● Montessori diploma 

● Extensive Montessori 
teaching experience and 
expertise 

● School administration 

Rachel has been engaged in the Montessori community of Washington, DC since she arrived in 
2003, first as a parent of a Montessori student in a public program in Capitol Hill. She finished 
her AMI Elementary training in 2007,  and since 2010 she has taught in all three variations of 
elementary classrooms—6-9, 9-12, and 6-12 years old—and was the Elementary team lead for 
several years before stepping into an administrative role as the Child Study Lead at Lee 
Montessori Public Charter School. While working for DC Public Schools, Rachel was involved in 
several initiatives that involved developing curriculum and delivering training to the broader 
DCPS community. This has helped her to proactively adapt the district’s standards and methods 

 The Sojourner Truth School 76



3/7/2019 Final A-D for submission (3.4.2019) - Google Docs

https://docs.google.com/document/d/1WTxf76M73CKxhM_EoY4PA9oHcivmbfdZmOo8gAZMkoQ/edit 77/124

(close reading, Common Core, Eureka Math, and Next Generation Science Standards for 
example) to her Montessori practice. 

Justin Lessek 
 
● DC public middle and 

high school leadership 
experience 

● Demonstrated results 
leading a transition to 
personalized, 
competency-based 
learning 

● Operations, family 
engagement, and change 
management 

● Instruction, coaching, 
and curriculum design 

● Master scheduling and 
operations 

Prior to his work with Truth, Justin was assistant principal at Columbia Heights Education 
Campus, sharing leadership over instruction, family and community, operations, culture, and 
talent for DCPS’s second largest campus.  Justin coordinated CHEC’s shift to personalized 
competency-based learning, and during his tenure oversaw a schoolwide quadrupling in the 
number of students earning level 4 or 5 on PARCC math (from 5% to 21%), and a 6% increase in 
the number of students earning level 4 or 5 on PARCC ELA (from 19% to 25%), per OSSE’s 
NGA Web Report.  Justin directly facilitated professional development on instruction and teacher 
role in personalized learning settings, and he developed systems of shared accountability and 
intervention for sustained support and management.  He oversaw the middle school’s move to a 
1:1 setting, and the development of operational and instructional systems to support this increase 
in technology and to most efficiently leverage device access.   

CHEC’s middle school is the city’s only neighborhood dual language immersion program at the 
secondary level, where all students, regardless of prior experience, engage in a Spanish-immersion 
program.  Justin not only facilitated professional development in biliteracy strategies and best 
practices for language learners, but also managed the acculturation process for students that 
arrived in 6th, 7th, or 8th grade without prior experience with Spanish or English.  Justin served 
as CHEC’s test coordinator and master scheduler,  conducted daily, informal classroom 
observations and provided targeted instructional coaching feedback, formally evaluated a cohort 
of 18 teachers three times a year each using the DCPS Impact rubric for effective instructional, 
and maintained a schoolwide student tracker with comprehensive achievement data, attendance 
data, and intervention data by which to inform instruction and student support. 

Chris Pencikowski 
 
● Experience founding 

and leading a tier 1 DC 
public charter school 
(Lee Montessori) 

● Operations and 
management 

● Board experience 

Chris Pencikowski is the founding head of school at Lee Montessori, where he is responsible for 
ensuring that the school achieves its mission of closing the opportunity gap while fostering a 
lifetime love of learning and cultivating independence among DC school children.  Since its open 
in 2014, Lee Montessori has grown from 70 students to 210, and will support 330 students at two 
different campuses in the fall of 2019.  Under his leadership, Lee Montessori received a Tier 1 
rating from the DC Public Charter School Board in 2018 and was approved to launch DC’s first 
standalone public Montessori school east of the Anacostia River.   

Prior to his work at Lee, Chris was the Chief Operating Officer for AppleTree, overseeing the 
shared administrative services of a high-performing public charter school and research institute. 
Before AppleTree, Chris served as Special Assistant to the Deputy Secretary at the U.S. 
Department of Education,, and from 2006-10 was a Senior Managing Consultant at Public 
Financial Management, Inc. 

Ben Steinberg 
 
● Experience founding, 

teaching, and coaching 
in DC’s only public 
Montessori middle 
school (CHM@L) 

● Montessori adolescent 
studies expertise 

 

Ben Steinberg is an Instructional Coach at Capitol Hill Montessori at Logan (CHM@L) in DC 
Public Schools, where he facilitates weekly observations and coaching cycles to grow teachers’ 
professional practice.  He was a founding member of CHM@L’s Adolescent Montessori Program. 
He coordinates the Program’s master schedule and climate and culture plan, and implements a 
family engagement tool with Montessori principles for the school’s elementary and adolescent 
programs.  Ben is an experienced public school leader with a demonstrated record of school growth, 
and is a visionary in school design and curricular implementation.  He holds an Association 
Montessori Internationale (AMI) Orientation to Adolescent Studies certificate from Huntsburg, 
Ohio, and is an expert at consulting with teams and driving Montessori-based initiatives to 
impact student outcomes.  Ben has taught in both Baltimore Public Schools and DC Public Schools 
at the middle and high school levels. 
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Keith Whitescarver 
 
● Experience founding 

and leading a DC public 
charter school 
(Breakthrough 
Montessori) 

● Experience managing a 
non-pro t (Executive 
Director of the National 
Center for Montessori 
in the Public Sector) 

● Montessori expertise 

● Board experience 

Keith Whitescarver leads the National Center for Montessori in the Public Sector (NCMPS) in 
fulfilling its mission of expanding and improving public Montessori in the U.S. Keith is a 
Montessori parent, a historian, and a former high school history teacher and university professor. 
Like many Montessori advocates, Keith became familiar with Montessori through the schooling of 
his own child. Moved by the impact of the Montessori approach on learning and human 
development, he began to undertake research on Montessori and saw the need for a national 
organization solely devoted to public Montessori schools. Keith is a nationally known historian of 
literacy and American schooling who has written extensively about the development of the 
Montessori movement in the United States. 

Previously, Keith served on the faculties of the College of William and Mary, Ohio University, 
Wellesley College, and Lesley University, and he worked ten years as a high school history teacher 
in Atlanta. He received a B.A. in History from the University of Florida and an Ed.D. in History 
of Education from the Harvard Graduate School of Education.  He also has direct experience 
designing and founding a public Montessori school in Washington, DC, as he served as the 
founding Executive Director for Breakthrough Montessori. 

Figure 39:  An introduction to each of Truth’s Founding Design Team members; Founding Design Team member resumes and conflict 
of interest forms can be found in the appendix 

FOUNDING BOARD OF TRUSTEES 

Truth formally transitioned governance to its Founding Board of Trustees in February of 2019.  The Board is 
responsible for supporting Truth in mission-aligned e orts through the design and planning stages by raising 
and using resources in a responsible manner, acting strategically, and building overall capacity as a nancially 
solvent and organizationally sound institution.  As Truth transitions into its implementation phase during year 
one, the Board will expand its focus to include student achievement and the ful llment of all compliance 
expectations.  The Board is also responsible for ensuring that Truth has exceptional leadership and for 
managing its own composition, committee structure, and meetings.  The Founding Board includes individuals 
with extensive experience in school leadership, academic and graduation oversight, law, nancial oversight, 
compliance with the DC PCSB and OSSE, real estate, media relations, maintaining an equitable, diverse, and 
inclusive school culture, and more.  Its members, along with brief biographies and areas of experience and 
expertise, are detailed below: 

Board Member & 
Contributing Expertise 

Biography 
 

(note: all team member resumes can be found in the appendix) 

Sarah Navarro,  Board 
Chair 

● DCPS district-level 
secondary school leadership  

● Experience leading a DC 
Public Charter School   

● Experience implementing 
personalized, 
competency-based learning 
in Opportunity Academies   

Sarah Navarro is the founding Deputy Chief of Graduation Excellence at DC Public 
Schools, where she leads district-wide efforts to implement equitable policies and ensure 
dynamic, high quality supports for all secondary students.  The Graduation Excellence 
division, formed in spring 2018, develops and oversees programs and interventions such as 
school counseling, ninth grade academies, credit recovery, Pathways and re-engagement 
and manages master scheduling, grading and graduation for the district. Sarah joined 
DCPS in 2016 as the founding director of the Pathways.  In this role she developed a 
program model to identify and support overage and under-credited students at fifteen 
DCPS high schools. She also led the redesign of the Opportunity Academies (formerly 
alternative schools) through the Breakthrough Schools process to focus on competency-based 
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● Expertise in youth 
development  

● Parent of two Lee 
Montessori students  

 

personalized learning, dynamic social emotional support and genuine opportunities to 
increase postsecondary readiness. 

Prior to joining DCPS, Sarah served as the principal at the Maya Angelou Young Adult 
Learning Center (YALC).  During her tenure, the YALC increased in enrollment from 80 
students to 150 students, achieved a GED passing rate of 78%, exceeded student academic 
progress charter goals, expanded career and technical programming, incorporated 
restorative practices and developed a work and learn partnership with the Department of 
Public Works and the Department of Employment Services. 

Laure Fleming 
 
● Montessori expertise 

(Project Manager for the 
National Center for 
Montessori in the Public 
Sector) 

● Montessori administration 
and classroom teaching 
experience 

Laure Fleming, M.Ed, is the Program Manager for National Center for Montessori in 
the Public Sector’s Mid-Atlantic Region and serves as the D.C. Regional Coach for 
NCMPS Residency schools, providing site visits and feedback, regional and customized 
professional development, and offering 1:1 coaching to school based instructional and 
executive leaders. Laure holds an Association Montessori Internacional (AMI) primary 
(3-6 year olds) certification, an American Montessori Society (AMS) elementary (6-12 
year olds) certification, and Maryland State Department of Education licensure for 
Teachers and Principals. After completing undergraduate studies in Anthropology from 
the University of Maryland at College Park, Laure earned her M.Ed in Montessori 
education from Loyola University and a post-graduate certificate in School 
Administration and Supervision from Johns Hopkins University. Laure has more than 20 
years of Montessori educational experience (16 years in public schools) serving at all levels 
from Montessori classroom teacher and school curriculum coordinator to assistant 
principal and head of school. After working abroad in education in Latin America for 
three years, Laure is a fluent Spanish speaker. 

Caroline Hill 
 
● Expertise and experience 

supporting schools with 
diversity, equity, and 
inclusion goals 

● Startup experience with 
secondary DC public 
charter schools 

● Public charter high school 
leadership experience 

 

Caroline is a thought leader who lives, works, and designs at the intersection of education, 
innovation, and equity. Her work inspired the creation of  equityXdesign , a powerful 
design framework that merges the values of equity work and innovation with the 
intentionality of design. Her latest venture,  228 Accelerator , catalyzes the redesign of the 
relationships that normalize mistreatment and oppression, builds bridges between the 
powerful and the powerless, and accelerates our journey to a more inclusive society. 

Caroline empowers people with the creative authority to reimagine themselves as designers 
of human relationships. This challenge inspires her to explore innovative organizations 
and learning models that optimize the role of relationships, leverage technologies, and 
engage people as agents in their own transformation.  

Caroline’s work is rooted in more than 20 years of experience in public education, 
education innovation, management consulting, and engineering. She has lived the life 
cycle of school creation and transformation as a teacher, mentor, coach, founding 
principal, and investor in innovative school models. 

Atalie Jacobs 
 
● Expertise and experience 

supporting schools and 
districts with diversity, 
equity, and inclusion goals 

Atalie credits her commitment to educational equity and racial justice to her roots 
growing up in Chicago, where she observed the staggering disparities between the resources 
and facilities of predominantly white versus predominantly black schools across the city. 
Atalie’s 10-plus years of professional services experience include roles as: a Project Manager 
in Bellwether Education Partners’ talent advising practice, a Senior Associate at 
McKinsey & Company, a Founder of an event design and non-profit consultancy, and an 
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● Experience developing 
compensation and 
evaluation systems for 
teacher charter networks 

Account Executive at McCann Erickson New York, one of the world's largest advertising 
agencies.  

Marlena McWilliams 
 
● Extensive experience with 

nance operations 

● Commercial and residential 
real estate expertise 

 

Marlena McWilliams is an expert in the fields of real estate sales and development, 
financial analysis, business development, account management and cost estimation, with 
over 13 years of experience. She has focused especially on the life cycle costs and business 
development analysis involved in government procurement activities and real estate 
development and investment. Marlena previously worked at Lockheed Martin (7 years), 
PRICE Systems, LLC (2 Years), and ANSER at the Homeland and Security Studies and 
Analysis Institute (HSSAI) (3 Years). In addition, Marlena is and has been a Senior 
Associate as real estate professional within the Washington Metro Area for the past 6 
years. Marlena received her MBA with focuses on International finance and Real estate 
from American University and her B.S. in finance and economics from Tuskegee 
University. 

Jonathan O’Connell 
 
● Covers urban and 

economic development for 
The Washington Post 

● Demonstrated record of 
volunteerism, support, and 
service to public schools in 
DC 

● Parent of two pubic school 
students in DC 

Jonathan O'Connell is a DC parent, volunteer and reporter at The Washington Post. 

Since joining the Post in 2010, Jonathan has spent most of his time covering urban and 
economic development in the Washington area, including redevelopment of the region’s 
waterfronts, the District's dramatic population growth and the crunch in local housing 
affordability. More recently he has been covering Amazon’s search for a second 
headquarters and President Trump’s real estate business, the Trump Organization. He is 
a two-time finalist for Gerald Loeb Awards for business journalism.  

For almost 10 years, Jonathan has lived in the District's Petworth neighborhood with his 
wife and (now) three children. In his spare time, he has volunteered at D.C. schools. For 
three years he ran a newspaper and journalism club for fifth graders at E.L. Haynes 
Public Charter School. Previously he was the volunteer coach of the Wilson High School 
ultimate frisbee team and co-founder of the Washington area’s high school frisbee league 
(WAFC Jr.) 

Richard Pohlman 
 
● Executive Director of 

Thurgood Marshall 
Academy (consistently 
earning a Tier 1 rating by 
the DC PCSB) 

● Operations, Startup, and 
Expansion experience and 
expertise from E.L. Haynes 

● Attorney advisor to OSSE 

 

Richard Pohlman is the Executive Director for Thurgood Marshall Academy 
Public Charter High School in Washington, DC. The school is consistently ranked 
as one of the top schools in D.C. with more than 80% of graduates enrolling in 
college within one year and 62% of graduates completing college within 5 years. 
Prior to joining Thurgood Marshall Academy, Richard served as the Chief of 
Operations and Policy and as Acting Head of School at E.L. Haynes Public 
Charter School. He also served as the Director for the District of Columbia’s Race to 
the Top program and Attorney Advisor to the Office of the State Superintendent of 
Education. Richard was a Presidential Management Fellow at the United States 
Department of Education, and served as Special Assistant at the United States 
Attorney’s Office. In 2016, he was selected to represent charter schools nationally on 
the Negotiated Rulemaking Committee for the Elementary and Secondary 
Education Act. Richard is a resident of the District of Columbia and a proud 
charter school parent. 
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Wendy Pugh 
 
● Budget Management and 

Analysis 

● Cultural diversity and 
education 

● Data aggregation and 
analysis 

● Process and work�ow 
development 

Wendy Pugh joined DC Public Schools in 2008 as the World Cultures 
Coordinator at John Eaton Elementary School and then Columbia Heights 
Education Campus (CHEC). She is currently the Pathways Coordinator at CHEC. 
In the Pathways role she, in collaboration with other district and school-level staff 
members, researches alternative, innovative, and engaging approaches to teaching, 
learning, and student engagement/support. This research then leads to the 
development of personalized promotion plans for all students in the designated 
population. Wendy works with students to ensure they have set goals that will help 
them meet promotion targets, that students are aware of exactly how to achieve 
these goals, and that students are able to track their own progress toward these goals. 

Wendy holds a Master’s Certification in Project Management and began her 
professional career in the private sector as an Operations Manager at Verizon 
Communications. Wendy has over twenty-nine years of technical and 
cross-functional project management experience in delivering innovative solutions 
that transform strategic goals into measurable results. 

Wendy is the parent of three daughters: Imani (19), Amina (11), and Auset (9). 
Imani is a sophomore at Temple University. Amina and Auset are 5 th and 3 rd 
grade students respectively at Latin American Montessori Bilingual Elementary 
School. 

Craig Robinson 
 
● Financial analysis and 

valuation 

● Local government 
investment pools 

● Business development 

● Marketing 

 

Craig provides investment advisory and consulting services to clients throughout 
PFM’s South region.  His responsibilities include marketing PFM products and 
services to the existing client base and prospects, modeling cash flows, assisting clients 
with identifying the development of portfolio strategies, reviewing portfolio 
performance and updating investment policies. He assists clients in identifying 
short- and long-term investment options and in structuring client’s portfolios for 
bond proceeds investing, operating and reserve funds, endowments and foundations, 
other post-employment benefit trust and contractual obligations. As a member and 
frequent instructor for the Virginia Government Finance Officers Association and 
Treasurers’ Association of Virginia, Craig taught classes on investment 
management and debt management. Craig is the Co-Founder and President of the 
Association of Public Finance Professionals of the District of Columbia, Maryland 
and Virginia. 

Benjamin Williams 
 
● DC public high school 

founding and leadership 
experience 

● Expertise with curriculum, 
instruction, and school 
culture 

 

Benjamin Williams, Ph.D. is the Principal of Ron Brown College Preparatory High 
School, DC’s only public all-male high school. Before assuming this role, Dr. William swas 
the Associate Principal at School Without Walls @ Francis-Stevens for two years.  In 
2015, he received a Rubenstein Award for highly effective leadership.   

Dr. Williams began his career in Charlottesville, VA where he taught high school social 
studies, and served as an elementary and high school assistant principal. He received his 
bachelor’s degree, master’s of teaching, and Ph.D. in leadership and administration from 
the University of Virginia. 
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Kiva Zytnick 
 
● Attorney 

● Parent of a public 
Montessori student at 
Shining Stars PCS 

Kiva Zytnick is the Pro Bono Coordinator at the Catholic University of America 
Columbus School of Law, a mom to two rambunctious preschoolers, and a Ward 5 
DC resident. 
 
At CUA Law, Kiva connects law students with hands-on legal service opportunities 
so that students can assist people in need of free legal help and organizations that 
promote access to justice. She also advises students interested in pursuing public 
interest legal careers. Previously, Kiva worked at the Washington Lawyers’ 
Committee for Civil Rights & Urban Affairs, where she led outreach and 
development projects and supported the Committee’s DC Public School Partnership 
Program. As a law firm associate, in addition to her litigation practice, Kiva 
developed and implemented a volunteer partnership with a DCPS elementary school 
that featured a reading program. Kiva graduated from The George Washington 
University Law School and clerked for The Honorable Thomas B. Russell of the U.S. 
District Court, Western District of Kentucky. 
 
As a parent and DC resident, Kiva believes that every child in the District deserves 
an excellent education in a school that supports its students and families, fosters joy 
in learning, and helps grow independent, creative, and justice-minded leaders.  

Additional members: 

● Each year, Truth’s Board of Trustees will select  one representative leader from DC’s local public 
Montessori elementary schools  to serve ex-o�cio with a voting right on the Board for a single-year term. 
This member will be chosen for the planning year upon Truth’s charter approval. 

● Justin Lessek , acting Executive Director, will serve as an interim Board member.  Upon charter approval, this 
membership will transition to ex-o�cio without voting rights. 

Note : There is currently an even number of Board members.  Truth acknowledges DC PCSB guidelines and 
necessity for an odd number of voting members.  Upon approval, Board leadership will conduct a needs 
assessment and recruit as necessary to acquire an odd number. 

FIGURE 40:  In introduction to the founding members of Truth’s Board of Trustees; all resumes, conflict of interest forms, Board 
agreements, and letters of support can be found in the appendix 

FOUNDING ACADEMIC DESIGN COMMITTEE 

The Founding Academic Design Committee was formed over the summer of 2018 with the objective of 
developing a clear vision for Truth’s instruction and curriculum.  The committee has been instrumental in 
creating an approach that employs the Montessori principles of extended, self-directed work blocks, 
meaningful work with real life application, and the deliberate design of learning environment as the means to 
promote deep learning and the development of Truth’s four core values: (1) honor self-development, (2) 
pursue justice everywhere, (3) design for positive impact, and (4) challenge the mind, body, and soul.  The 
committee includes members with experience and expertise in both DCPS and DC public charter schools, the 
Montessori Method, personalized and competency-based education, best practices for supporting English 
language learners. compliance for meeting the needs of students with disabilities, and more. 
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Academic Design Team Member & 
Contributing Expertise 

Biography 
 

 

● Middle school ELA teacher in DCPS 

●

● Demonstrated record of signi cant gains in 
PARCC ELA with middle schoolers 

● Expertise WIDA and ELL di erentiation 
strategies 

● Experienced trainer in community circles 
and restorative justice practices 

● Trained and has experience with Read 180 
implementation 

 
 

 
 

 
 

 
 

 
 

 
 

  

Tiana Beard 
 
● Extensive experience both coordinating and 

teaching in the eld of special education 

● Compliance expertise with all local, state, 
and federal laws and regulations related to 
special education and disabilities 

● RTI coordination 

Tiana’s professional goals have always been to teach and lead in the field 
of special education and to provide leadership, training, and support to 
colleagues in best practices.  She currently serves as the regional special 
education manager for Democracy Prep Congress Heights Public Charter 
School, and has fourteen years of experience teaching and leading in 
DCPS and DC PCS schools. 

Sean Collins 
 
● Montessori trained guide 

● Experience at near North Montessori in 
Chicago (which has one of Chicago’s only 
adolescent Montessori programs) 

 

Sean began his career at the Wind Energy Foundation in Washington 
DC, where he oversaw the design of educational programming to support 
workforce development within the wind industry, and to engage and 
educate children about wind power through the KidWind Challenge. A 
career switch into the classroom brought Sean to the Bishop Walker School 
for Boys, and later to Near North Montessori in Chicago. Inspired by the 
freedom and discipline of the Montessori philosophy, Sean pursued his 
Montessori Training and Masters in Education at Loyola University 
Maryland. After graduating in 2018, Sean joined Lee Montessori as a 
trained elementary Guide.  

Denise Edwards 
 
● Record of strong results managing a PLC’s 

shift to personalized, competency-based 

Denise has fifteen years of experience as a teacher and leader in both DC 
public charter schools and DC Public Schools.  She was a founding teacher 
at Cesar Chavez PCS in 2004, and has since worked in DC Prep PCS, 
Paul PCS, and DC Public Schools.  Over her last five years as an assistant 
principal in DC Public Schools, she has overseen an initiative in 
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learning 

● Experience coaching teachers and 
delivering professional development 

● Data-drive instruction 

● Expertise WIDA and ELL di erentiation 
strategies 

● Experienced trainer in community circles 
and restorative justice practices 

● Trained and has experience with Read 180 
implementation 

personalized, competency-based learning that has resulted in significant 
PARCC gains in both ELA and math. 

Denise is a creative contributor, critical thinker, and problem-solver with 
an excellent track record of student achievement with competency-based 
and project-based education.  She integrates the use of data to drive 
instructional practices, and analyzes operational efficiency to make 
staffing, budget, and programmatic decisions. 

Iana Phillips 
  
● AMS (American Montessori Society) 

trained administrator 

● AMS certi ed Montessori classroom 
teacher 

● Montessori trainer at the Institute for 
Advanced Montessori Studies 

Iana is an American Montessori Society (AMS) credentialed 
Elementary I and II teacher of nine years, and has worked in multiple 
Montessori environments and models: public, private, and public charter. 
Over the course of her Montessori career she has served students in the 
classroom and has worked with future Montessorians as an instructor at 
the Institute for Advanced Montessori Studies in Silver Spring, MD. She 
currently teaches at the Latin American Montessori Bilingual (LAMB) 
Public Charter school in Washington, DC as a lower elementary teacher. 
She received degrees in History from Mary Baldwin College and New 
Mexico State University, and holds a Master’s degree in Teaching from 
Trinity Washington University. She is a humble Montessori parent, a 
supportive consultant, an enthusiastic learner, and a proud Montessorian 
of Color. 

Additional Academic Design Committee members: 
 
● Katie Brown, Emily Hedin, Rachel Kimboko,  and  Justin   Lessek  from the Founding Design Team have 

also played regular roles with the Academic Design Committee, as well as  Wendy Pugh  from the Board of 
Trustees; see biographies and contributing areas of expertise in Figures 39 and 40 above 

● Numerous other individuals have contributed in�uence to the Academic Design Committee as well, and 
their names and the minutes from meetings can be found in the Academic Design Committee agendas in the 
appendix 

Figure 41:  In introduction to core members of Truth’s Academic Design Committee; sample meeting agendas and notes are included 
in the appendix 

FOUNDING PARENT DESIGN COMMITTEE 

The Founding Parent Design Committee was formed over the summer of 2018 with the objective of ensuring 
parent input into all aspects of Truth’s design.  This parent team has been the source of key contributions 
ranging from curriculum choices to bell schedule to discipline policies, and have helped to shape the Truth 
Competency Framework expectations for what it means to embody each of Truth’s core values. 
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Parent Design Committee 
Member & Contributing 
Expertise 

Biography 
 

 

Marimba Johnson 
 
● On sta  at Capitol Hill Montessori at 

Logan (in DCPS) 

● Parent of a 6th grader at CHM@L 

● Speech-Language Pathologist 

Marimba Johnson is coordinator, advocate, liaison, and facilitator.  She works 
as a substitute teacher in DCPS and as an Organizational Manager for 
Husband Therapeutics in Washington, DC, and is the parent of a 6th grader at 
Capitol Hill Montessori at Logan in DCPS.  She has also served as a founding 
board member and academic committee member of Lee Montessori, and she 
holds both a B.S. and an M.S. in Speech-Language Pathology from Howard 
University, as well as a minor in Special Education.  

Brenna McErlean 
 
● Parent of two students at Lee 

Montessori 

● Experience teaching high school math 
at a Title 1 school 

Brenna McErlean is the parent of two students at Lee Montessori, one 3 year old 
and one 4th grader. She has served on parent organizations for 5 of the last 7 
years. She previously taught 9th grade math at a Title 1 high school in rural 
Texas and helped redesign the curriculum to follow Montessori principles and 
bring the school test scores up to grade level. She currently working as Chief of 
Staff for the Engineering department of a major defense acquisition program.  

Emily Raskin 
 
● Teaching experience in both DCPS 

and DC public charter schools 

● Founding faculty member a 
Washington Latin PCS and DC 
Preparatory Academy PCS 

● Master’s Degree in Special Education 

Emily Raskin is a math teacher and Co-Director of Student Engagement and 
Leadership at Washington Latin Public Charter School, where she was a 
founding faculty member.  Emily has taught in DCPS and public charter schools 
in Washington, DC for over 20 years, was founding faculty at DC Preparatory 
Academy, and served as a Carnegie Mentor Teacher and a Dream Team 
Member of LearnZillion.  She has taught children in grades Kindergarten 
through grade 12 and has a Masters Degree in Special Education, with a focus 
on students with social/emotional and behavioral disabilities.  She was first 
introduced to Montessori education when her daughter and niece were accepted 
via lottery into Breakthrough Montessori Public Charter School and was drawn 
to the emphasis on individualization of instruction and purpose-driven 
learning.  

Additional Academic Design Committee members: 
 
● Wendy Pugh  and  Justin   Lessek  have also played regular roles with the Parent Design Committee.  Wendy’s 

biography can be found in Figure 40, and Justin’s biography and contributing areas of expertise can be found in 
Figure 39. 

● Agendas and minutes from Parent Design Committee meetings can be found in the appendix 

Figure 42:  An introduction to core members of Truth’s Parent Design Committee; sample agendas and notes from meetings are 
included in the appendix 

 

FOUNDING CULTURE AND CLIMATE COMMITTEE 

Truth’s theory of change (see in appendix) envisions that its mission of empowering students to transform the 
world will be achieved when students fully embody Truth’s four core values: (1) honor self-development, (2) 
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pursue justice everywhere, (3) design for positive impact, and (4) challenge the mind, body, and soul.  The 
objective of the Culture and Climate Committee is to design a set of student and sta  systems and policies that 
will best support an environment conducive to the realization of each core value.  Members include individuals 
with direct experience and demonstrated positive results implementing restorative justice, community circles, 
and other responsive disciplinary systems i DC public middle and high schools. 
 

Culture and Climate 
Committee Member & 
Contributing Expertise 

Biography 
 

 

Hannah Bricker 
 
● Dharma Yoga teacher and coach 

● Experience training DCPS 
teachers, administrators, and 
student support sta  in 
restorative justice 

● Trainer in Compassionate 
Communication 

 

Hannah is a Dharma Yoga Teacher, Coach, and Trainer in Compassionate 
Communication. She has been practicing, studying, and coaching others in the 
practices of compassion, including yoga, meditation, conflict resolution and 
compassionate communication for almost 20 years. In 2018, Hannah co-founded 
Dharma Yoga DC and spearheaded the Homebase program.  She brought Homebase 
to several schools in Washington, DC, and led DC Public School teachers, 
administrators, social workers, and psychologists in training around compassion and 
restorative justice. She also created the Compassionate Communication Online Group 
to support individuals with interpersonal communication in their most meaningful 
relationships. With love and humility, she loves to support others as they take up more 
compassionate practices in their lives and realize the enormous benefits for themselves, 
their families, their neighborhoods, their workplaces and society at large. 

Hannah has a PhD in Comparative Social Policy, Refugees, and Conflict 
Resolution, is a professor of Stress Management, Relationships, and Wellbeing at 
George Washington University, and a is a faculty member for Sri Dharma Mittra’s 
Life of a Yogi teacher training programs and other yoga teacher trainings. 

Additional Culture and Climate Committee members: 
 
●  Rachel Kimboko,  and  Justin Lessek  have also played regular roles with the 

Culture and Climate Design Committee.  s biography can be found in Figure 41, and Rachel and 
Justin’s biographies and contributing areas of expertise can be found in Figure 39. 

FIGURE 43:  In introduction to core members of Truth’s Culture and Climate Committee 

KEY SCHOOL PERSONNEL 

A number of individuals from the founding group will also be key personnel for the school during its planning 
year, rst year of operation, and beyond: 

● Justin Lessek is Truth’s Acting Executive Director .  Justin’s bio can be found above on page 77. As the 
Acting Executive Director, Justin reports directly to the Board of Trustees, and has primary responsibility 
for the strategic development, implementation, and day-to-day management of all aspects of school 
planning, performance, and operations.  Upon the charter’s approval, Truth will undergo a formal process 
that will include the consideration of other Executive Director candidates before making a nal 
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determination as to whether Justin will transition from “Active” Executive Director to Founding Executive 
Director.  Truth’s formal job description for the executive director role can be found in the appendix. 

How does the Executive Director job description support Truth in ful lling its mission? 
The job description calls for the Executive Director to be responsible for “strategic planning and growth” 
and to “develop a strategic vision and implementation pan in accordance with the organizational 
mission.”  The Executive Director will lead the development and management of all school programs, 
which will require her or him to build and manage a team capable of creating the learning environment 
called for by the mission - one  deliberately designed to enable student engagement in meaningful, authentic
work and to foster a close-knit community where students pursue justice and practice stewardship .  

 

● Denise Edwards will be The Sojourner Truth School’s founding Principal.   As the Principal, Denise 
will report directly to the Executive Director and will have primary responsibility for planning, 
implementing, and supervising the school’s personalized, competency-based academic program.  The 
Principal is responsible for creating a positive and student-centered culture, for being the school’s 
instructional leader, for managing employee performance and growth through feedback and coaching, for 
interacting and communicating e ectively with family and community, and for demonstrating a high level 
of personal leadership.   The full job description for the Principal position can be found in the appendix. 

How does the Principal job description support Truth in ful lling its mission? 
Truth’s mission calls for preparing students for  success in college, career, and life , and envisions  student-led 
classrooms  that are  deliberate designed .  The job description for the Principal calls for her or him to, 
among other things, create a student-centered culture and to supervise the personalized, 
competency-based academic program.  This personalized and competency-based approach has been 
selected because Truth rmly believes it is the most e ective way to prepare students with both the 
academic and executive functioning skills they will need for success in college and beyond, and to be able 
to  walk into any space, find their place, and make a powerful contribution . 

 

●  will be The Sojourner Truth School’s founding Instructional Coach .  As 
Instructional Coach,  will report directly to the Principal and will have responsibility for sharing in 
the development and implementation of Truth’s instructional vision.  The Instructional Coach will lead 
grade-level and content-speci c professional learning communities professional development cycles on 
blended and personalized learning, data-driven instruction, unit and lesson planning, and analysis of 
student work.  The Coach will also be responsible for supporting the improvement of teacher practice 
through cycles of observation, student work analysis, and data analysis, followed by clear and direct 
feedback.  The Instructional Coach will foster teacher leadership and collaboration, develop teachers’ 
capacity to use data to personalize instruction, and will actively participate on Truth’s Leadership Team.  The 
full job description for the Instructional Coach position can be found in the appendix. 

How does the Instructional Coach job description support Truth in ful lling its mission? 
Truth’s educational model and focus on personalized learning and self-development calls for an 
expansion of the role of the teacher.  Rather than teaching ve periods of content per day, a teacher at 
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Truth will teach two content periods but then spend half of her or his day mentoring a cohort of 
students through extended, self-directed learning blocks.  While Truth rmly believes that this approach 
will prepare students to  know who they are, what they want, and where they are going , it will also call for 
signi cant professional development and support.  The instructional coach job description calls for 
someone with the experience and expertise to lead “professional development cycles on blended and 
personalized learning,” for example, as well as “develop teachers’ capacity to use data to personalize 
instruction” and “provide feedback and best practices around coaching students through self-directed 
work blocks.” 

 

Final determination of individuals for other key personnel roles at Truth has not yet been made.  Speci c roles 
and job description summaries are provided below, along with explanations for how each job description will 
support Truth in ful lling its mission (and full descriptions for each role can be found in the appendix).  In 
cases where Truth is currently in the interview process for a key role, redacted versions of candidate resumes 
can be found in the appendix to demonstrate interest and candidate quali cations: 

1. The Sojourner Truth School is seeking a highly motivated, solutions-oriented, and organized 
leader to serve as the school’s founding Director of Operations.   The Director of Operations will report 
directly to the Executive Director, and will have primary responsibility for planning, coordinating, and 
supervising the school’s day to day business operations.  The Director of Operations is responsible for creating 
and implementing strategic systems for accounting and school record keeping, management of student 
recruitment and enrollment, internal and external school communication, facility maintenance, and the 
coordination of special events.  The full job description for the Director of Operations position can be found in the 
appendix. 
 
Additional  Accounting and School Record Keeping  responsibilities include: 
●Coordinating with and overseeing, in partnership with the Executive Director and Board Treasurer, a 

contractor to oversee all nance and accounting functions 
● Preparing and maintaining purchase orders and other expense reports; approving, logging, and monitoring 

expenditures; resolving discrepancies; ensuring expenditures are within budget allowances for the month 
and year 

●Monitoring PCSB and Special Projects accountability timelines and coordinating timely completion of 
related administrative tasks 

Additional  Management of Student Enrollment and Student and Sta  Recruitment 
responsibilities include: 
● Supervising the enrollment and transfer process for students and the preparation of related records and les 

 
Additional  Coordination of Special Events  responsibilities include: 
● Planning and communicating arrangements for school and community activities; acts as liaison between 

school and other schools, District, outside agencies, parents, and the public 
●Assisting with organization of after school and summer programs 
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Quali cations  include: 
● Experience as a leader responsible for budgeting, managing computer information systems, and 

implementing organizational procedures 
●Knowledge of principles, methods, and procedures related to purchasing, operation, safety, computer 

networking programs, food service, budgeting and accounting, purchasing and inventory control system 
● Preparation of nancial and statistical documents and reports 

 

How does the Director of Operations job description support Truth in ful lling its mission? 
Truth’s mission calls for  “student-led classrooms”  and  “a learning environment deliberately designed to 
enable student engagement in meaningful, authentic work and to foster a close-knit community where 
students pursue justice and practice stewardship.”   To support such an environment, Truth aims to create 
spaces, structures, and systems that promote student autonomy, maturity, and work management. 
Middle schoolers will participate as entrepreneurs in on-site business enterprises, and high schoolers will 
engage in weekly o -site internships to promote work-based learning.  Truth recognizes that these 
systems and pursuits are di erent from those in many other schools, and that this will require a Director 
of Operations with distinct qualities and expertise.  To this end, the Truth Director of Operations job 
description puts a focus on being “ solutions-oriented”  and “ entrepreneurial”  with experience as a “ design 
thinker”  that can “ see opportunity in challenges and engage others in an inclusive”  problem-solving 
process. 

 

2. The Sojourner Truth School is seeking a solutions-oriented, highly organized, results-driven, and 
community-minded leader to serve as the school’s Special Education Coordinator.   The Special 
Education Coordinator will report directly to the Executive Director and will be an active member of the 
school’s leadership team.  The Special Education Coordinator will have primary responsibility for overseeing 
Truth’s adherence to Child Find law, the assignment of caseloads of special education students with special 
education teachers, monitoring and supporting the implementation of all IEPs and 504 plans, ensuring 
compliance with all local and federal laws relating to IEPs and 504 plans, and coordinating with students’ 
support teams to ensure that all IEP meetings are facilitated with a supportive and family-centered approach. 
The Special Education Coordinator will also serve as the director of the school’s Response to Intervention 
(RTI) systems.  The full job description for the Special Education Coordinator position can be found in the 
appendix. 
 
Additional  Collaboration  responsibilities include: 
● Assisting classroom and special education teachers with the development of Behavior Intervention Plans 

(BIPs) and Functional Behavior Assessments (FBAs) 
● Assisting sta  with the creation and implementation of school compliance systems 
● Supporting colleagues with the completion of necessary meeting materials (evaluations, draft IEPs) in a 

timely manner 
 
Quali cations  include: 
● At least two years of lead teaching or co-teaching as a special education teacher 
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● A high level of understanding with respect to compliance and expectations for IDEA, Section 504 of the 
Rehabilitation Act, and all other federal and local regulations and policies around specialized education 
services 

 

How does the Special Education Coordinator job description support Truth in ful lling its 
mission? 
Truth’s mission is to empower  all  of its students to transform the world, to graduate ready for success in 
all areas of life, to serve as active agents in the construction of peace, and to be con dent with who they 
are, what they want, and where they are going.  The Special Education Coordinator is fundamental to 
ful lling this mission and to ensuring its inclusivity. Truth’s academic model and daily schedule are 
unique from many other schools because that they call for students to engage in extended, self-directed 
work blocks on a regular basis and for 11th and 12th grade students to participate in professional 
internships aligned to career interest.  Truth’s job description thus calls not only for someone with 
strong experience and expertise with federal and local regulations for providing an education in the least 
restrictive environment, but also a solutions-oriented Special Education Coordinator that sees   Truth’s 
“ non-traditional approach not as an obstacle but rather as an opportunity to be innovative and to even 
better serve students with disabilities. ” 

 

While Truth will not have an Enterprise Coordinator until year two, as the school grows this role will be critical 
to the success of the micro-economy enterprise program.  A summarized version of the job description and 
how it will support Truth in ful lling its mission is below, and the full description can be found in the 
appendix. 

3. The Sojourner Truth School is seeking an entrepreneurial, solutions-oriented leader with project 
management experience to serve as the school’s Enterprise Coordinator.   The Enterprise Coordinator 
will report directly to the Director of Operations, and will have primary responsibility for planning, 
organizing, managing, and leading the middle school Enterprise Program.  This Program is designed to engage 
every middle school student with meaningful work that connects in-class lesson to real-world work in an 
on-site, public-facing business enterprise.  In Truth’s early years of operation this will be an urban farm and 
farmer’s market, but as the school grows it may add grow to include additional enterprises (such as a bicycle 
maintenance shop, apiary, or other).  The full job description for the Enterprise Coordinator position can be found 
in the appendix. 

Additional  Project Management  responsibilities will include: 
●Working within a budget to design, construct, and maintain an urban farm in compliance with all local 

regulations 
● Facilitating (with support from teachers) hands-on work sessions for students 
●Organizing participation in a farmer’s market (and managing any necessary compliance with vendor 

regulations) 
 
Additional  Academic Alignment  responsibilities will include: 
● Providing diverse opportunities for student engagement (business accounting, plant science, creative 

design work, website management, creation of marketing material, as well as hands-on farmwork and 
more)  
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● Planning with the Principal, instructional Coach, and Teachers to align student activities to relevant 
academic skills 

 
Quali cations  include: 
●Motivated by the mission to set a national model for a high-quality, urban public Montessori secondary 

school; 
● Experience with agricultural science and farming; 
●Training, or willingness to seek training, in the Montessori method and its application in the classroom 

and/or as an administrator 
 

How does the Enterprise Coordinator job description support Truth in ful lling its mission? 
Truth’s mission is to graduate students that are ready for success not only in college but also in “ career ” 
and “ life .”  The Enterprise Coordinator job description calls for someone ready to provide 
opportunities not only in hands-on urban farm work but also broadly relevant practical career and life 
skills such as  accounting, creative design work, website management,  and  marketing .  Further, the mission 
states that Truth seeks to graduate students that “ can walk into any space, find their place, and make a 
powerful contribution ” and to provide students with an environment “ deliberately designed to enable 
student engagement in meaningful, authentic work .”  The Enterprise Coordinator job description 
explicitly seeks someone ready to not only build community and positive participation from all students, 
but someone prepared to plan with instructional sta  to ensure alignment between skills that students 
are practicing in the classroom and their real-life applications in a practical farm and business setting. 

 

Processes for identifying and hiring the remaining key personnel 

Existing team members are being given the opportunity to apply for each of the available key personnel roles, 
and Truth will also invest in a partnership with WorkMonger™ to identify and recruit additional top 
candidates. Each open position will also be posted and 
advertised on sites such as idealist.org, indeed.com, and 
craigslist.com. 

Truth aims to employ the key Montessori principles of 
extended and self-directed work blocks, meaningful work 
with real-life application, and the deliberate design of 
learning environment as the means to promote development 
of Truth’s four core values, and thus to breathe life into its 
mission of empowering students to transform the world. 
This goal is an ambitious one, and Truth acknowledges that 
excellent leadership will be necessary in order to ful ll it.   Being a successful leader at Truth will require a 
resolute belief in the power of a personalized and competency-based education, rm conviction that 
the Montessori method is not at odds with a data-driven and data-informed approach, and the 
ability to inspire colleagues towards a progressive vision that thinks beyond the constraints of 
traditional schooling.   
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Each job description includes language connected to these beliefs and abilities, and candidates that move 
beyond initial screens and interviews will participate in performance tasks with direct relevance and application 
to the work.  Principal candidates, for example, participated in Academic Design Committee meetings, 
reviewed and provided feedback on the competency framework and student goal-setting routines, and drafted 
outlines for teacher professional development units.  Director of Operations candidates are being given sample 
student enrollment docs and sta�ng charts and then asked to draft recruitment plans and sample master 
schedules.  Director of Operations candidates are also meeting a panel of Truth parents in order to demonstrate 
their ability to communicate e ectively with potential families.  Candidates for the Special Education 
Coordinator position will be given a set of sample IEPs, a list of special education teachers, and a sample of 
Truth’s master schedule and will then be asked to create caseloads and adjust schedules in order to most 
e ectively and appropriately meet IEP expectations for requisite hours and subject assistance.  
 
Planning Year 

The table below indicates the calendar of activities, including who will be responsible for what, during the 
planning year: 

The Sojourner Truth School Planning Year Calendar 

Category  Task  Lead 
Target date for 
completion 

       

Academics and Instruction 

Academic Program  Develop PD plan for pre-service weeks  Executive Director  2019-5 

Academic Program 

Create info manual with goals and expectations 
for Truth's Deep-Dive Learning Cycle  Executive Director  2019-6 

Academic Program  Design Truth weekly lesson plan template  Principal  2019-7 

Academic Program 

Continue re ning established 6th and 7th grade 
curriculum for all courses; Begin work on any 
not-yet-established unit plans and passion 
project frames  Executive Director  2019-7 

Academic Program 

Extend the current version of the Truth 
Competency Framework to go from level 3 to 
13  Executive Director  2019-7 

Academic Program 

Focus groups for revision of Truth Competency 
Framework ( eld test with student work, 
consult with community members regarding 
expectations for core value skills)  Principal  2019-8 

Academic Program  Finalize overarching unit themes for year 1  Executive Director  2019-8 

Academic Program 

Divide up the PMF and identify accountable 
individuals for each part  Executive Director  2019-8 

Academic Program  Finalize selection of year 1 enterprises  Executive Director  2019-9 

Academic Program 

Full draft of Truth’s attendance and discipline 
policies  Principal  2019-9 
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Academic Program 

Prep for all aspects of Year 1 summer bridge 
program for students new to Montessori  Principal  2019-10 

Academic Program  Design Truth unit plan template  Principal  2019-10 

Academic Program  Develop system for ongoing PLC PD  Executive Director  2019-10 

Academic Program 

Develop culture development and onboarding 
plans for sta , plan for sta  orientation  Executive Director  2019-10 

Academic Program 

Finalize instructional coaching cycle systems 
and expectations  Executive Director  2019-11 

Academic Program 

Finalize teacher walk-thru (constructive 
feedback) docs for Pod-time and session-time  Principal  2019-11 

Academic Program  Finalize progress report and report card format  Executive Director  2019-12 

Academic Program 

Finalized articulation of Truth’s attendance and 
discipline policies  Executive Director  2019-12 

Academic Program 

Finalize all scopes, sequences, unit plans, weekly 
objectives, assessments, resource banks, and 
passion project frames  Executive Director  2020-1 

Academic Program 

Prepare for parent sessions on "An 
Introduction to Montessori"  Instructional Coach  2020-1 

Academic Program  Develop unit plans for ongoing PLC PD  Principal  2020-1 

Academic Program  Finalize teacher evaluation rubrics and systems  Executive Director  2020-2 

Academic Program 

Finalize grading policy (including its direct 
relationship to the Competency Framework)  Principal  2020-2 

Academic Program  Articulation of all promotion policies  Executive Director  2020-3 

Academic Program 

Finalize expectations for BOY Family 
Goal-Setting Meetings  Executive Director  2020-3 

Academic Program 

Deep-dive learning projects for 7th and 8th 
grade Humanities and STEM classes  Principal  2020-3 

Academic Program 

Finalize procedures and routines for Pod-time, 
Session-time, transitions  Principal  2020-3 

Academic Program  Finalize Year 1 Competency Framework  Principal  2020-4 

Academic Program 

All unit plans, modules, online assessments, and 
passion project frames are loaded into the 
student platform (ex: Summit Learning)  Principal  2020-4 

Academic Program  Finalize year 1 master schedule 
Director of 
Operations  2020-5 

Academic Program 

Select and purchase intervention software 
(i-Ready, Read 180, other)  Instructional Coach  2020-5 

Academic Program 

Finalize testing plan: ACCESS, i-Ready, 
NWEA MAP, in-house interims, PARCC 

Director of 
Operations  2020-5 

Academic Program 

Training for intervention teachers (Read 180, 
other)  Instructional Coach  2020-6 

Academic Program  Finalize plan for student orientation  Principal  2020-6 
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Academic Program 

Implement Summer Bridge for students new to 
Montessori  Principal  2020-7 

Academic Program 

Hold Family Goal-Setting Meetings with 100% 
of enrolled students  Principal  2020-8 

Academic Program 

Hold rst in a series of parent sessions on "An 
Introduction to Montessori"  Instructional Coach  2020-8 

Academic Program  Implement PD for pre-service weeks  Principal  2020-8 

Assessments 

Develop one sample PARCC-aligned and 
school-created interim for Math and ELA at 
grade 6 and grade 7  Principal  2020-2 

Assessments  Develop BOY Student Surveys  Executive Director  2020-3 

Assessments  Develop BOY Parent Surveys  Executive Director  2020-3 

Assessments  Contract with NWEA MAP for SY2020-2021 
Director of 
Operations  2020-6 

Assessments 
Prepare administration of BOY NWEA MAP 
assessments 

Director of 
Operations  2020-7 

Assessments  Prepare administration of BOY Student Surveys 
Director of 
Operations  2020-7 

Assessments  Prepare administration of BOY Parent Surveys 
Director of 
Operations  2020-7 

       

Governance 

Board of Trustees  Formal analysis of gaps in the Board  Board  2019-3 

Board of Trustees  Create Board-speci c goals  Board  2019-7 

Board of Trustees  Create and formalize planning year school goals  Board  2019-7 

Board of Trustees 
Finalize and implement budget controls and 

nance policies  Board  2019-7 

       

Recruitment and Enrollment 

Enrollment 
Communication with PCS and DCPS 
elementary school counselors  Executive Director  2019-3 

Enrollment  Create recruitment and enrollment database 
Director of 
Operations  2019-5 

Enrollment 
Regular attendance at ANC and community 
events  Executive Director  2019-5 

Enrollment 
Meet with Ward 5 ANCs and education 
committees  Executive Director  2019-6 

Enrollment  Prep for open houses 
Director of 
Operations  2019-8 

Enrollment 
Personal interactions on-site at elementary 
schools  Executive Director  2019-9 
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Enrollment  Promotional and marketing materials 
Director of 
Operations  2019-9 

Enrollment 
Prep for e�cient assembly line system at 
recruitment and enrollment events 

Director of 
Operations  2019-9 

Enrollment 
Middle School Fair presentations at 
elementary schools  Principal  2019-10 

Enrollment 
Direct communication with elementary school 
leaders  Executive Director  2019-10 

Enrollment  Begin holding open houses  Executive Director  2019-11 

Enrollment  DC Edfest 
Director of 
Operations  2019-12 

Enrollment 
Get 120 students to put Truth as #1 on 
myschooldc.org 

Director of 
Operations  2020-1 

Enrollment 

Put together enrollment forms package for 
parents who are enrolling students, including 
health and immunization forms, eld trip 
form, photo/video consent; include requests 
for transcripts and medical records/medical 
needs, SPED records, DC one card, and packet 
to explain what parents will need to bring to 
school on the rst day (i.e. medical 
authorization forms, meds, etc.) 

Director of 
Operations  2020-1 

Enrollment 
Continue holding open houses and 
enrollment events 

Director of 
Operations  2020-1 to 2020-8 

       

Facilities and Operations 

Facilities 
Continue work with Building Hope on 
identi cation of possible facilities  Executive Director  2019-3 

Operations 
Background checks performed of Board 
members w/ DCPCSB  Executive Director  2019-5 

Operations  Gmail and google apps set up  Executive Director  2019-5 

Operations 
Secure long-term commitment for pro bono 
legal services  Executive Director  2019-5 

Operations  School Pro le for My School DC  Executive Director  2019-5 

Operations  Website redesign  Executive Director  2019-5 

Operations  Set up bank account  Executive Director  2019-5 

Operations 
Bid out and hire a rm for accounting 
(Building Hope)  Executive Director  2019-5 

Operations 

Create general school visit plan with list and 
calendar of schools to visit during the planning 
year  Executive Director  2019-5 

Operations 
Finalize HR contracting with Building Hope, 
including all procedures for onboarding  Executive Director  2019-6 

Facilities  Finalize a facility  Executive Director  2019-7 
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Operations 

Update DC Tax, 501(c)3, and other 
incorporation paperwork to re�ect changes in 
address  Executive Director  2019-7 

Operations  Visit schools to view BOY orientations  Principal  2019-8 

Operations 

Select, buy, and plan implementation for 
system to communicate (texts and emails) with 
families 

Director of 
Operations  2019-8 

Facilities  Begin renovations  Executive Director  2019-8 

Operations 
Research and begin deliberation on food 
vendors 

Director of 
Operations  2019-9 

Operations 
Engage with Health Department for an on-site 
nurse 

Director of 
Operations  2019-9 

Operations 

Create protocols for social work issues, grief 
policies (Loss of student, family member, local 
tragedy, etc.), mandatory reporting, Develop 
School Safety Plan- re, earthquake, tornado, 
emg response, security, access 

Director of 
Operations  2019-10 

Facilities 
Begin work to prepare the necessary 
technology access 

Director of 
Operations  2019-10 

Operations 
Create procedure to inform families of 
acceptance and enrollment 

Director of 
Operations  2019-11 

Operations 

Draft of sta  handbook (including process for 
teachers to request time o  and plan for 
covering classes when teachers take time o , 
leave calendar, sick policy, process/policy for 
when teachers lose or break school owned 
computers, process for sta  to request going to 
conferences and/or PD and/or buy 
things/materials/resources, include a signature 
page for sta  to acknowledge that they 
understand and will abide, list of 
responsibilities for all sta , media release for 
photos and videos taken of sta ) 

Director of 
Operations  2019-11 

Operations 
Finalize decisions on LMS (SummitLearning, 
Google, Canvas, others)  Executive Director  2019-12 

Operations  Finalize decision on SIS  Executive Director  2019-12 

Operations 

Finalize school calendar, include all testing, 
include parent teacher conferences, include 
snow contingencies, post on website, submit 
to DCPCSB (also watch out for summer 
program timeline) also include teacher start 
date 

Director of 
Operations  2020-1 

Operations  Contract for an LMS  Executive Director  2020-1 

Operations  Purchase SIS  Executive Director  2020-1 

Operations 

Begin facilities and organizational planning for 
this summer’s Bridge program for incoming 
students 

Director of 
Operations  2020-1 
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Operations 

Complete Truth’s Financial Controls Manual 
(with support from  Building Hope  and Truth’s 
Finance Committee)  Board Chair  2020-1 

Facilities 

Only if a full-service lease is not obtained: 
Finalize contracts for facilities maintenance 
(management, custodial, grounds, waste 
management, security)  Executive Director  2020-1 

Facilities  Select and purchase necessary furniture 
Director of 
Operations  2020-2 

Operations  Finalize sta  handbook 
Director of 
Operations  2020-2 

Operations  Finalize and contract with food vendor 
Director of 
Operations  2020-2 

Operations 

Integrate all technical systems together as 
much as possible (LMS, SIS, programmatic 
interventions such as i-Ready) 

Director of 
Operations  2020-2 

Operations 
Get quotes on school insurance and purchase 
multiple required types of insurance  Executive Director  2020-3 

Operations 
Select type of computers and order computers 
and carts for students and sta  

Director of 
Operations  2020-3 

Operations 

Finalize decisions and policies regarding 
transportation for kids (to and from metro), 
DC One cards, Safe Passages, Safe Routes 

Director of 
Operations  2020-3 

Operations 
Order copy machines, have them installed 
AND get a service agreement set up 

Director of 
Operations  2020-4 

Operations 

Finalize plans for 1st semester extracurriculars, 
after-school schedule, teachers, pay, 
after-school policies for students, dismissal 
guidelines 

Director of 
Operations  2020-4 

Facilities  Renovations completed  Executive Director  2020-4 

Facilities  Space set up for instruction 
Director of 
Operations  2020-5 

Facilities 
Field test of all equipment, materials, and 
technology 

Director of 
Operations  2020-5 

Operations 
Ensure operational readiness (and family 
communication) for Summer Bridge  

Director of 
Operations  2020-6 

Operations 
Conduct family home visits to all enrolling 
students  Executive Director  2020-8 

OSSE 
Submit application for competency-based 
credit waiver (relevant to high school only)  Executive Director  2021-4 

Fundraising  Continue active pursuit of grants  Executive Director  2019-3 

Fundraising  Walton Application  Executive Director  2019-3 

Fundraising 
Continue building relationships with funders, 
make and submit pitch decks  Executive Director  2019-3 

Fundraising  Apply for Title Vb money from OSSE  Executive Director  2019-5 
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Legislation 
Continue advocacy towards development of a 
public Montessori feeder pattern  Executive Director  2019-5 

       

Sta ng 

Talent 

Full press on recruitment and hiring for key 
leadership positions (engagement with 
WorkMonger)  Executive Director  2019-5 

Talent  Principal o er written, extended, accepted  Executive Director  2019-6 

Talent  Onboard Principal  Executive Director  2019-6 

Talent 
Director of Operations o er written, extended, 
accepted  Executive Director  2019-6 

Talent  Onboard Director of Operations  Executive Director  2019-6 

Talent 
Teacher recruitment, selection, and hiring 
process nalized  Executive Director  2019-8 

Talent 
Put teachers through selection process and hire 
teachers  Principal  2019-12 

Talent 
Work with Urban Teachers to select UT aides (if 
possible)  Executive Director  2020-1 

Talent 
Special Education Coordinator o er written, 
extended, accepted  Executive Director  2020-2 

Talent 
Ensure team is sta ed for a successful Summer 
Bridge program  Executive Director  2020-4 

Talent  All Year 1 sta  hired and onboarded  Executive Director  2020-5 

Talent  Onboard Special Education Coordinator  Executive Director  2020-5 

Talent  Background checks on all sta  members  Executive Director  2020-6 

Talent 
Full-time Enterprise Director o er written, 
extended, accepted for SY2021-2022  Executive Director  2020-12 

Figure 44:  This table indicates Truth’s timeline for planning year activities, organized by the following categories: (1) Academics and 
Instruction, (2) Governance, (3) Recruitment and Enrollment, (4) Facilities and Operations, and (5) Staffing 

Anticipated challenges of starting a new school 

The Montessori Census, which was launched in 2013 as a collaboration between the National Center for 
Montessori in the Public Sector and the Center for Research on Developmental Education, lists fewer than 80 
public Montessori secondary schools in the United States, compared to over 500  public Montessori 
elementary schools ( www.montessoricensus.org ).  With over 3,800 children on waitlists for DC’s public 
Montessori elementary schools, it is clear that Montessori programs for the primary and elementary years 
remain very popular.  The Association Montessori Internationale (AMI) and the North American Montessori 
Teachers’ Association (NAMTA), meanwhile, have each made priorities of increasing public access to 
Montessori and also re ning best practices and approaches for adolescent Montessori programs, and the 
District’s only public Montessori middle school (Capitol Hill Montessori at Logan) signi cantly outcompetes 
other District public middle schools on both PARCC ELA and Math.  Nevertheless, Truth’s founding team 
anticipates skepticism around the potential for a public Montessori middle and high school to be successful.  In 
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order to build con dence in Truth’s model, the team will continue to use evidence-based research and examples 
to demonstrate the e�cacy of Montessori principles such as personalized instruction, attention to 
self-direction and self-regulation, and student agency with respect to deep-dive learning projects with urban 
middle and high school students. 

Other challenges will be promoting Truth as an option to families unfamiliar with Montessori as an approach, 
and to those that think a student can only be successful in Montessori if he or she enrolled as a student in the 
early primary years.  One of Truth’s fundamental aims is to increase access to Montessori education for 
all families across the District - regardless of prior experience - and it is a deep conviction of the 
founding team that Truth’s approach will be successful and transformative for any and all middle 
and high school students in DC, including those most under-resourced and vulnerable.   In order to 
acculturate students to the Montessori Method and to Truth’s expectations and routines around self-direction 
and extended, multi-age work blocks, students will all be expected to engage in summer bridge program 
designed to prepare and support them ( see more on the summer bridge program in Part B: Education Plan ). 
The 6th grade cohort will contain the largest percentage of students new to Montessori, and this group will 
receive targeted support workshops throughout the year during Pod-time. 

The role of teachers at Truth will be di erent from that at traditional schools, and so e ective recruitment and 
training will be additional challenges.  Teachers at Truth will not only need to be data-driven experts of 
instruction during subject-speci c class sessions, but also skilled 
coaches and mentors of personalized learning during Pod-time. 
Truth will bene t from the recruitment of teachers that have 
track records of success with personalized and 
competency-based learning, but even more importantly, the 
recruitment and hiring of individuals with growth-mindsets 
around teacher role and rm beliefs around the positive power 
of developing student agency. 

The procurement of an ideal facility will also present 
challenges, and Truth stands prepared to make concessions where needed for practical reasons.  Students at 
Truth will spend time not only in class sessions but also in multi-age and extended learning time blocks of 
around forty students, and so spaces that can accommodate both will be ideal.  By year three, students will 
engage in public-facing microeconomy enterprises that will require unique use of space as well.  Usable 
green-space (or outdoor space for vertical gardens) will be necessary if Truth is to have an urban farm, for 
example.  More speci cs regarding facilities are detailed in Part D: Financial Plan. 

 

PART 2: Sta ng Plan 
 

Sta ng Levels 

Sta�ng levels have been developed to best support e ective implementation of the Montessori principles of 
extended, self-directed work blocks, meaningful work with real life application, and the deliberate design of 
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learning environment.  Middle school students will be organized into Pods for their extended self-directed 
work blocks each day.  Pods will be comprised of three Advisory groups each, and each Advisory will have one 
teacher-mentor and 13 students.  Pods will thus have 40 or few students and at least 3 teacher-mentors.  To 
provide optimal support for special education students and English language learning students, SPED and ESL 
teachers will provide �exible individual and small-group support throughout Pod-time and will not be 
responsible for leading Advisory cohorts.  SPED and ESL teachers will co-teach with non-SPED and non-ESL 
teachers during session time. 

In development of the sta�ng model, particular attention was given to: 

● Maintaining a student support team capable of supporting with unique instructional and 
self-development needs that will arise from Truth’s emphasis on self-direction; even in year one, 
Truth will maintain at least one guidance counselor per 100 students, and at capacity will have an 
additional social worker per 100 students (not including social workers in residence from 
organizations like Mary’s Center); for every year after year one, Truth will maintain a ratio of at least 
one support team sta  per 25 students 

● Ensuring an on-sta  instructional coach to support teachers as they learn to use the learning 
platform, adjust to our project-based learning cycles and competency framework, and in their 
development as mentors during Pod-time 

● Keeping an overall student: teacher ratio of as close to 10:1 as possible 

A description of key sta�ng ratios over the rst 10 years of operation is detailed below: 

Sta ng Ratios 

Year 1: 
20-21 

Year 2: 
21-22 

Year 3: 
22-23 

Year 4: 
23-24 

Year 5: 
24-25 

Year 6: 
25-26 

Year 7: 
26-27 

Year 8: 
27-28 

Year 9: 
28-29 

Year 10: 
29-30 

Student: Sta   5.8  5.7  6.3  6.2  6.1  6.1  6.1  5.9  5.9  5.9 

Student: 
Teacher  14.5  13.1  14.1  13.1  14.0  13.5  13.3  12.6  12.7  12.7 

Student: 
Support Team  29.1  20.8  21.6  20.3  19.4  20.3  19.9  19.7  19.0  18.6 

FIGURE 45:  Breakdown of Truth’s student:staff, student:teacher, and student:support team ratios across its first 10 years of staffing; 
“teacher” here refers only to classroom teachers and not to co-teachers, aides, ESL, or SPED staff; “support team” refers to guidance 

counselors, social workers, Dharma Yoga DC residents, classroom aides, SPED teachers, and ESL teachers 

Truth’s overall sta�ng plan for the planning year and its rst 10 years of operation can be found in table 46 
( *Please note that this plan is Truth’s most conservative version, and assumes $0 total philanthropic 
funds during year one.  Please see additional Budget Workbooks in the appendix for alternative 
sta ng models that account for at least some of the many grants for which Truth will be eligible - 
EdForward, Walton, CityBridge, and Cafritz, for example.   In the following table, the initial number 
indicates the most conservative plan, and the number in parentheses represents the plan if Truth is able to 
procure some of the above grant funds): 
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The Sojourner Truth School Sta ng Plan 

 
Planning 

Year 
2019-2020 

Year 1: 
2020-2021 

Year 2: 
2021-2022 

Year 3: 
2022-2023 

Year 4: 
2023-2024 

Year 5: 
2024-2025 

Year 6: 
2025-2026 

Year 7: 
2026-2027 

Year 8: 
2027-2028 

Year 9: 
2028-2029 

Year  10 : 
2029-2030 

Grades  N/A  6-7  6-9  6-10  6-11  6-12  6-12  6-12  6-12  6-12  6-12 

MS students  N/A  80  162  242  276  285  289  288  289  293  293 

HS students  N/A  0  15  39  110  199  279  349  380  391  395 

Total 
Enrollment  N/A  80  177  281  386  484  568  637  669  684  688 

School Leadership 

Executive 
Director  1  1  1  1  1  1  1  1  1  1  1 

Director of 
Operations 

0  
(1)  1  1  1  1  1  1  1  1  1  1 

Principal  1  1  1  1  1  2  2  2  2  2  2 

Assistant 
Principal  0  0  0  0  1  1  2  2  2  2  2 

Dean of Students  0  0  0  1  1  1  2  2  2  2  2 

SPED 
Coordinator  0  1  1  1  1  1  1  1  1  1  1  

Enterprise 
Coordinator  0  0  1  1  1  2  2  2  2  2  2 

Instructional 
Coach  0 

0.5  
(1)  1  1  1  2  2  2  2  2  2 

Instructional Sta  

SPED Teacher  0 
0.5  
(1)  2  5  7  9  10  10  11  11  11 

MS STEM 
Teacher  0  2  4  6  8  8  9  9  9  9  9 

MS Humanities 
Teacher  0  2  4  6  8  8  9  9  9  9  9 

HS Math 
Teacher  0  0  0  0  1  2  3  4  5  5  5 

HS Science 
Teacher  0  0  1  1  1  2  3  4  5  5  5 

HS Social 
Studies Teacher  0  0  1  1  1  2  3  4  5  5  5 

HS ELA Teacher  0  0  0  0  1  2  3  4  5  5  5 

ESL Teacher  0  0  1  1  1  2  2  2  2  2  2 

MS Art Teacher  0  0.5  1  2  2  2  2  2  2  2  2 
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MS/HS Spanish 
Teacher  0  0  0.5  0.5  1  2  2  3  3  4  4 

MS Music 
Teacher  0  0  1  2  2  2  2  2  2  2  2 

MS P.E. Teacher  0  1  1  2  2  2  2  2  2  2  2 

HS Art Teacher  0  0  0  0  1  1  1  2  2  2  2 

HS Music 
Teacher  0  0  0  0  1  1  1  1  2  2  2 

HS P.E. Teacher  0  0  0  0  1  1  2  2  2  2  2 

Urban Teacher 
Fellow  0 

0 
(1)  1  1  2  2  3  4  5  5  6 

Student Support Sta  

Social Worker  0  0  1  1  2  3  4  6  6  7  7 

Guidance 
Counselor  0  1  2  3  4  5  5  6  6  7  7 

School 
Psychologist  0 

0 
(0.5)  0  0  1  1  1  1  1  1  1 

Dharma Yoga 
DC Support  0 

0.25 
(0.5)  0.5  1  1  2  2  2  2  2  2 

Operational Support 

O�ce Manager  0  0  0  1  1  2  2  2  2  2  2 

O�ce Aide  0  1  1  1  1  1  1  2  2  2  2 

Food Service 
Operations Aide  0 

0 
(1)  1  1  1  2  2  2  3  3  3 

On-site 
substitute 
teacher  0 

0 
(0.5)  1  1  2  2  3  3  4  4  4 

IT Coordinator  0  0  0  1  1  1  1  1  1  1  1 

IT Tech Support  0  1  1  0.5  1  1  2  2  2  2  2 

Figure 46:  Truth’s projected staffing plan for years 0-10; as a note, there is no designated role for food services in the above model, as 
Truth plans to contract directly with a service that will include staff (although Truth will be prepared to supplement that with assigned 

duties to some of the operational support listed above) 
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Figure 47:  Truth’s projected staffing by category from the planning year through 2030 

General job descriptions 

Speci c and comprehensive job descriptions for key positions at Truth can be found in the appendix.  Relevant 
details from each job description with respect to how it will support the mission are indicated below. 

●The job description for  Dean of Students  will support Truth in ful lling its mission because it calls for a 
Dean that can promote a positive and restorative culture throughout the school so that all students are able 
to “ serve as active agents in the construction of peace .” The Dean of Students will not only be the sta  lead 
for restorative practices, but will also organize and train a cadre of student mediators with capacity not only 
to mediate con�icts between peers but also to de-escalate when appropriate, both inside and outside of 
school. 

●The job descriptions for  Middle School  and  High School Teachers  will support Truth in ful lling its 
mission because they call for teachers motivated by the opportunity to expand their in�uence and the role 
of teacher to that of a learning mentor who guides students through goal-setting, the creation of learning 
plans, and re�ection in order to build independence and agency.  This directly supports mission’s goal for 
students to “ know who they are, what they want, and where they are going .” 

●The job description for  SPED  and  ESL teachers  will support Truth in ful lling its mission because they 
call for individuals inspired and excited by Truth’s non-traditional bell schedule and extended, self-directed 
work blocks, and the potential that these innovations have to provide improved opportunities to serve 
students with disabilities or language needs. Truth’s mission is to empower all  “students to transform the 
world ” and to “ graduate ready for success   in college, career, and life, ” and the job description explicitly calls 
for candidates that believe in the potential for all students - regardless of English language pro ciency or 
disability - to be successful.   

●The job description for  Urban Teacher Fellows  will support Truth in ful lling its mission because by 
calling for Fellows that are seeking a non-traditional approach and interested in innovations around the 
role of the teacher in the classroom.  Further, it will explicitly state that Truth is seeking Fellows interested 
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in pursuing training in Montessori education, as the mission states that Truth will achieve its vision 
“ through a Montessori education .” 

●The job description for  IT Coordinator  will support Truth in ful lling its mission because it will call for a 
solutions-oriented individual with the expertise and experience necessary to managing the infrastructure 
for a high-functioning 1:1 device to student environment.  This will help Truth realize its mission to build 
“ a learning environment deliberately designed to enable student engagement in meaningful, authentic work,” 
both during class sessions and extended, self-directed work blocks.  

●The job descriptions for  Guidance Counselor,   Social Worker,  and  School Psychologist  will support 
Truth in ful lling its mission because they will call for candidates ready to collaborate with colleagues 
(counselors, social workers, administration, teachers, and Dharma yoga DC residents) to ensure that 
social-emotional learning is a key part of every student’s experience at Truth - both through explicit SEL 
lessons and also because it is embedded in regular instructional and community practice.  This directly 
supports Truth’s mission to graduate students that “ can walk into any space, find their place, and make a 
powerful contribution ,” and to “ foster a close-knit community”  where students “ practice stewardship .”  The 
guidance counselor job description also speci cally calls for individuals with expertise or capacity to 
support students and families with counseling around preparedness for high school and college, which 
directly supports Truth’s mission to graduate students “ ready for success in college .”  

●The job description for  Dharma Yoga DC residents  will support Truth in ful lling its mission because it 
will call for residents that are experienced with community building, restorative justice, and the facilitation 
of both physical yoga and mindfulness practices.  This description directly supports Truth’s mission to 
empower students as “ active agents in the construction of peace ,” and to “ foster a close-knit community where 
students pursue justice and practice stewardship.” 

 

Teacher Quality 

Truth is working with international, national, and local Montessori associations such as Loyola University’s 
Washington Montessori Institute (WMI), Association Montessori Internationale (AMI), the North American 
Montessori Teachers’ Association (NAMTA), the National 
Center for Montessori in the Public Sector (NCMPS), the 
Montessori Public Policy Initiative (MPPI), and the DC 
Montessori Coalition to create local adolescent training 
programs and a built-in pipeline for teachers to earn Adolescent 
Program diplomas and implement their practices at Truth.  The 
goal is for all teachers at Truth to be fully trained with AMI 
accreditation (or be in a program to earn it) when the school is 
operating at capacity in 2028-29.  At present, there is no such 
thing as an AMI Adolescent Diploma, but AMI is establishing 
its criteria and training program and anticipates being able to o er one by 2020.  For the time being, all 
AMI-certi ed Montessori diplomas are for primary, lower elementary, or upper elementary. 
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There is growing prominence of competency-based education around the nation, and an increased recognition 
of its advantages (Marzano, 2017).  With a personalized and competency-based approach, for example, students 
can move on to more advanced skills and content when they are personally ready, they can have direct input 
into how they learn and the topics covered, and an instructional focus is taken away from a student’s 
grade-level and instead put on her or his mastery level.  As with other districts and schools around the country, 
many in DC are acknowledging the potential for competency-based learning.  OSSE has begun o ering 
Carnegie unit waivers to schools that demonstrate strong instruction and high learning expectations via a 
competency-based approach, and schools have taken advantage of this new policy and experienced positive 
achievement results results.  Truth seeks to build recognition as having DC’s most personalized 
competency-based model, and aims to attract sta  that is interested in being on the cutting edge of this 
transformative education movement. 

One of the sta�ng challenges previously acknowledged relates to the expanded role of teachers at Truth as 
compared to traditional schools.  Teachers at Truth will need to not only be data-driven subject experts, but 
also skilled coaches and mentors of personalized learning and capable facilitators of competency-based 
education. To this end, Truth has partnered with Urban Teachers, a teacher preparatory program with a record 
of success and a mission to combat racial and socioeconomic inequality.  Truth will work with Urban Teachers 
to ensure that there is at least one Urban Teacher fellow on sta  for every 40 middle school students.  This will 
create an opportunity to grow skilled teachers from within the Truth organization, as these fellows transition 
from aide positions to full-time teacher positions in their second year with Urban Teachers. 

Selection criteria for sta  at Truth includes a growth mindset around the role of the teacher, a demonstrated 
ability to build positive relationships with students and families, a rm belief in the power of developing 
student agency, a philosophical alignment to Truth’s four core values, and the conviction that when students 
fully embody these core values they will actualize Truth’s mission and be empowered to transform the world. 
Prior experience and success with personalization and competency-based learning will be preferred but not 
required, as Truth plans to make best practices in these areas an ongoing professional development priority. 

Truth strongly agrees with Arne Duncan’s assertion that “teachers are the most important factor in a student’s 
school experience” (Duncan, 2018).  In light of this belief, and with the expanded expectations Truth has for 
the role of a teacher, a priority is being placed on making teacher salaries highly competitive with those in 
DCPS and any other District charter schools. 

● Average anticipated teacher salary in year 1  (sliding scale based on years experience and level of 
education): $65,000 

 

● Employees will have access to the following health bene ts options : 
○HMO plan funded at 100% for the employee and 90% for family members 
○Dental and Vision 
○Basic Life, Supplemental, Accidental Death and Dismemberment, and Short and Long Term 

Disability 
 

● Additional employee bene ts will include: 
○ 3% Retirement Plan Match 
○ 403(b) Plan 
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○ 457 Deferred Compensation Plan ( Would replace with a 459 plan) 
○Flexible Spending Account (Would add health saving account and childcare savings account) 
○DC Teacher Federal Credit Union 
○HUD Good Neighbor Next Door Program (50% o  list price for HUD properties) 
○Longevity Plus - Paid Family Vacation or Employer Assisted Housing Program 
○Laptop 

 

Professional Development Plan 

Like all other elements of the school’s design, Truth’s professional development (PD) systems have been 
backwards-planned from the mission and philosophy.  Informed by research on high-functioning and e ective 
professional learning communities (PLCs) by DuFour, Eaker, Many, and Mattos,  Truth’s PD systems seek 
to create a schoolwide PLC with a clear purpose, a collaborative culture of shared accountability, a 
results-orientation, a focus on learning, and a clear process for developing and implementing 
intervention strategies when students are not meeting goals and mastering the intended learning 
(DuFour, Eaker, Many, & Mattos, 2017).  

Truth is working with the Washington Montessori Institute (and also receiving guidance from the Cincinnati 
Montessori Secondary Teacher Education Program) to design a customized secondary training program to 
o er Montessori accreditation for all Truth teachers.  These trainings would begin in the summer and include 
both online and in-person touch-points from Loyola University sta  throughout the year, eventually resulting 
in a secondary Montessori diploma from the Association Montessori Internationale (AMI).  Funds have been 
put aside in the budget to support these trainings. 

Professional development will occur in a number of di erent formats over the course of the school year: 

Two weeks of pre-service PD days  prior to the beginning of the school year 
 

The goals of the pre-service week will be to unite sta  around a clear purpose and to set the foundation for 
shared accountability, results-orientation, and a focus on learning.  The team will collaborate to create a shared 
vision for what Truth will look, feel, and sound like when the mission is being successfully lived, and then 
begin to work backwards to identify the steps that will be necessary to promote this ideal outcome. These two 
weeks will also o er the opportunity for a series of diversity, equity, and inclusion sessions to begin what will be 
an ongoing process of increasing awareness of unconscious biases, intercultural awareness, and strategies for 
fostering an anti-racist and inclusive school environment for all. The Montessori Method and 
competency-based learning will be major focuses during this pre-service, along with an introduction to Truth’s 
Deep-Dive Learning Cycles and their importance, the di erentiation strategies necessary to most e ectively 
tailor Truth’s approach to support English language learners and students with IEPs, restorative justice, and 
community circles.  The introduction to restorative justice and community circles will focus not only on 
practices that teachers will implement with students in the classroom, but also to frame the systems that sta  at 
Truth will use when formally interacting with one another. 
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The workshop sessions around school vision will be planned and facilitated directly by Truth leadership.  The 
sessions focusing on diversity, equity, and inclusion will be planned and facilitated as a partnership between 
Truth leadership and an outside consultant partner such as  Pathways Educational Consultancy  or  228 
Accelerator .  Montessori Method PD will be facilitated by certi ed trainers from groups such as the National 
Center for Montessori in the Public Sector, the American Montessori Society, and the DC Montessori Teachr 
Residency.  Competency-based learning and competency framework workshops will be planned and facilitated 
by Truth leadership (and co-facilitated with coaches from Summit Learning   if Truth is utilizing the Summit 
Learning platform).  Workshops on best practices for personalization and for di erentiating for English 
language learners and students with disabilities will be planned and facilitated in partnership between Truth 
leadership and the DC Special Education Cooperative.  Restorative justice and community circle sessions will 
be facilitated by experienced trainers from Dharma Yoga DC. 
 

Ongoing, weekly PD sessions  
 

�͘ Weekly school-wide meeting  

Weekly, schoolwide meetings will serve as opportunities to extend development from the pre-service week in a 
series of multi-session PD units.  Topics will include Montessori adolescent philosophy, di erentiation for 
English language learners and students with IEPs, Truth’s Deep-Dive Learning Cycle, competency-based 
feedback and grading, data-driven instruction, and the teacher as a learning coach during extended work 
blocks. 

B.    Weekly grade-level meeting  

Weekly grade-level meetings will be an opportunity to focus on RTI and speci c student support strategies. 
Truth endorses the research-supported notion that structured protocols provide focused, goal-centered, and 
e�cient opportunities for teams to engage in active and respectful collaboration, and so protocols will regularly 
serve as tools for these sessions.  These weekly grade-level meetings will be facilitated in year one by the 
principal, in year two by the principal and the instructional coach in year two, and in year three by the 
principal, instructional coach, and assistant principal. 

C.    Bi-weekly department meetings 

One department meeting each week will be devoted to providing colleagues with critical feedback on 
Deep-Dive Learning Projects through a Montessori lens, and will employ a protocol such as the National 
School Reform Faculty (NSRF) Atlas protocol.  The other weekly meeting will focus on student work analysis 
and calibrating scores and expectations on the Truth Competency Framework.  This will serve the dual 
purposes of increasing teacher familiarization with the Framework and also identifying areas for student 
growth. In year one these department meetings will be facilitated by the instructional coach, but by year two 
will be co-facilitated between a department head and Truth leadership (principal, assistant principals, and 
instructional coaches). 
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D.    Monthly school-wide PD sessions  

These monthly sessions will serve as opportunities to routinize the celebration of collective and individual 
progress towards the school mission and share schoolwide data and analysis (with respect to competency levels, 
assessment results, and other updates).  They will also be the setting for maintaining diversity, equity, and 
inclusion as a consistent PD thread.  The topics from the pre-service weeks regarding unconscious biases, 
intercultural awareness, and strategies for fostering an inclusive community will spiral in an ongoing manner 
with monthly workshops during these meetings.  These sessions will also serve as a venue for sharing necessary 
schoolwide updates around assessments, emergency procedures, and other relevant policy updates.   

The rst session of the year will focus entirely on ensuring that sta  are familiar with Truth’s delivery model for 
SPED and English language learner (EL) services.  These would have been topics during the pre-service weeks, 
but the rst monthly school-wide PD will serve as a follow up for ensuring that sta  are familiar with: 

● Truth’s Child Find procedures and universal screening methods 
● Truth’s model for ensuring services in the least restrictive environment 

○ Push-in support during extended work blocks (Pod-time) 
○ Co-teaching support during content sessions 

● Legal requirements as outlined by IDEA and other local and federal regulations 
● Analyzing IEPs and understanding all goals, strategies, and required services (with emphasis on 

teacher responsibilities) 

These monthly meetings will later serve as opportunities for Truth’s leadership team to continue training 
teachers and sta  with any other changes or updates to special education policy and best practices. 

Depending on focus, monthly PD sessions will be facilitated by Truth leadership or a partner consultant such 
as  Pathways Educational Consultants ,  228 Accelerator,  the National Center for Montessori in the Public Sector, 
or the DC Special Education Cooperative. 

E.    Quarterly Full-day PD sessions 

These full-day PD opportunities will be devoted largely to the Montessori Method role of teacher as learning 
coach, and will include morning sessions on best practices for mentorship and facilitation of extended work 
blocks.  They will also provide signi cant time for teachers to prepare and provide speci c feedback to be 
shared with Advisory students and their families on progress reports.  This feedback will include speci c and 
unique commentary related to personal goals set during the family’s beginning of year goal-setting session, as 
well as general status updates with respect to Truth Competency Framework skills.  This feedback will serve as 
the foundation not only for upcoming student re�ection and goal-setting sessions, but also for student-let 
Parent-Teacher conferences. 

These quarterly, full-day PD sessions will be planned and facilitated mainly by Truth leaders and teachers. 
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Teacher Evaluation and Coaching 

The premise that strong teachers truly make a di erence in their students’ outcomes is widely accepted and 
supported by extensive research.  Studies from statewide tests in Tennessee, for example, show that students 
who had three consecutive years of the most e ective teachers scored, on average, 52 percentile points above 
those students who had three years of the least e ective teachers (Sanders and Rivers, 1996).  More recent 
research from Raj Chetty argues that one good teacher  "can increase the lifetime earning of an entire class by 
$250,000" (Chetty, Friedman, and Rocko , 2011).  Nevertheless, there is also considerable research that 
implies that traditional teacher evaluation systems - particularly when they come  without  ongoing and 
rubric-aligned coaching - are ine�cient and ine ective.  DuFour and Marzano have written that “Principal 
evaluation of teachers is a low-leverage strategy for improving schools, particularly in terms of the time it 
requires of principals” (2009).  Saphier and Durkin argue that extensive and traditional evaluation write-ups 
have low to medium leverage on in�uencing teaching practice (2016). 

In response, Truth will employ a system that is aligned to its institutional belief in personalization and that 
promotes ongoing teacher growth with a priority on coaching.  Truth will implement four closely linked and 
research-based strategies that seek to keep the focus on student  learning  rather than the assessment of  teaching 
(Marshall, 2013).  They will be introduced to sta  during the onboarding process, and because they are tied 
directly to Truth’s professional development plan they will be revisited in an ongoing manner throughout the 
year: 

● Mini-observations followed by honest, actionable, and timely (H-A-T) feedback 
● Curriculum unit planning with feedback 
● Data analysis with feedback 
● Rubric evaluation 

Mini-observations 

The principal, assistant principals, and instructional coaches will engage in frequent and unannounced 
classroom mini-observations, or “walk-thrus,” followed by honest, actional, and timely (H-A-T) feedback. 
Unannounced visits will allow for authentic snapshots of performance, allowing for real  opportunities for 
praise and also the targeting of growth areas for development.  Every teacher will receive at least ten informal 
mini-observations per year of at least 10 minutes.  Ten has been chosen with the aim of acknowledging the 
importance of a signi cant sample size in order to limit the probability of atypical events skewing perception, 
while also honoring the administrative challenges of time that visits and feedback sessions impose.  Feedback 
will be documented on a brief walk-thru form ( see appendix for example) , but in order to maintain a human 
and personal dimension will also be followed up with a face-to-face meeting in the teacher’s room when 
students are not present.  These debrief sessions should be approached with a degree of humility from the 
administrator, but are also the opportunity for crucial conversations around growth and the necessary next 
steps for improvement. 

Feedback on mini-observations should relate directly to the rubrics that will ultimately be used for evaluation, 
but should focus on just one to two speci c areas per visit.  In order to calibrate around expectations, 
administrative sta  will conduct a series of team walk-thrus in pairs followed by discussions of look-fors and 
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next steps, and then engage in practice debrief conversations.  Once this initial calibration has occurred, 
teachers will also be invited to engage in paired walk-thrus with administrators to engage and bene t from the 
same process, ultimately improving their own practice and capacity to provide meaningful feedback to 
interested colleagues.   

Curriculum unit planning 

Unit planning around both the development of and updates to Deep-Dive Learning Cycles and the Capacity 
Sessions between them will also be a major focus for feedback, and eventually factored into evaluation.  Truth’s 
educational model is built around the standards-aligned and core value-aligned Truth Competency 
Framework, and it is of fundamental importance that the content and skills actually being taught are fully 
aligned to this intended learning. 

Teachers will submit updated unit plans in the form of Understanding by Design (UbD) outlines and weekly 
lesson calendars, and instructional leaders will review and provide timely and actionable feedback on: (1) 
alignment to intended Competency Framework skills, (2) thoughtful di erentiation for students with IEPs 
and English language learners, (3) extensions for students in need of additional challenge, and (4) adherence to 
Truth’s Deep-Dive Learning Cycle progression and associated schoolwide themes and math and writing 
focuses. 

The weekly department PD sessions that focus on critical feedback towards Deep-Dive Learning Projects will 
also serve to support teacher development in this area. 

Data Analysis 

Just as the aforementioned work around curriculum and unit planning intends to be a safeguard that the 
content and skills being taught are fully aligned with the intended learning laid out in the Truth Competency 
Framework, rigorous analysis of data and action planning in response to that data are fundamental to ensuring 
that the identi ed content and skills are actually be learned.  The weekly PD sessions that focus on student 
work analysis, along with the team conversations and goal-setting that follow, will serve as additional support 
and guidance for teacher development in data analysis. 

The products on which teachers will receive feedback for data analysis include the goal-setting logs, re�ection 
logs, and data trackers for their Advisees, their tracking of their students with respect to high-leverage skills on 
the Truth Competency Framework, and evidence (planning docs and student work) that demonstrates 
responsive action to the needs indicated on the data trackers. 

Rubric Evaluation 

Truth will employ two di erent rubrics to evaluate teacher instructional practice.  To assess facilitation of 
content sessions, Truth will adopt the ve  Essential Practices  from DCPS’s  Impact Evaluation System.  This 
rubric has evolved from  Impact ’s initial  Teaching and Learning Framework  to put an increased emphasis on 
student products and evidence of learning rather than simple teacher action, and it is Truth’s belief that the 
rubric includes well-founded and well-articulated criteria for cultivating responsive classroom communities, 
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challenging students with rigorous content, leading purposeful lessons, maximizing student ownership of 
learning, and responding to evidence of learning.   

To assess facilitation of extended, personalized learning blocks, Truth is developing a set of essential practices 
speci c to coaching and monitoring during personalized learning time.  Practice domains will include 
structures and routines, community and culture, facilitation of student goal-setting and re�ection, and student 
design and implementation of appropriate learning pathways.  

Each teacher will receive two unannounced and formal rubric evaluations for content sessions and two 
unannounced and formal rubric evaluations for extended, personalized learning blocks per year.  Teachers will 
also receive an additional mid-year and end-of-year rubric evaluation related to additional contributions to the 
school community that are not accounted for yet in other elements of Truth’s evaluation system.  This rubric 
will include teacher support for initiatives such as restorative justice and Dharma Yoga mindfulness, extra 
e orts around interventions for student success, speci c supports for students with IEPs and English language 
learners, partnerships with families, and collaboration with colleagues. 

 

PART 3: Management and Internal Oversight 
 

Administrative Structure 

The Sojourner Truth School’s administrative structure has been designed to ensure alignment to the school 
mission, a sound instructional model and delity of implementation, and a safe institution with a 
growth-focused and inclusive community: 

 
Figure 48:  The above chart shows the planned organizational structure for Truth during year one.  Based on anticipated enrollment, 
the student to staff ratio in year one will be 5.8:1, the student to classroom teacher ratio will be 14.5:1, and the student to support team 
member ratio will be 29:1. 
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Figure 49:  The above chart shows the planned organizational structure for Truth during year two.  The anticipated student to staff 
ratio in year two will be 5.7:1 and the student to classroom teacher ratio will be 13.1:1, and the student to support team member ratio 
will be 20.8:1. 
 
 

 
Figure 50:  The above chart shows the planned organizational structure for Truth during year five.  The anticipated student to staff 
ratio in year two will be 6.1:1 and the student to teacher ratio will be 14.0:1, and the student to support team member ratio will be 
19.4:1. 
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Figure 51:  The above chart shows the planned organizational structure for Truth during year eight.  The anticipated student to staff 
ratio in year two will be 5.9:1 and the student to teacher ratio will be 12.6:1, and the student to support team member ratio will be 
19.7:1. 
 
Relationship of Truth’s Board of Trustees to school administration, sta , and parents 

Truth agrees with Charter School Board Partners’ assertion that a charter school’s ability to advance its mission 
and increase student achievement are directly linked to the performance of its Board of Trustees, and thus that 
it is of primary importance to establish a high performing Board with exemplary governance practices (Charter 
Board Partners, 2018).  Truth’s Board will be responsible for hiring, managing, and supporting an e ective 
Executive Director as the school leader.  The Executive Director will then be held accountable to the Board for 
meeting agreed upon and clearly de ned expectations.  As the school leader, the Executive Director will serve as 
the direct connection between the Board and the rest of the school community when it comes to general 
communication, and the Executive Director will be the only school employee that is evaluated and managed by 
the Board.  
 
Truth will follow generally accepted accounting principles (GAAP), which will include monthly 
reconciliation.  Truth will contract with an outside service such as  Building Hope  for budgeting assistance, and 
the Director of Operations will be the main point of contact between Truth and the nancial consultant.  The 
outside contractor will support Truth not only with preparation for annual nancial audits but also federal 
grant regulations and other applicable nancial compliance laws.  During the planning year, the Board’s 
Finance Committee (made up of Truth’s Treasurer and other Board members with nance expertise) will work 
with the contracted nancial advisor, the Executive Director, and the Director of Operations to build out 
Truth’s Financial Control Manual.  Once complete, this team will work an on ongoing basis to follow the 
guidelines set forth in the Manual.  A monthly report, for example, will be shared by the contracted advisor 
with the Director of Operations and then reviewed, vetted, and commented on by the Finance Committee. 

Some of Truth’s top nancial indicators and priorities are listed below: 
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● Maintaining an  Operating Revenue/Expense that is above 5% of the organization’s total 
revenue 

● Keeping  a cash balance that allows for 60 days of positive, operating cash on hand  
● Review of  procurement contracts  and  use of public funds 
● Others: change in net assets margin, aggregated three-year margin, enrollment variance, current ratio 

of assets to liabilities, cash �ow from operations margin, debt ratio, debt service coverage ratio, and 
primary reserve ratio 

 
Board members will be encouraged to conduct informal visits to the school and to engage in informal 
interactions with sta  and students at their discretion, and formal opportunities for The Board to engage with 
and elicit feedback from school stakeholders will also be arranged. 
 
Succession Plan for Board Membership 

In February of 2019, Truth formally transitioned governance to the Board of Trustees.  An initial skills gap 
analysis was conducted, and members were recruited as appropriate. The Board will take a relatively hands-on 
approach during the planning year (as compared to in later years) and will directly assist with certain operations 
such as facility procurement.  Once school sta  is in place, however, the Board will transition away from direct 
operational involvement and towards e ective oversight.  The Board’s bylaws establish initial memberships that 
stagger in 1 to 3 year terms for founding Board members, and thereafter all memberships will last for three 
years.  Board and Committee chair roles will also last for three year cycles, with the potential for repeat terms. 

During the Board member recruitment process, Truth will continue to identify candidates that have high 
potential to advance the Board’s strategic goals around achievement, skill, and diversity.  A Governance 
Committee will be established, and when new Board candidates are identi ed the Board Chair will determine 
who makes initial contact and the best person to facilitate connection to the Governance Committee Chair. 
This Committee Chair will then connect with the candidate via email, phone, or in person to discuss joining 
the Board.  If the candidate expresses interest, a meeting will be scheduled between the candidate, the 
Governance Committee Chair, and the Executive Director to discuss Truth’s mission, goals, and Board 
responsibilities, and also to assess the candidate’s t and readiness to serve on the Board.  If this initial team 
deems the candidate to have strong potential, then she or he will submit a biography to serve as an introduction 
to the Governance Committee, and the Committee will discuss the candidate and whether to bring her or him 
to a full Board vote.  If the Committee determines that the candidate should move forward, then the bio and a 
resume will be shared with the full Board, an interview will take place, and the Board will hold a vote.  Sample 
interview questions will include: 

● What do you know about The Sojourner Truth School? Why are you interested in committing your 
time and energy to it? 

● What do you think are the characteristics of a great board member? 

● Fundraising is a signi cant obligation of Truth’s Board service. Can you tell us about your experience 
in fundraising?  What did it looked like? What was your comfort level? 
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● Would you be willing to attend a lunch with the Executive Director in which the goal was to make a 
major donor ask? 

● Board members bring experience, wisdom, strategic thinking, and their contacts.  Can you tell us 
about yours? 

● What kind of autonomy do you have over your calendar? Do you fundamentally have the time to 
serve on Truth’s board?  

If the candidate is approved, the Board Chair will directly notify her or him and the onboarding process will 
begin. 

Onboarding will begin with an in-person, one-on-one conversation with the Executive Director, and 
discussion will include a revisit of the new Board member’s roles and responsibilities.  The new member will 
also receive the Board handbook, which will include organizational information such as development plan and 
budget, bylaws, current strategic plans, committee details, calendars, and agendas with minutes.  The new 
member will attend the annual Board retreat as an orientation meeting, where personal introductions will be 
made and the new member will meet experienced members, and following this an o�cial announcement will 
be made to the larger school community.  After the member has been on the Board for three months, there will 
be separate follow-up check-ins between the new member and the Governance Committee Chair and the 
Executive Director. 

When Board members are o -boarded, the Governance Chair will hold an interview including the following 
questions: 

●How would you describe your experience on the Truth Board? How would you describe its culture? 
What did you like about being on the Board? What things about the Board could use improvement? 

●Were Board and committee meetings productive? Was your time used e ectively? If you were Board 
Chair, what would you do di erently? 

●Did you feel like your contributions to the Board were fully appreciated? Did you feel you were 
listened to and respected in meetings? 

●Did you feel prepared for your Board responsibility? Were Board expectations made clear? Were you 
surprised by anything? 

●What are some things that would be important to tell Board candidates about the Board? 

●How would you like to stay involved with The Sojourner Truth School? 

 
Performance Management 

Truth’s Board of Trustees will have a Board Chair, a Board Vice-Chair, a Board Treasurer, and a Board 
Secretary.  The bylaws establish the Board Chair as the Board’s only elected position, and the Chair will work 
with members to either elect or appoint the Vice-Chair, Treasurer, Secretary, and committee chairs.  Bylaws 
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will also dictate that the Board meets a minimum of ve times per year (with one meeting being an annual 
board retreat). 

The  Board Chair  will be responsible for managing Board members by holding them accountable for their 
commitments, roles, and responsibilities, for serving as the direct contact for Board members regarding Board 
issues, for ensuring that a Board assessment process occurs, and for ensuring that members understand their 
duty to act as a collective entity rather than pursuing individual interests.  The Chair will foster a strong 
partnership with Truth’s Executive Director, and meet regularly to monitor the Director’s progress towards 
goals.  In addition, the Chair will establish and advance relationships with donors, stakeholders, and funders, 
be a Truth ambassador to the larger DC and national community, manage and facilitate Board meetings, 
organize Board committees (such as an Academic Excellence Committee and a Governance Committee) and 
serve as ex-o�cio on all Board committees. 

The Board Chair will organize an annual and formal evaluation of the Executive Director, to be held during 
the spring of each year.  In addition, there will be at least one formal review held during the fall of each year as 
an opportunity to discuss progress towards goals and serve as an opportunity for constructive feedback for the 
Executive Director.  The evaluation will focus primarily on the following: 

● School progress in each element of Truth’s established charter goals (the Performance Management 
Framework) 

● Progress towards mission-related goals not accounted for by the PMF: 
○ Student engagement in middle school enterprises and high school internships 
○ Instructional delity to the Deep-Dive Learning Cycles, Project-Based Learning, and the Truth 

Competency Framework 
○ Student status and growth with respect to Truth’s four core values (as measured by the 

Competency Framework) 
● Fiscal health of the organization 
● Sta  satisfaction and retention 

 
Fiduciary Responsibility 

Truth will follow the Generally Accepted Accounting Principles (GAAP) established by the FInancial 
Accounting Standards Board in order to most e ectively ensure controls, prevent fraud, and use and manage 
funds appropriately.  The Board of Trustees will establish and implement strict internal controls to maintain 
compliance with all relevant local, state, and federal nancial regulations.  Management of funds will be as 
transparent as possible in order to facilitate straightforward auditing, and the Board of Trustees’ Finance and 
Facilities Committee will work with the Board Treasurer and the Director of Operations to create and 
maintain a Financial Procedures Handbook to outline the practices that will most e ectively ensure scal 
solvency and legal compliance.  During the planning year, Truth will contract with an external operations 
consultant to assist with the establishment and initial implementation of of nancial management.  Each 
successive year, the Board of Trustees will determine whether to continue contracting nancial operations and 
compliance to an external consultant or to transition to fully managing nances in-house. 
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Con icts of Interest 

There will be clear expectations that members of Truth’s Board of Trustees should always be acting in the 
collective best interest of the organization and not for individual interests.  As such, all Board members will be 
required to sign a con�ict of interest form each year.  The purpose of the form and the con�ict of interest 
policy will be to protect the overall interests of Truth as an organization whenever considering entrance into a 
transaction or arrangement that might bene t private interests of a member of the Board, and the policy will 
supplement but not replace all applicable state and federal laws governing con�icts of interest.  Members will 
have a duty to disclose any possible con�icts, the right to recuse themselves from involvement in decisions 
where there may be a con�ict of interest, and clear procedures will be established for the determination of 
whether a con�ict of interest does or does not exist.  The signed policy will lay out the Board’s procedures for 
addressing a con�ict of interest, and the consequences of a violation to the con�ict of interest policy.  Among 
other safeguards, minutes of the Board will contain the names of individual Board members who disclosed or 
were found to have a nancial interest in connection with a con�ict of interest, and the Executive Director, as a 
voting member of the Board who receive compensation from Truth, will be precluded from voting on matters 
pertaining to compensation for the role. 
 

PART 4: School Management Organization 
 

Part 4 is not applicable, as The Sojourner Truth School is not an experienced operator and will not be contracting 
with a school management organization. 
 
 
 

PART 5: Student Policies and Procedures 
 

The Sojourner Truth School will remain in compliance with all federal anti-discrimination laws governing 
public schools, and will be open to all students regardless of race, religion, sexual orientation, socioeconomic 
status, nation of origin, aptitude, or ability.  The leadership of the Truth School, along with the potential 
member-school stakeholder community, is advocating for legislation that will allow for a feeder pathway and 
the establishment of seats at Truth for students matriculating from the District’s public Montessori elementary 
schools.  Because Truth also aims to expand Montessori access to all families around the District regardless of 
experience, if this pattern is in fact established then Truth will commit to taking a maximum of 60% of students 
from its feeders in any given year, thus reserving a signi cant number of seats for open enrollment.  Truth 
stresses, meanwhile, that its model and approach will be transformative for students regardless of Montessori 
experience, and that its success is not at all contingent on the establishment of this or any other feeder pattern. 

Truth will partner with My School DC (myschooldc.org) for enrollment.  Once a family has one student 
registered at Truth, sibling preference will facilitate enrollment for eligible brothers and sisters at any level.  The 
Director of Operations will manage the student registration process, which will require families to under D.C. 
Residency Veri cation and submit health and immunization records and other necessary forms.  Parents and 
guardians will have the right to withdraw their student’s registration from Truth at any time and for any 
reason. 
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New students will be admitted to Truth until enrollment targets have been exceeded by 10%, at which point 
new candidates will be waitlisted until new open seats become available.  Until enrollment has reached that 
point, however, registration will remain open throughout the school year.  Truth projects an attrition rate of 
just over 10% of students as they move from one grade to the next, and will accept new students at later grade 
levels to back ll.  Truth’s Montessori model and its non-traditional emphasis on self-direction make 
enrollment in 6th grade - and full participation in the summer bridge program - ideal for students without 
Montessori experience, but its underlying aim of expanding access to Montessori education means that it will 
continue to accept students at all levels and with all ranges of experience and that it will create systems for 
acculturating and preparing these students. 

IDEA/Special Education Compliance 

In accordance with Truth’s core value of  pursuing justice everywhere  and in alignment with regulations from 
the DC Public Charter Schools Board, The Sojourner Truth School will “comply with all federal laws, include 
IDEA, Section 504 of the Rehabilitation Act, and the Americans with Disabilities Act, as well as DC laws, 
regulations, and policies implementing these federal requirements, including providing a Free and Appropriate 
Public Education in the least restrictive environment,” and Truth is fully prepared to “be held accountable to 
OSSE’s policies and procedures around specialized education services.” 

Truth’s stakeholders believe that the model’s emphasis on the Montessori principle of personalization and the 
focus on unique learning plans for each and every student will make it an appealing option for students with 
disabilities (SWDs).  It will be Truth’s top priority to ensure that all students at Truth with disabilities have a 
free appropriate public education (FAPE) and that they experience school in the least restrictive environment 
possible.  Truth will take an inclusive approach when scheduling and designing experiences for students with 
IEPs, and per IDEA’s Part B regulations will monitor progress with respect to all relevant indicators for the 
SEA Annual Performance Report (APR): 

● Assessment 
● Suspension and Expulsion 
● LRE Settings 
● Parent Involvement 
● Disproportionate Representation in Special Education 
● Disproportionate Representation by Disability Category 
● Evaluation 
● Mediation  
● State Systemic Improvement Plan 
● Dropout ( *beginning in SY2021-2022 ) 
● Post-school Outcomes ( *beginning in SY2022-2023 ) 
● Graduation ( *beginning in SY2024-2025 ) 
● Resolution Sessions ( *beginning in SY2025-2026 ) 

 The Sojourner Truth School 118



3/7/2019 Final A-D for submission (3.4.2019) - Google Docs

https://docs.google.com/document/d/1WTxf76M73CKxhM_EoY4PA9oHcivmbfdZmOo8gAZMkoQ/edit 119/124

In any case where Truth is found to be out of compliance with a requirement of Part B, per regulations the 
noncompliance will be “corrected as soon as possible, and in no case later than one year after OSSE’s 
identi cation” (OSSE, 2014). 

In support of maintaining the least restrictive environment possible for all students with IEPs, Truth plans to 
sta  its state-credentialed special education team with enough teachers such that caseloads can remain at 10 or 
fewer students per credentialed special education teacher.  All local and federal special education funding will 
be used only for special education services, and Truth will report its special education-related expenditures 
annually to OSSE in its Maintenance of E ort report.  As outlined in the aforementioned professional 
development plan, Truth will engage in ongoing trainings on accommodations, modi cations, and assistive 
technology in order to keep all sta  (and not just special education sta ) informed regarding the OSSE 
Division of Special Education’s Least Restrictive Environment (LRE) Toolkit. 

In further accordance with the Americans with Disabilities Act and Truth’s core value of  pursuing justice 
everywhere , Truth will provide comprehensive special education support for all students with disabilities - Level 
1, Level 2, Level 3, and Level 4.  A full continuum of services will include state-credentialed special education 
teachers assigned as co-teachers for content sessions at each grade level in the middle and high school. 
Credentialed special education teachers will also push into extended, self-directed work blocks without the 
constraint of an Advisory load to mentor.  Instead, these specialists will be able to push in and support 
students on their caseload as well as the students’ Advisory mentors.  These structures will allow students with 
disabilities to participate in all key features of Truth’s instructional program - content sessions, extended work 
blocks in Pods, and the microeconomy enterprises during Pod time - seamlessely alongside their non-SWD 
peers.  The Special Education Coordinator will manage and direct all elements of Truth’s continuum of special 
education services, will train and coordinate any special education aides in support strategies, and when 
necessary will coordinate home and hospital instruction. 

By ensuring that all children with disabilities, regardless of severity, are identi ed and evaluated, Truth’s Special 
Education Coordinator will safeguard adherence to IDEA’s Child Find mandate.  Once students register, 
parents will be surveyed regarding whether their students had a 504 Plan or IEP in place at their previous 
school.  OSSE’s Special Education Data System (SEDS) will be used to further identify students with an 
established need for speci c supports.  The Special Education Coordinator will be responsible for maintaining 
systems for tracking and reporting student data (including progress on IEPs and services provided), and will 
serve as the liaison with OSSE and other parties related to dispute resolution events. 

Truth’s Response to Intervention (RTI) system will be used to identify additional students that are in need of 
evaluation for formalized support plans.  As indicated in Truth’s  Education Plan , all students at Truth will 
receive RTI Tier 1 intervention strategies in order to ensure that any learning or behavior challenges that 
students face are not due to classroom systems or poor instruction.  Students that do not make expected 
progress with Tier 1 interventions will then be moved to Tier 2 for further intervention support.  The SST 
(made up of the student’s mentor, a social worker, guidance counselor, dean of students, assistant principal, 
and when possible a parent or guardian) will meet and consult with the Pre-Referral Intervention Manual 
(PRIM) to determine the most appropriate Tier 2 interventions and to set up an implementation plan.  As 
teachers and support sta  implement the recommended strategies, they will also collect data on progress.  The 
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SST will meet again to review the data, and if progress is not being made then the student will be moved to 
Tier 3 and new intervention strategies will be put in place.  At this point, the guardian will be made aware of 
the rights associated with IDEA, Section 504 of the Rehabilitation Act of 1973, and that if the student does 
not make progress with Tier 3 interventions that she or he will be referred for more evaluation and possible 
special education services.  Both the implementation of strategies and the student’s progress towards goals will 
once be monitored and tracked, and if progress is not made then the student will be referred for evaluation and 
possible SPED services.  In years one, two, and three of operation and until Truth has full capacity to do so 
independently, the comprehensive evaluation process will be contracted out to service providers.  

 
 

D. Finance Plan  
 

PART 1: Facilities 
 

 
Identi cation of a Site 

With a mission supported by extended, self-directed student work blocks organized in Pods of up to 40 
students, public-facing middle school microeconomy enterprises, and o -site professional internships for all 
high school students, The Sojourner Truth School requires a facility with characteristics unique from many 
other middle and high schools.  Location is another important consideration, and while all of the District’s 
current public charter Montessori elementary schools are in Wards 4 and 5, Capitol Hill Montessori at Logan 
is in Ward 6 and Lee Montessori PCS has plans to open a new campus in Ward 7 or 8.  It should also be noted, 
however, that one of Truth’s aims is to increase public access to Montessori for families all over the District and 
thus to bring in signi cant numbers of students from outside of the current Montessori community.  Truth 
will enroll around 80 students in year 1, with an additional 100 students in successive years until it reaches a 
capacity of close to 700. 

With these and other factors in mind, the following criteria have been developed for facility identi cation: 

● Accessible by public transportation 
● Ideally located in Ward 4 or 5, with consideration for Wards 1, 3, and 6 
● 85ft 2  (or more) space available per anticipated student, ideally with the footprint growing in 

conjunction with our increased enrollment 
● Flexible outdoor space available (not only for physical education and recess but also for development 

of an urban farm) 
● Capacity for both content sessions and Pod-time, possibly including recon guration ability for 

dual-use 
● Space for full-school assemblies; a kitchen, a gym, a nurse’s suite, and on-site storage 
● Appropriate space for teacher workspace and professional development sessions 
● Accessibility requirements for ADA compliance 
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